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Abstract



The aim of the project was to provide a clear understanding of how library services are being and could be provided to support franchised courses, how students meet their library and information needs, and what might improve the nature and level of library support. Essentially the project looked at library support for franchised courses from four points of view namely those of the students, their tutors, and the librarians in both colleges and universities. 



Pertinent issues about how library and information services are being provided were firstly identified by a series of exploratory interviews with academic librarians in Lancashire and Cumbria during June - September 1993..



These issues were examined in more detail by means of two major surveys:



·	all FEC librarians were surveyed in January 1994 to identify their involvement in franchising and to uncover the problems and solutions arising from this.



·	all HEI librarians were surveyed in February 1994 to identify their involvement if the franchising process and what support they provided or planned to provide.





The results of these surveys have been published and have also been used to identify a sample for detailed investigation.



The surveys were followed up by: 



·	interviews with librarians in three HEIs



·	analysis of 19 HEI documents on franchising policy and practice



·	interviews with librarians in five FECS



·	development of illustrative case studies based on a selection of the interviews





The student experience was examined over the period of an academic year by:



·	the use of diaries, interviews and focus group discussions with 91 students to examine the experience of using libraries



·	follow-up interviews with nine lecturers and eleven librarians reflecting on the student experience



�SYMBOL 183 \f "Symbol" \s 10 \h�	a series of four discussions with five students who progressed from college to university during the project.
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���Chapter One��Introduction





Higher education and franchised courses



Franchised courses are traditional higher education courses, but delivered away from the parent university, usually at a college of further education.  The parent institution retains responsibility for validating and reviewing the courses and students are registered by the franchiser.  Of particular importance is the fact that the franchisee, that is, the local college, has responsibility for running and managing the courses, including responsibility for providing adequate library and learning resource services to students and staff.  The course may involve elements of distance learning, including specially-prepared materials, but frequently its learning methods are identical to those employed in mainstream higher education: lectures, tutorials, essays, projects and practical work, and so on.  Not infrequently only the first year of a three or four year degree course is franchised and students join the main in-house cohort for the remainder of their course.



In recent years the provision of higher education through franchised courses has seen enormous growth in Britain and many thousands of students are now following the franchised route each year.  Such courses are usually based at relatively small colleges which have libraries designed to support further, rather than higher, education.  Yet with the rapid development of student-centred learning in higher education, access to the whole wealth of recorded knowledge is becoming more central to the learning process.  There may be a serious mismatch between the learning resources students need and those available to them.  



While institutions are aware that the availability of library resources is a key issue for franchise developments, for example, as noted in the Memoranda of Co-operation, there are many pressures to allow developments to take place with only a bare minimum of resources.  Institutional competition is far more a reality than in the past, not only between higher education institutions seeking to offer franchises, but between further education establishments keen to acquire prestigious higher education courses.  



At a time when even university libraries are finding difficulties supporting their students, it is not surprising to find that the franchise situation, where students have to rely on much smaller libraries stocked for lower level courses, is creating widespread concern among both university librarians, (as identified in Chapter Two in the section Library support for franchised courses: early work), and college librarians.  There are particular problems for students on franchised courses at remote locations as it is not possible to get away from the need for access to a broad range of information resources, including journals and electronic services, which cannot necessarily be predetermined if the student is to explore the subject in depth and develop his/her interest through project work and so on.  



To date the extent of the problem has been defined by anecdotal evidence, for example the work by Brophy� initially drew from an informal, unpublished survey of COPOL members, and there has been no ready means of sharing information and solutions. Librarians and tutors know very little about the actual experience of the students on franchised courses: how they cope, what strategies they adopt, whether they really are disadvantaged in comparison with their on-campus colleagues.  This report examines how library services for franchised courses are being and could be provided, how students on such courses cope with the relative lack of library services and what steps need to be taken to ensure they are not disadvantaged.  



Higher education and the franchised student



Students following franchised higher education courses are often labelled as ‘non-traditional’ students.  This catch-all expression also tends to include students studying part-time, at a distance, mature students, and international students.  Although each of these groups is separate and distinct from the other they all suffer from the negativity implied in the phrase non-traditional.  Non-traditional invariably implies lower status because there is the assumption that the traditional pattern of higher education is the core of higher education and that anything else is peripheral.  The traditional pattern in higher education is that of students who



·	are studying full-time



·	are aged between 18 and 21, with little or no domestic commitments



·	have Advanced level GCSEs



·	are living away from home and on/near the campus



·	are familiar with the need to use libraries



·	are experienced at providing regular, written coursework



·	are used to being assessed by written examinations



·	see academic staff frequently in lectures and tutorials



·	are supported by an administration geared up to this pattern (e.g. library opening hours, careers advice etc.)



In recent years this traditional pattern of higher education has been challenged both by external pressures and changes within institutions.  These include Government action to increase the participation rate in higher education and institutional actions to attract more students (for example, by drawing in students with ‘non-traditional’ qualifications such as BTEC diplomas, offering accreditation of prior learning to validate prior work experience of adult mature students, and making more courses available on a part-time basis.)



Additionally, courses are increasingly being modularised, partly to respond to the demand for more choice in the composition of degree courses, and partly to reflect the growth in part-time study where students acquire modules over a longer period of time than the traditional three years.  Modularisation brings not only an improvement in student choice, but also a problem in course management.  Although students ‘belong’ to one department, their allegiance is to the individual course modules, and in many cases, particularly in the arts and humanities courses, these will be quite separately taught and administered in several different departments.  From a library perspective, it is therefore much more challenging to identify and orchestrate the library requirements for a particular degree course when this is in fact a collection of separate modules in a number of departments.  In theory, a course leader would know, and negotiate with a student, the individual modules but it is less likely that either would be able to assess the library and information needs in a cohesive way.  



The growth of mature students has created problems in both sectors.  In general, mature students (the DfE defines this as “over 21, self-supporting”) bring domestic commitments which fit less well with the patterns of life catered for in higher education.  If the library is open until 10pm, the young on-campus students may have ample time to pursue research objectives there.  The mature student may have to return home when classes end to take up family commitments, perhaps undertaking coursework when children are asleep, when the library is closed, or perhaps unable use the library because they cannot leave children unattended in the evenings.  Other mature students, especially those who are part-time, may have to meet employers’ demands and be unable to take up much of the higher education provision enjoyed by full-time, on-campus students.



Full-time programmes are becoming more skills-based rather than being concerned with knowledge acquisition in a narrow subject field so that the type of training received through A level study is not necessarily such a good preparation for higher education; coupled with this change is the recognition that education, including higher education, is a life-long process and that continuing education is a necessity.  The pressure to re-train is also leading to increased numbers of mature students in higher education.  However, for the reasons given earlier, mature students pursuing continuing education are far less able to relocate to pursue education than the traditional 18 year old, 3 A level entrant so the pressure is towards moving courses to students rather than students to courses.  The reduction in the student grant and the move to student loans means that full-time students are often under much more pressure to hold employment in order to be self-supporting financially.  These changes in the growth and nature of student numbers have undermined the standardised intake as more and more non-traditional students are recruited.



The influential Royal Society of Arts report More means different published in 1990 recommended that the funding bodies and institutions of higher education should co-operate to ensure that the part-time mode expands at about five times the rate of the full-time mode so that the number of part-time students roughly equals the number of full-time students by the year 2000.  Furthermore, between 1982 and 1992, the number of mature students (those aged 25 or over) entering higher education doubled to 319,000.  As well as there being large numbers of non-traditional students already, it is likely that these numbers will increase as higher education institutions compete to attract numbers by shifting their emphasis to local recruitment and to taking a regional approach to providing higher education.  Government is keen for the partnership between higher education and industry to be developed.  All of these strategies will attract more non-traditional students.



Despite the continued and growing presence of non-traditional students in the higher education system the approach has been to, as far as possible, make them fit in or run alongside the traditional higher education systems.  Although the problems faced by non-traditional students have been partially identified the real problems lie with the institutions which still remain set up to deal with traditional students.  Franchised students are typical of non-traditional students, for example, in that they have often had time out of education by working, or are still working whilst studying, and have responsibilities and commitments beyond the day-to-day academic demands of their course.  As such they often come into higher education with both different expectations and clearer awareness of their rights.  Whilst they may lack time and academic self-confidence they are also likely to be looking for value for money from the higher education experience.





Library Support For Franchised Courses In Higher Education: Project Aims, Methods and Presentation of Findings



Aims of the project



The aim of the project was to provide a clear understanding of how library services are being and could be provided to support franchised courses, how students meet their library and information needs, and what might improve the nature and level of library support.  The work was inspired by the need to examine the problems faced by small and scattered college libraries when attempting to provide resources to support higher education courses run from further education institutions.  They are often far less well-stocked than the university sector, have fewer staff (sometimes only one), and a much lower level of funding. This restricts the range and quantity of materials and other services.  Essentially the project looked at library support for franchised courses from four points of view namely those of the students, their tutors, and the librarians in both colleges and universities. 





The context for library support for franchised courses



Chapter Two, Academic Franchising and Library Support, surveys the professional literature and includes an up-to-date bibliography of relevant national and international sources, and thus provides a context for library support for franchised courses in higher education.





The experience of franchiser and franchisee librarians



Chapter Three, The University Librarian’s Experience, views the situation from the franchiser perspective of dealing with library support for franchised courses.  This chapter is based on the results of a postal questionnaire survey, carried out in February 1994, of librarians in higher education institutions.  The questionnaire determined the involvement of the library in the franchising process and considered the provision of library support for franchised courses and the specific initiatives being taken or planned by higher education libraries to address the needs of franchise course students.  The illustrative case studies are compiled from the information collected during three follow-up interviews with University Librarians together with an examination of the additional papers supplied by 19 institutions.



Chapter Four, The College Librarian’s Experience, views the situation from the franchisee perspective.  A picture of the situation in the summer of 1993 is provided from the findings from a series of interviews with the seventeen college librarians in the University of Central Lancashire’s Partner Colleges Library Network to explore the extent to which they are involved in franchised courses, especially in terms of course planning, validation and review, course delivery, tutorial support and course/institutional management.  A summary of these findings have been published separately,�  (which documents as an exemplar, the University of Central Lancashire's approach to franchised courses) and as such sets the scene for the results of the national postal questionnaire.  The survey of further education libraries was undertaken between January and May 1994.  It aimed to examine the further education library perspective on franchised courses by determining the extent of library involvement with franchised courses and assessing the problems raised and the solutions employed.  Specific initiatives being taken by college libraries to cater for such students were also identified.  In total 500 colleges were mailed, 250 questionnaires were returned of which 156 were positive responses and could be analysed.  94 forms were returned by colleges which were not involved in franchising activities.  Questionnaires were usually completed by the person in charge of library and information services within the college.  The discussion in this chapter is based on an analysis of 156 positive replies to the questionnaire.  The illustrative case studies are compiled from a selection of the information and documents collected during five follow-up interviews.  



The results of both of these surveys have been separately published�,� and a short summary article� was sent to all respondents with a request for feedback in May 1995 to ensure that the information was still representative at the end of the project.





The student experience



The core of the project was an investigation of the actual experience of students on franchised courses in relation to the provision and availability of library resources and this is reported in Chapter Five, The Student Experience of Library & Information Services Support for Off-campus Courses.  A sample of 45 off-campus students together with a control sample of 46 in-house students was selected from a range of five subject disciplines: Business, Engineering, English, Health and Leisure.  Participating students kept diaries to record their everyday experiences of using libraries as they completed pieces of assessed work and were engaged in follow-up focus group discussions with the researcher.  To overcome possible poor response rates (or rather high drop-out rates) the students who participated in the study were paid an honorarium of £25 at the end of the academic year.  The researcher liaised with teaching staff to identify suitable pieces of work and this group of five further education and four higher education tutors were subsequently interviewed to obtain their reactions to how students were using library resources to complete assignments.  Other issues considered included the learning methods being employed in franchised courses and whether or not special consideration is given to the availability of library resources, and the implications of the methods employed for library services.  The tutors’ comments are juxtaposed with those of their students.





Using diaries� and focus groups to investigate library use



The specific aims of the diary work were to document the actual experience of students in relation to the provision and availability of library resources and to consider whether franchised students are disadvantaged compared to in-house colleagues.  Little work appears to have been done in this area and the only relevant reference found during the literature search related to a comparison of references cited by on-campus and off-campus graduate Library Science students at Emporia State University.  The question that lay behind this formative study was: will off-campus students be hampered in producing scholarly work because they have fewer research resources at hand than on-campus students, or will their work reflect the same quality of research to be found in that of on-campus students?  Much of the paper is concerned with establishing a methodology for carrying out such comparisons and the findings are based only on the results from volunteer students.  The researchers concluded that “off-campus students appear not to be at a disadvantage in gaining access to scholarly work.  If, in fact, there is a disadvantage, then the students at the non-metropolitan distance site were able to compensate by overcoming the obstacles they met and indeed equalled or exceeded students in other sites.”�  



In this project, to provide a clear understanding of how students satisfy their information needs and to look at the strategies adopted, a sample of in-house and off-campus students completed between one and four diaries each and attended a follow-up group discussion in return for fee. Even with this inducement there were problems in recruiting a sample.  Whilst few, if any, students admitted that they would have taken part in the study without the fee there was also a feeling that the fee initially implied that there was a lot of work involved in completing the diaries. The target sample was primarily first year students as, it is assumed, they have fewer pre-conceptions about academic library services but it was difficult to contact these students at the beginning of term.  Initially there was a desire to keep the study separate from the department in which the students were studying but an insufficient response was received to personalised letters sent to students at their home addresses.  More interest was generated following personal appearances at the beginning of lectures by the researcher to promote the survey work.  This approach must have emphasised the implicit approval of the study by the teaching staff and it also meant that the samples were self-selected.  The time scale allowed for setting up this work did not allow for pools of volunteers to be established at the different academic institutions from which matching groups of respondents could be compiled but efforts were made to recruit evenly sized groups on the different courses.  The chief difficulty was the time and administration involved in having to channel communications with the students via course tutors who may only see the students on a weekly basis.



There were also problems with some courses, for example, Engineering and Leisure, in identifying pieces of work with a substantial library element for which comparable groups of students could complete diaries.  The researcher liaised with a member of teaching staff in each department to identify suitable assignments, though for Engineering and Health the sample of assignments chosen were set by more than one tutor.  For some courses, such as English, only one or two pieces of assessed work were set over the whole year.  In others, such as Health and Business, due to the rapidly increased class size, there is a much greater reliance on case-study work and student-selected topics.  This had an impact on the survey work in that it will not always be possible to compare like with like and yet this very situation has arisen because of the problems in providing a library service for large numbers of students studying the same topic.  Nevertheless focusing on particular assignments overcomes a common weakness of diary work by clearly indicating what should be included in the diary.  Practically, it allows a fairly intensive examination of the issues; quantitatively, it is possible to make realistic comparisons across groups of students; and qualitatively it enables the findings to be placed within the study context for each student. 



The design and production of the actual diaries was limited by finance and by the fact that the diaries were to be used by different groups of students at different institutions.  Physical design and layout of diaries is an interesting issue and the researcher drew from recent work at Leeds Metropolitan University� which has examined some of the issues surrounding diary design.  For example, although diaries allow users' actions and reactions to event to be recorded at the time of occurrence essentially people are not used to keeping a record of their activities.  Without a pre-determined structure for recording, the data are likely to be somewhat undigested and difficult to analyse; however the more structured the diary then the more limits are placed on possible responses and insights.  



In practice the diaries were quick to complete and could be carried around as students were asked to complete their diaries as they do the piece of work.  Each five page A4 booklet contained a brief introduction to the study, a profile asking for basic information about the respondent, three copies of the 'diary of activities' page plus some basic guidelines for completing the diary and an example of a completed diary page.  As well as collecting chronological data on the time and place of work the main interest of the diary forms was in finding out about materials used and any, not just academic, library services/facilities used for the assignment.  Students ticked coded boxes to indicate what was used and also gave free comments in the second half of the page by referring to the relevant line number.  Each diary page is self-contained and respondents complete as many or as few lines as necessary to record their activities.  All students involved in the survey attended a briefing meeting when the first diaries were distributed.  Subsequent diaries were handed out as required, by teaching staff or by the researcher, to maintain the momentum of the study.



The follow-up meetings, which took place when all of the diaries had been returned and analysed assisted in determining the typicality of the diary record.  These focus group discussions were fairly informal in nature but they all took the same approach.  By using the diaries as an aide-memoire the students were encouraged to reconstruct their way of tackling assignments and to describe the impact of any problems encountered and the strategies adopted to complete the work.  Each discussion was recorded and transcribed.  The information gathered from the franchise and in-house students themselves, through the diaries and the discussions, was summarised into a confidential report for each course.  The information recorded in the diaries provided both an end-product, that is a record of actions taken, and a starting point for considering students' information strategies.





Library Use



Chapter Six, Observing Library Use presents data illustrating actual library use by students as recorded in the diaries together with comments taken from follow-up interviews carried out with library staff responsible for providing services and information skills training to these students in the universities and the colleges.





Bridging the gap



The Off-campus Experience of Library & Information Services is discussed in Chapter Seven which draws from both the student diaries and focus group discussions and also considers issues such as cross usage of library services by franchised course students and the impact of the transition by students from the college to the university.





Bridging the gap



Chapter Eight, Recommendations, draws on other initiatives identified in Chapters Three and Four to document novel approaches to library provision for franchised courses and planned developments in facilities and services for franchised course students.  Gaps and weaknesses in provision, how these might be handled and how progression might be improved between the franchise partners is also considered in this chapter.  The establishment of a monitoring mechanism to monitor future developments in the provision of library support for franchised courses, enabling good practice to be shared is proposed.  Finally recommendations are made regarding what steps need to be taken to ensure that students on franchised courses are not disadvantaged in comparison with students on traditional courses in respect of information and library resources and skills.



�

Chapter Two��Academic Franchising and Library Support: a Literature Review





Introduction



Academic franchising, where, for example, a university contracts-out a course, or perhaps just the first year or two, to a further education college, has been called the McDonald's model of higher education.  For critics of academic franchising this analogy no doubt conjures up images of colleges subscribing to a pick and mix of pre-processed degree packages, all of which claim to produce students of the 'I can't believe it's not the University of Poppleton' variety.  Proponents, on the other hand, enthuse about the opportunities: of access, of extension, and of financial benefits.  At best franchising allows colleges to take a basic product and devise teaching and learning strategies that maximise their own expertise and resources and which are responsive to the needs of their own students so that, to continue the fast food theme, even if "the basic hamburger is of precise ... design, the presentation displays liberal application of local spice."1



The late 1980s and early 1990s saw a rapid and widespread growth in franchising activity but now, midway through the decade, there are indications that many franchising institutions have not shed their ugly duckling status.  Early franchising arrangements were very much an in-house activity governed by independent agreements and memoranda of co-operation and formal documentation appeared to be minimal.  The piecemeal and essentially local nature of many developments, often carefully nurtured with competitive financial deals, has meant that strategic areas such as library provision have not being systematically or nationally addressed.  Instead development has depended on the level and type of commitment between the franchiser and franchisee to work in partnership.  In some cases fragile circumstances have not withstood the impact of changing Government policy.  As The Observer reported: "after encouraging universities to expand at breakneck speed, the Government has now had second thoughts, and is trying to slow down the rate of growth.  The move to franchising was a reflection of the desire to 'pack 'em in', but as the Government has reduced the funding per student, many colleges feel they have created serious financial problems for themselves by signing up too many students."2



This literature review describes the context for franchised higher education courses in England and Wales and in roughly chronological order traces the concerns and developments regarding library support for such courses. It sets the scene for the Library Support for Franchised Courses in Higher Education project and introduces many of the themes that were explored further in the quantitative and qualitative research.  It is surprising, given the problems experienced nationally and indeed from the outset with library provision for franchised courses, that relatively little has been written about the impact of franchised higher education courses on academic library provision.  On the whole the scope of the published literature examining issues of library support is limited and the content repetitive.  There would appear to be little innovation compared to, say, the approaches taken for open learning and distance education, or even for that matter demonstrating the common-sense approach that has been applied to dealing with part-time students.3  This becomes even more apparent when the international context for off-campus provision is considered.  Although franchising as such is rare the widespread geographical areas of the USA, Canada and Australia have forced librarians to consider the library support available to students who are studying at a distance from the parent institution, but without the benefit of distance learning materials.  The crucial difference here is that the library support for majority of off-campus students remains the responsibility of the parent institution.  In the franchise situation in this country it is the local college, not the parent institution, which has responsibility for library services.





Franchising - the second wave



In the UK academic franchising is not a new concept.  There is a long history of collaboration between higher and further education institutions.  The University of London in particular has offered courses leading to its degree across the UK and overseas for many years.  In the 1960s and 1970s courses such as the Diploma of Management Studies and Cert. Ed. courses were franchised from main centres to a network of extra-mural centres.  The courses were mainly part-time, aimed at the needs of practitioners for professional updating, and through the franchising arrangements the main centres achieved a network of provision across the country.  However academic franchising has also been influenced by two American movements: commercial franchising and the community college movement.4  Those from the commercial franchising side are to do with the notion of handing on a proven system of expertise to another organisation; the use of formal, fixed-term legal agreements, which include financial arrangements; the setting and monitoring of standards by the franchiser and the importance of joint programmes of staff development, and so on.  The community college inheritance features the inclusion of higher education work in college curriculum portfolios with clear progression routes to higher education institutions; a means of widening as well as expanding access to higher education; flexibility in curriculum design and delivery to meet the needs of non-traditional students and so on.  



Against this fairly traditional backdrop there was a noticeable wave of new franchising activity in the late 1980s essentially stimulated by Government policy (for example the 1987 White Paper Higher Education: Meeting the Challenge encouraged higher education institutions to widen access to and increase participation in higher education) and implicitly facilitated by the 1988 Education Act which gave the then polytechnics the right to manage their own financial affairs.  These institutions in particular developed a number of collaborative ventures including those which we have come to know as franchising.  One of the first participants was Lancashire Polytechnic (now the University of Central Lancashire) with the Lancashire Integrated Colleges Scheme (LINCS).  LINCS enabled eight colleges of higher and further education in the North-West to teach Level 1 subject components of the Polytechnic's Combined Studies Programme on a part-time basis.  This remains one of the best-documented franchise schemes and possibly the only scheme on which systematic research is available and published.5, 6, 7  The Scheme started in 1984/1985 with 11 students in one further education college.  By 1990/91 nine colleges were involved and there were 531 students enrolled on the scheme as a whole, many of those having progressed to the Polytechnic.



Higher education: a new framework8 restated the Government's commitment in May 1991 to extend participation in higher education and a visible growth in franchising activities can also be dated back to this time both by a discussion of franchising activities in the professional literature and the appearance of statistics attempting to assess the scale of franchise operations.  Whilst there are no easily accessible figures on the extent of higher education in further education institutions there are at least three sources of information which indicate the growth in franchised provision.  The national picture of franchising activity in 1992 was firstly defined by the Access News Franchising Survey.9  Self-selecting participants from further education and higher education institutions completed a brief questionnaire on their franchising arrangements and their plans for future developments.  The results, based on an analysis of 92 returns, were that further education and higher education institutions, whether already involved in franchising or not, were preparing for major expansion in franchised provision.  In the higher education sector the Polytechnics took the lead with the most popular provision for franchising being Degree Year 1, HNC/D Year 1 and Access/Foundation.  Franchising was being developed both by institutions in densely populated urban areas and by those in rural areas with a more scattered population.  Most franchising arrangements were between local institutions, but there were examples of franchising between institutions that are geographically very distant from each other, including international arrangements.



Secondly, data drawn from Franchising and Access to Higher Education: A Study of higher education/further education Collaboration, cited by Woodrow10, shows that by the 1991-2 academic year 40% of higher education institutions in England were involved in franchising and for the following academic year, the figure was 56%.  The number of students franchised out by these institutions increased over the same period from under 10,000 in 1991-2 to 34,919 in 1992-3.  Curiously the HEQC, in December 1993, calculated that at a guess, there are some 90,000 to 120,000 students studying higher education courses in further education institutions.11  



Thirdly, figures regarding the scale of franchised provision are given in the HEFC(E) report Higher Education in Further Education Colleges: Funding the Relationship.12  These are taken from the HEFC(E) 1993-94 HESES survey which reported that in 1993-94 there were 42,006 student places franchised by HEIs to 288 FECs.   Most interestingly the report gives a full list of institutions receiving franchised out students from English higher education institutions together with details of the franchising and franchisee institutions and student numbers.  These clearly show that both HEIs and FECs have multi-franchise arrangements (in some cases HEIs have franchisee agreements with over 20 FECs) and that the former polytechnics have been more active in establishing such arrangements.  As with the Access News findings most arrangements continue to be locally and regionally based but there are a number that are geographically dispersed.



Whilst the statistics indicate the size of the operation there are few articles which give a feel for development of franchised provision in the UK.  The potential benefits of franchising are well documented13, for example,



·	For students, there is the local availability of courses, sometimes on a part-time basis, for those unable to travel to distant higher education institutions or in employment or with other commitments, the increased opportunity to enrol on popular courses, and progression opportunities. 



·	For higher education institutions, there is the extension of their regional role and influence, the establishment of courses which require the expertise and facilities of the colleges, a means of achieving institutional aims to widen participation in higher education, the safe-guarding of student numbers in later years of courses, and the alleviation of accommodation problems.



·	And for further education colleges, the benefits include increased access to higher education for local communities, the broadening of college provision, and development opportunities for staff.



The social, economic and political trends and changes which paved the way for the franchising revolution have also been succinctly detailed by Woodrow14, but even so the general literature is dominated by concerns such as academic parity and progression routes but not apparently with anything as fundamental as resources.





Professional viewpoints



These preoccupations were also apparent at the NATFHE conference, Franchising and Access: Towards an identification of good practice, held in January 1991.  A chief concern at the conference was that because franchise arrangements characteristically start piecemeal and on a minor scale it was difficult to assess how many institutions and students are involved and to assess the balance between the positive and negative features of franchising developments.  There was a feeling that "all partners can gain but it may be perceived both by the policy makers and by many participants as a means of delivering higher education on the cheap."15  Melling's conference report16 suggested that franchising was ‘a Good Thing’ but warned that not enough money was being given to franchising initiatives and there was a need to watch quality control.  



Two references were made to resourcing issues.  The CNAA speaker questioned whether the teaching and learning environment can safely be said to be appropriate and comparable and how such comparability is measured and judged.  The speaker reported that in the CNAA's experience it is resource issues, particularly staffing and library provision, which are likely to be of most contention, and they are, of course, those which the parent institution is least able to do anything about, because its management remit does not run to the smaller institution.  It can only operate through discussions aimed at influencing management decisions in the other institution, or if that fails, by the ultimate sanction of withdrawing approval from the course.17



The BTEC speaker took a similarly cautious view - "at times I feel the association between franchising and Pandora's box is uncomfortably close"18 - and sounded a number of warnings to those keen to leap onto the franchise bandwagon.  The concern here was for 'franchising with integrity' which paid attention to the students’ experience, not just to the devolution of qualifications, and the BTEC ethos was that franchising had to offer a comparable (though not identical) experience to that in the parent institution.  This was enshrined in the BTEC publication Franchising: A guide to partnerships in programme delivery19 published in May 1991, which established some principles and procedures for franchising, typically, further education work to schools.  Although the guide notes that the franchiser also needs to be assured that there will be comparability in the students' experience quite how this is to be achieved is not made clear.



Doubts about the comparability of experience were confirmed by the 1991 HMI Report Higher Education in Further Education Colleges: Franchising and other Forms of Collaboration with Polytechnics20 based primarily on inspections of nine polytechnics and their partner colleges.  This document usefully provides a snapshot of the state of play in 1990 commenting on the courses, quality of work, accommodation, equipment and resources, finance, student support, staff development, quality control, liaison, and marketing.  The Inspectorate commented that in the majority of courses the quality of student experience in the classroom is good but noted limitations with liaison between institutions, staff development, computer facilities, residential, recreational and social facilities, and specifically concluded that libraries are inadequate for higher education work in the majority of the further education colleges despite recent enhancements.  It is worth repeating the criticisms in full as they identify many of the features to be examined in the project:  



In few cases do the college libraries provide much more than the minimum of books, journals and reference texts required for the higher education course and in some cases not even that.  These shortcomings have been identified in the validation process and most college libraries have been enhanced for the collaborative courses.  Library improvement is usually a condition of approval to run the courses but the condition is not always fulfilled.  Professional staffing in several of the libraries is not sufficient to provide the support need for higher education courses.  Opening hours for further education college libraries are more limited than normally found in higher education and access for students is more limited.  Where the further education college and polytechnic are reasonably close together many students prefer to use the polytechnic library.  Attempts to formalise these arrangements for more widely spread institutions, for example, by special transport arrangements, have met with limited success.  In some cases students are dependent on gaining access to other nearby higher education libraries or to local public libraries which may not always make the necessary provision.21  



It was suggested that if the quality of student experience and standards achieved in collaborative courses generally are to match those of other higher education courses the partner institutions will need to give attention to, amongst other things, improving the quality of libraries and other learning support in the further education colleges.  It is interesting to see in retrospect that even though the level of liaison was criticised the onus for improvement was placed firmly on the further education colleges.  



At the same time the situation regarding links with higher education by Welsh further education colleges had been similarly criticised: 



Standards of work are being affected adversely in some colleges by facilities, most commonly by libraries/learning resource centres, that cannot adequately accommodate the present number of students.  Few colleges can provide, on-site, sufficient opportunities for students to study in comfort in their own time.22



Although problems with provision were evident co-ordinated initiatives for improvement, especially regarding the critical factor of comparability of experience, were not immediately forthcoming.  An article by Mitchell, the Editor of the CoFHE Bulletin, in May 1994, considering the future for college libraries, expressed concern that in a meeting between the Library Association and the FEFC(E) to discuss further education libraries in relation to franchising "while agreeing on the low standard in many existing facilities, and the need for library inspectors, [the FEFC(E)] indicated that it required only a single performance indicator for college libraries."23  (In the light of this comment it is interesting to read the short article by Davies24 which candidly describes his training as a lay inspector including his production of briefing papers for inspections.)  For Mitchell it was not enough to improve only library resources and he echoed the BTEC approach in stressing that library services have to be involved in course development to ensure adequate resourcing for higher education courses.  There was, even at this time, an awareness that there existed nationally a number of well designed models for validation where university library staff assess the ability of the further education library to support higher level students on the franchised courses.  It was felt that such an approach undoubtedly aids college librarians in their requests for funding.  One such model was later described by Williams25 and Oldroyd26 who detail the development of library support for courses franchised between Derby Tertiary College (Wilmorton site) and the then Leicester Polytechnic (now De Montfort University).  





The development of guidelines for library support



In recognition of the significant increase in franchising arrangements the CNAA revised its regulations towards the end of 1991 and by doing so they too formally acknowledged the educational validity of franchising arrangements.  The CNAA had historically subscribed to the principle that courses of higher education should be designed and examined by the staff teaching on them and earlier that year had expressed concern that further education colleges were not necessarily geared up to do higher education work in terms of staff development and library facilities.  The CNAA was keen to point out that its educational principles were not being compromised by franchising but that it was "anxious to ensure that the arrangements made for the franchise will continue once the first flush of enthusiasm for the collaboration has been exhausted and once staff associated with the initiative have moved on to new posts" and the purpose of the new regulations was to "codify good practice" and to "tidy up some of the dicier practices."27  The working definition of franchising as adopted by the CNAA was that it was a whole course, or a whole stage of a course, designed in one institution and delivered in and by the staff of, another institution.  Overall responsibility for the quality assurance and for the assessment of students resides in the academic board of the franchiser institution.  The document then identifies the key elements of a franchise relationship but specific comments on library provision are few and far between.�  However the CNAA recognised that franchising requires sustained commitment on the part of the collaborating institutions if the quality of the course and the learning environment were to be maintained and enhanced and suggested that "the academic board of the franchiser institution will also wish ... to assure itself that certain key features of students' learning experience, notably the provision of a satisfactory library service, are in place."28



The Library Association produced Guidelines29 for franchised courses in March 1992 to be read in conjunction with the CoFHE Guidelines30 for colleges and polytechnic libraries published in 1990 (which are due to be updated in August 1995).  The guidelines establish criteria for considering library support and indicate how responsibilities might be divided between libraries in the franchiser institution and the franchisee institution bearing in mind that the piecemeal development of franchised courses, and the lack of an initial central regulatory framework, has created a very uneven pattern of library support for this work.  The guidelines emphasise that college provision is unlikely to be identical to polytechnic or university provision, but stress that it "should offer students experience which is broadly comparable."31  Regarding principles for library support the Library Association notes that librarians will have a contribution to make at each stage of the process of course approval and monitoring: as members of the college seeking to offer a franchised course, librarians will need to advise colleagues of the appropriate level of library provision to support the proposed development; as members of the institution validating the course, they will wish to ensure that franchised students are given appropriate support which will provide a comparable educational experience to university based students.  Briefly, the criteria for library support of franchised courses relate to four themes: the relationship between library provision and the academic processes of the institution; the involvement of library staff in the college's decision-making arrangements; the adequacy of library resources and the availability of library services.  



The guidelines also define the responsibilities of participating libraries (bearing in mind the physical proximity of the collaborating institutions and the funding arrangements relating to franchised work): briefly, the franchisee library should expect to meet the immediate needs of the students including basic course texts, essential and background reading, reference material including journals, bibliographies and databases; a range of material to broaden and deepen students' understanding of the curriculum; some material at a more advanced level to meet the immediate needs of project and assignment work, and for academic staff to prepare teaching; access to computer and media hardware and software in appropriate cases.  It is likely that colleges will look to libraries in the franchiser institution to provide some or all of the following: specialist material to support more advanced project and assignment work; limited student access for reference and borrowing and similar for academic staff  to prepare teaching material and carry out research; advice on specialist stock and services to support franchised courses; and access to library staff training and development activities. 



This division of support is somewhat contentious.  Many librarians would argue that the total library responsibility rests with the franchisee.  Some higher education librarians regard franchise students as 'their' students as far as library facilities are concerned whilst others will not let franchise students borrow at all and are reluctant to allow any access.  It can be argued that if the higher education library provides some support, it is depriving the further education library of a chance of development.  When large distances are involved many of the latter arrangements fade into unreality.  Buxton32, speaking at the 1993 CoFHE Conference, felt that there had to be, after all, a limit to sharing: "within any higher education/further education agreement there is a limit to the extent to which higher education libraries, already hard-pressed, can open up their reading and learning resources to further education.  The plain fact is that co-operation costs.  If higher education makes available its library services to further education colleges ... there are clearly significant cost implications: a heavier load on library staff, on the stocks of books and journals, and on general library services such as photo-copying, post, telephone charges."





Library support for franchised courses in practice: early work



The practical issues of library support have been addressed by several higher education librarians who generally agree that the college is expected to provide a comparable experience but not necessarily an identical experience to that of the higher education institution's students.  



Macartney33, speaking in May 1991 and drawing from his knowledge of four polytechnic librarians whose institutions were involved in franchising, presented a picture of best practice as concentrating on the well established procedures used by the CNAA when validating courses.  That is, where brief documentation on library services is included in the material included in advance by the validation panel, members of whom will also tour the library of the college and receive comments from students and academic staff.  Such procedures can identify areas of weakness in library provision in a franchisee and stipulations can be made regarding improvements to the college library stock.  However Macartney had found that librarians were recognising the weaknesses in such visitations even where they were on the visiting panel.  He described a situation where on a crowded one-day visit there was often little time to properly assess the partner college's library and there is an inevitable feeling of ‘us and them’ and a desire (perhaps by both parties) not to probe too deeply.



Regarding entitlement to use the library of the senior institution Macartney found considerable variation: in some cases there was either little demand and/or no entitlement for direct borrowing by students based at partner colleges.  In others a generous offer of full student member status including interlibrary loan facilities was made.  In yet others, a limited facility was available on application, usually an entitlement to three or four loans at any one time.  In some cases the franchising library received a proportion of fee income while in others students had to pay a fee to the library and in others no income was received and no fees charged.  The most desirable situation from the higher education librarian's viewpoint was to receive a slice out of the fee income from franchising but only one out of the four interviewed by Macartney had a proportion of the franchise fee assigned to the library.  Macartney felt that those franchising libraries with larger and longer established links with colleges were beginning to develop quality control measures which reflect good franchising practice and concluded by asking if librarians and academics could match up to the rigorous approach to quality which commercial franchising requires by asking, amongst other things, whether a manual could be provided which describes 'the product' in such a way that it can be duplicated and whether the necessary rigorous training could be given to intending franchisees.



Incidentally the comparison between private sector and higher education franchising is a reoccurring one in the literature.  For example, Palmer34 assessed franchised degree teaching and asked what can educators learn from business?  Morris35 explored what makes for successful franchising in higher education using the example of Coventry Business School, part of Coventry University.  In identifying the differences between commercial franchises and higher education franchises Morris hit upon a key point for library and information services, that of imbalance: franchisers will nearly always have greater resources than franchisees.  Yorke36 also related educational franchising to business format franchising and put together a set of principles based upon his experience to provide a general framework for quality assurance.  Noting that it is not always feasible to expect a franchisee to provide all the necessary resources, Yorke suggested the establishment of soundly-based arrangements for students to use other nearby resources as an acceptable alternative.  These 'nearby resources' are not specified but an obvious one would be the public library service or a local university.



To return to the higher education librarian's view one of the first articles to appear highlighting the library problems that different franchise arrangements produce was by Brophy37 of the then Lancashire Polytechnic (now the University of Central Lancashire) who describes the library's role in the previously mentioned LINCS scheme.  Brophy’s philosophy is that students on franchised courses have the right to as high a quality educational experience as those based at the parent institution.  As franchise arrangements are subject to the same kind of validations and review process as any other courses part of the process will  involve the consideration of whether library resources are adequate.  (Though as noted earlier the CNAA was sufficiently concerned about lapses to have issued new guidelines.)  Brophy notes a number of factors to be considered in this exercise: the size and extent of the college library's stock; teaching and learning methods; the availability of and access to alternative library services; the level of the course; the content of the course; professional library staff at the college; competing demands, perhaps from large numbers of students on lower level courses; expected cohort sizes; library staff involvement in course planning; budgetary provision and intentions; monitoring of students' experiences and so on.  To tackle some of these issues the Librarian was made a full member of the validation group visiting each college however the procedure was changed so that instead of visiting each college with the validation team the Librarian now visits college libraries in advance of the formal event and discusses the proposal with the College Librarian and subject staff in a more relaxed atmosphere.  A draft report is circulated to the Principal and College Librarian for comments before being submitted to the panel.  This ensures that library provision is considered in advance of the validation event and places managerial responsibility firmly with the college; also that college library staff are involved with their own course team and with their counterparts at the franchising institution.  Brophy comments "it puts a stop to the 'hit and run' character of so many validation events and encourages the development of ongoing relationships."38   Brophy goes on to describe another initiative, a Franchised Courses Library Network, which provides a framework to develop services in co-operation and to meet regularly to discuss problems and ideas.  There is particular concern with the experience of franchise course students: what library services do they need?  What do they get?  What innovative ways are the for providing these services?



The complementary paper by Revill39 appearing alongside Brophy's was a report drafted to assist library staff at the then Liverpool Polytechnic (now Liverpool John Moores University) involved in the evaluation of library resources at colleges offering franchised courses.  Revill offered a number of quantitative pointers and also raised vital qualitative issues for consideration about what exactly it is feasible to compare.  By default, larger institutions have a wider range of material and Revill identifies that, to an extent, quality is related to quantity of resources because there is a synergy not available to smaller colleges which is impossible to quantify.  Revill favoured looking at adequacy of resources rather than comparability, and questioned whether we compare provision in the franchising institution and the franchised college overall or simply against specific service points or elements within a service point.  As did Brophy, Revill also drew attention to the importance of wider matters such as teaching style and degree of liaison between college staff that can influence library provision in the colleges.  In considering the status of locally franchised courses Revill noted that the 'rights' of franchised students in terms of access to in-house facilities does not appear to have been fully determined and goes on to sound a warning that it should not be forgotten that these 'external' students may not receive any tuition in library/information use as related to the in-house provision and hence may require additional assistance on arrival.



More recently in New Library World in 1992 Brophy40 put forward an inspiring view of the library implications of taking higher education to the students rather than bringing students to the campus.  A number of initiatives are suggested such as information delivery services using direct delivery of postal loans and photocopies; electronic links to networked CD-ROM services; use of the public library network, in conjunction with local college libraries, to provide 'access nodes' to the national library network and professional support including information skills training; a national or regional 'library membership card' giving holders guaranteed access to all libraries in their region; the use of cable and satellite systems to distribute educational materials; access to the whole higher education library network using semi-intelligent software to pinpoint locations automatically; much wider use of electronic sources to enable users to browse through full-text.  The potential for the IT developments resolves a particular issue for college libraries, that of provision of access to the secondary literature such as abstracts and indexes.  Such items are rarely, if ever, required at further education level.  However in higher education there is increasing emphasis on students becoming "information literate, skilled at navigating ... through the guides to the literature available in whatever subjects are of interest, and pinpointing books and periodical articles according to need."  As such services can be very expensive, especially if they are only likely to be used by a small proportion of students, then electronic versions can provide a ready solution as described by Brophy in the 1995 publication in Agendas for collaboration: perspectives and prospects on FHE Partnerships.41



The 1993 CoFHE Conference was on the theme of Working together: Co-operation for advantage.  Another higher education librarian, Bulpitt, examined co-operation in franchising and suggested four principles for library support.  Firstly that provision is subject to the quality assurance arrangements of the franchising institution; secondly that the immediate needs of students should be met locally, by which this means the institution where the students are based, and at the location where they spend the majority of their time emphasising that it is not acceptable for students to rely on provision made by other bodies, such as the local public library or the university.  Thirdly, that support for all students should be comparable, not identical; and fourthly, that support arrangements depend upon funding and geography.  For example, at Sheffield Hallam University, the library receives a sum, equivalent to the fee for external users, in return for providing a similar level of access to franchised students.  The location of franchised students will also determine the pattern of library support: students who are based near the franchising university will have different needs to those based at some distance, and it may be necessary to consider special services to support them or negotiate access (for a fee or on a reciprocal basis) to the libraries of neighbouring institutions.  Bulpitt's criteria for quality in library provision are the relationship between library provision and academic processes of the institution, library staff involvement in decision making, adequacy of library resources, and the library services available.





Franchising at the time of Incorporation



May 1993 saw the publication of Franchising and Access to Higher Education: A study of higher education/further education Collaboration43 by Bird, Crawley and Sheibani.  The central focus of the study was a series of open-ended interviews with a range of people involved in collaborative arrangements.  The interviews were supplemented by questionnaires and access to relevant policy documents.  The report examines the extent and variety of collaborative arrangements between higher education and further education in England and investigates issues in higher education/further education partnerships such as the comparability of higher education and further education provision, progression to higher education and so on.  There is also a section of student perspectives on collaborative arrangements (and this work is succinctly written up as a contribution to The Student Experience44 which details students' experience of higher education) and recommendations on good practice in higher education/further education partnerships.  The report is essential reading for getting the feel of franchising from everyone's point of view except for library staff!   Library provision only appears to be mentioned once as part of the student perspectives section where library facilities were identified as being a particular weakness in further education provision of higher education.  Although 68% of students surveyed had borrowing rights in the higher education library, only half of these used the libraries.  One student is reported as saying  "[the library] is very small ... they keep the books for us on a trolley"  and the authors write, somewhat ingenuously "it is interesting to note the views of one higher education librarian who favours the development of library networks linking further education and higher education libraries involved in partnerships, and sees it as essential that higher education library staff support staff in further education who are often isolated."45



The production of this report coincided with the transfer of further education colleges from local authority to independent corporate status in April 1993 giving them full control of all aspects of their work and management.  It also firmly placed them in a competitive environment.  One of the results was that colleges used franchising to expand their higher education provision, with varying degrees of confidence, trying to, as one Principal put it, "steer a steady course between local needs and Government directives."46  This was not easy as changes in funding, namely the reduction in fee income for arts and humanities students, meant that some universities that had expected to expand through their local colleges were revising their plans although others aimed to continue for access reasons.  As far as library provision was concerned a national survey just before the date of incorporation found misgivings about inadequate libraries and study places for further education level study, never mind higher education level, and Fisher of the Library Association noted that "the quality of the student experience in further education will be nowhere near that in higher education unless this issue is addressed."47  It is worrying that this issue plainly has not been addressed because the Library Association was still complaining two years later in 1995 that "the adequacy of the library and learning resources available is not a high priority when decisions are taken on franchises."48  It was suggested that the FEFC(E) should look at this centrally, instead of leaving it to the franchising university.  Funding has clearly failed to keep pace with the increasingly sophisticated and varied role of college libraries vividly described by, say, Beckett.49



In Further education libraries: assessing post-incorporation performance50 Morgan considers the extent to which libraries in the further education sector are actually assessing their performance.  A postal survey was conducted during summer 1994 to find out the commitment of further education institutions and their libraries to performance assessment, the extent of reader services evaluation, how libraries collect feedback about their services from users and, finally, satisfaction levels of library managers with current assessment procedures.  The results were not particularly encouraging, for example document availability, readers' enquiry services and user education were evaluated by less than one third of library managers.  However regarding information and study skills, and the move towards a more student-centred approach through resource-based learning, Morgan's survey suggested that there is now greater convergence between library and teaching staff in many colleges.



In December 1993 the HEQC produced the report Some aspects of higher education programmes in further education institutions51 .  The report was based on visits to seven higher education institutions and eight further education colleges in March and April 1993.  The report examines some of the implications for FHE partnerships of recent legislation and of changes in government policy and funding before looking at some of the factors which appear to affect the quality and success of higher education partnerships.  Regarding initiation and planning issues under good practice it was noted that learning support and student support staff are involved as full members of the planning team.  Regarding validation and course approval it was noted that in the best practice the HEIs have an aide-memoire regarding expected provision (for example, on learning resources and student services) which are used at the development stage of the proposal.  Regarding good practice in implementation the HEQC found that successful work tended to exist where both the further education college and HEI actively monitor the implementation of agreements on learning resources.  



Most tellingly the only substantial mention of library and information services is under the heading "cultural differences" in the section entitled "problems" in the report:



At the day-to-day operational level some differences between the two cultures became important ... A good illustration of this is the role and remit of the librarian.  In an HEI the librarian is a senior member of academic staff.  His or her specialist colleagues are professionally recognised and assist academic staff not only in book acquisition but in many other aspects of information science.  In a further education college an equally well-qualified professional librarian is less likely to occupy such a position, to work as closely with the teaching staff, or to be able to participate in college decision making at the same level.52



The final section of the report suggests that, although the basic validation process is now well tried, it needs some adaptation to cope with the developments in FHE links work.  It goes on to observe that the underlying philosophy of much franchising (which is that the HEI is responsible for the process as well as ensuring the standards of a course) results in an open-ended commitment which is costly and not as widely applicable to the circumstances as is frequently thought.  The section concludes by offering for consideration the view that a more limited form of validation or 'licence to teach' might be sufficient and may result in a more effective delivery system than is apparently in use in many colleges at present.



The HEQC went on to produce guidelines on quality assurance in 1994 in the wake of bad press along the lines of "University degrees under fire amid sleaze allegations."53  The criticisms were particularly levelled at overseas franchising arrangements but also with extended franchising agreements in the UK where a course is sub-contracted two or three times and the situation was not helped by the Government suggestion of variability of degree standards.  However these were not new criticisms for the sector.  For example, in June 1993 the University of London was reported as being poised to stop its degrees being taught in further education colleges under franchise arrangements, in a bid to preserve academic standards: "the student experience is a vital part of acquiring a University of London degree, and the experience is not the same in a college of further education ... The teachers in further education colleges are not necessarily at university level and the library facilities are not as good."54



It was not just the university librarians that were being critical of franchise arrangements.  A report discussing the learning resource implications for one college library of a growing portfolio of higher education courses concluded "the demands of the expanding portfolio has placed increasing strain on the existing library service and its resources.  Lack of finance, staffing and space has hampered the development of both the material resources and the comprehensive user-education programme so necessary for the support of higher education students.  Further expansion of the higher education portfolio, if it is not accompanied by a parallel investment in the library service, must surely result in a loss of validation for existing courses and a decline in adequate provision for the college's foundation stone of higher education study."55



Bocock and Scott in Re-drawing The Boundaries: Further/Higher Education Partnership56 propose that further education colleges offer students a different but equally positive experience based on, for example, closer attention to learning support and so on.  Their short section on learning resources as one of the aspects of partnership notes that there has been a growing acknowledgement of the difficulty in defining clear resource standards for higher education provision which may be limited to years 0 (preparatory) and 1.  The greater utilisation of IT-based learning resources has enabled some colleges to overcome the consequences of book stock deficiencies and further education has been increasingly investing in this area to support further education courses as they too move towards more student-centred learning.  Consequently it was felt that the comparative disadvantages of the further education learning environment were diminishing.  



January 1995 saw the publication of Higher Education in Further Education Colleges: Funding the Relationship57 by the HEFC(E). The Council's approach to franchising in this report is distinctly hands-off.  There is an awareness that variable practice and experience of franchising had led some to question both the quality of off-campus provision and the nature of some arrangements.  Also that the HEFC(E) could influence institutional behaviour, if it wished, by setting prescriptive criteria for the funding of off-campus provision, providing guidance on the development, implementation and quality assurance of franchising, or simply describing good and bad practice for institutions to take note of.  But it was simply put that it is unlikely that the Council would wish to be interventionist in its approach to this area although there may be benefits in highlighting good practice.



The Council declares "from the limited information available there is no evidence that the quality of experience of higher education students in FECs is any better or worse than their counterparts in HEIs" but concedes "... higher education students in FECs will receive a different type of higher education experience to those in many HEIs because, for example, the culture, approach to teaching and learning, general environment and student support is different and there is only a limited environment for research and scholarship."58  It can only be assumed that some differences must be more acceptable than others, for example in a HEQC Audit of collaborative provision at Sheffield Hallam University it was noted that “students in the University’s partner institutions commented ... on their sense of disadvantage in respect of access to learning facilities compared with students studying on the University’s own campuses.”59   Indeed, most recently, the report Learning from Collaborative Audit based on 14 audits carried out by the Quality Council found evidence that the monitoring of these arrangements is weaker than the monitoring of degree courses within the universities and the HEQC warned universities that have rushed to form partnerships of franchise agreements with other institutions that they are in danger of awarding "second best" degrees.60  



One can be forgiven for thinking that this sounds depressingly familiar.  It is clear from this review that the provision of library support for franchised courses has been and continues to be varied and variable.  Apart from a few key players who demonstrate a realistic yet innovative approach provision tends to be determined and limited by a lottery of local management issues.  What is particularly striking is the apparent lack of input, certainly into the published literature, by college librarians and the relatively low level of leadership from national bodies apart from the Library Association Guidelines and the HEQC documents.  There is a need for more informed guidance and principles of best practice.  Future success will surely depend on mutual responsibility and better levels of co-operation than have been demonstrated to date.





The international context



At this point it is worth examining the international context for franchising to illustrate the potential for development.  Outside of the United Kingdom there is a much broader range of literature dealing with library services for students on what can be termed non-traditional degree programmes.  In order to maintain a level of applicability to franchised courses the following review concentrates on initiatives regarding off-campus or extended campus programmes but library support for franchised courses can actively draw from the wealth of distance education initiatives.  The range of this field is comprehensively demonstrated in the admirably annotated and indexed bibliography Library Services for Off-Campus and Distance Education61.  The 535 entries provide a summary of publications, theses and research reports produced between 1930 and 1990 concerned with library support for distance education courses.  As well as considering the ethos and approach of libraries to services to distance education the bibliography also has categories dealing with guidelines and standards and the practicalities of organisation and planning, collection management, information and support services and so on.  Of particular interest to this project are the sections dealing with library surveys and user studies.  What is immediately evident is that the commitment to servicing non-traditional courses is long-standing.  For example, on the role of libraries in resolving disadvantages faced by off-campus students, Latham reports that "academic librarians have emphasised the need to reach out to this special group of students with fast, efficient delivery of materials and services.  Integral to the library's role are the development of collections to support the curriculum, the provision of reference assistance and bibliographic instruction, the marketing of services, and collaboration with outside agencies such as public libraries and government.  The design, delivery and evaluation of library outreach services have resulted in closer working relationships between librarians, program administrators, and teachers through the expansion of the library's role in curriculum development."62  This is supported both by professional practice, for example, guidelines and standards have been the main focus of at least 35 publications since 1965, and technological development, for example, the bibliography charts the development of information services from the provision of free telephone access to the information desk to remote access of the on-line catalogue.



A useful starting point for assimilating the international context is Howarth's review of the literature for library services to the off-campus and independent learner63.  Written in 1982 it outlines the problems for such students and reviews the literature to 1981 of the United Kingdom, North America and Australia concerning library services to this user group, together with relevant user studies. The focus is on individual external students, similar to the UK’s Open University students, and it raises a key issue: if a library can offer only poor service to external students, is that worse or better than none?  What is immediately evident is that the majority of off-campus library services to external students are based on distance learning where the course is pre-packaged and supported by structured reading list.  The crucial difference is that the parent institution retains responsibility for library support.  The franchise situation, in which the local college, not the parent institution, has responsibility for library services is relatively rare outside of the United Kingdom and the nearest example found during the literature search is York University Libraries’ experience in developing what is described as an “urban off-campus library service” in Southern Ontario, Canada64.  Haworth concludes that off-campus students are disadvantaged in terms of library services as compared to on-campus students but is unable to locate empirically based user studies which effectively document the extent of this disadvantage.  Some light however is shed on this issue from another angle by research which examines the perceptions, or rather the conflicting perceptions, of tutors regarding off-campus students library needs65.  Haworth's work is updated to 1989 by a further literature review of off-campus services by Shklanka66 which draws in the Canadian perspective.  The main finding here is the need for marketing services to off-campus users and the need for more involvement of professional library staff in the development of distant programmes.  Together these two articles encapsulate much of the thinking behind library support for off-campus students.  As for the level of practical provision this is documented in various directories complied by surveys of extended campus library services and funding at American academic institutions.67



A helpful reader on off-campus programmes is a special edition of Library Trends for Spring 1991.  The issue presents a state-of-the art review of the delivery of services and resources to sites located at a distance from the main academic campus, exploring many issues and problems relevant to the delivery of off-campus services.  There are overviews of library support for off-campus and distance education programmes in Canada and Australia as well as a feature on off-campus library services in higher education in the UK which centres on provision for adult and continuing education classes and the Open University.  There is also considerable discussion of whether the American College and Research Libraries Guidelines for extended campus services, once described as representing the library world's best contribution to quality assurance in off-campus library programmes, should be converted into standards68.  The 1967 Guidelines reiterated the responsibility of the colleges and universities toward off-campus students by calling for regular and adequate funding of library programmes; the provision of services by a professional librarian; journal materials, indexes, reference materials and collateral reading.  Besides changing the title from Guidelines for library services to extension students69 to Guidelines for extended campus library services70 the 1982 revision expanded the scope of library services and offered a broader concept of inclusion in programmes.  The following six components are recognised as necessary conditions for adequate services: 



·	planning - that the library should identify the information needs of students and faculty in extended campus programmes and arrange to meet these needs; 



·	finances - that the library should provide continued financial support for addressing the needs of the extended campus community; 



·	personnel - that qualified library personnel should be employed to plan, implement, and evaluate library programmes addressing the needs of extended campus faculty and students; 



·	facilities - that the library should provide facilities and equipment sufficient in size, number and scope to attain the objectives of the extended campus programme; 



·	resources - that access to library materials in sufficient number, scope and format should be provided (print and non-print); 



·	services - that those offered to students and faculty in extended campus programmes should be designed to meet effectively a wide range of different informational and bibliographic needs.  



The Guidelines serve as a framework without placing prescriptive limitation or restrictions on their use. Although they are quite specific on the scope of services the Guidelines allow for diversity and flexibility appropriate to the defined needs of various course programmes.  Carefully thought out, their obvious intent is to advocate provision of fully adequate services and the implication is clear: library services for off-campus students should be equal in quality to the service on the home campus.  An article by Johnson71 describes the University of Wyoming's experience with these Guidelines.  Johnson found no major fault with the Guidelines providing they were interpreted on the assumptions stated, for example, that effective services for extended campus communities may differ from established practices and that the requirements of the programme rather than tradition should guide the library's responses to defined needs.  It was found that adopting such Guidelines though was neither simple nor inexpensive and it was essential to have one person responsible for off-campus work.  



Proposals to revise the Guidelines again were put forward in 198972.  Revision was seen to be necessary for several reasons including recognition that non-traditional study was becoming a more commonplace element in higher education, that there was an increase in diversity of formats of information sharing and educational opportunities, and also an increased recognition of the need for library resources and services at locations other than main campuses together with an increased concern and demand for equitable services for all students in higher education.  The philosophy behind the Guidelines remains that the library's parent institution is responsible for providing support which addresses the information needs of its extended campus programmes. This support should provide library service to the extended campus community equitable with that provided to the on-campus community. 





Models of provision



The provision of library support to off-campus students, although variable, generally tends to be commonplace and with designated staff.  What is noticeable in the American literature is the large number of models offered for consideration.  Although these are essentially case-studies as they are largely descriptive and tend to lack a conceptual framework it is worth including an example to illustrate good practice.  Central Michigan University has long been cited as an institution with high standards of library services.  Even as far back as 195673 the University was seeking to resolve one of the pressing needs of students registered in off-campus classes, namely access to professional journals.  Today there are extensive outreach library services directly from the parent institution, close librarian and faculty consultation in course planning, and active librarian-student contacts for bibliographic instruction, reference services and document delivery with on-line data access, 24 hour turnaround time on document delivery, travelling reference librarians and extensive instructional support services to the faculty74.  An article by Witucke75, an off-campus librarian at the University, entitled Off-campus library services: leading the way is fascinating in that it suggests how some of the off-campus library services activities might work just as well in campus libraries who are increasingly having to cater for non-traditional students.



In a seminal article Burge76 presents a more theoretical approach with a ‘developing partnerships’ model in which library staff work with educators to integrate seven essential elements (such as program and course planning, services marketing, resources development and so on) into a learner-centred approach to course delivery.  This model is intended to confront two of the biggest challenges for library staff in distance education: that of taking a learner centred view and confronting the process of exclusion.  We can parallel the former to the move towards student-centred learning in the United Kingdom, however the latter idea is perhaps not so evident in the literature.  At the risk of making a sweeping statement essentially the ethics of distance education hinge on the idea that it is unethical to deny learners access to information by encouraging the attitude that all the student's information needs are in the course manual, or in a very small deposit collection sent to a few sites.



Whereas Burge's model is concerned with ethics two separate articles by Lessin77 and Kascus and Aguilar78 present five practical library models for the delivery of support services to off-campus academic programmes: the branch campus for where there is a consistently high enrolment; the use of the on-campus library for all users, both on and off campus, with services such as toll-free telephone numbers, access to research and reference services, photocopy service etc.; the trunk delivery system (that is, the distribution of materials from the trunk of a car which provides an off-campus library service even though there is no on-campus library); the use of local public libraries; and fifthly some combination of all the above.





Links with public libraries 



Although the 1989 ACRL Guidelines, and even those before them, put the burden for extended campus library services squarely upon the parent institution the relationship with public libraries had always been much stronger than in the United Kingdom.  The reasoning, essentially along the lines that public libraries cannot escape bearing some of this responsibility because the demarcation between extended university student and traditional public library user is frequently blurred, simplistic though it is, seems to have been taken to heart and their are plenty examples of good practice.  For example, the day-to-day experience of choosing to work with the public library as opposed to school libraries is described by Mount and Turple79;  Travis and Watson also give an outline agreement between a college and a public library in Library service for non-campus students80.  Power and Keenan81 also discuss the role of the public library in extended campus services programs highlighting the concept of accessibility rather than ownership.  Nolan82 looks at how academic libraries can work more closely with public libraries in supporting students, for example, by regular distribution of reading lists and course syllabi to public libraries in those areas adjacent to learning sites.   The parallel here is obviously with the Open University in the United Kingdom though even fairly recently it has been noted that such students are experiencing difficulties with library services.83  Even though public libraries were no doubt invaluable resources to off-campus students several articles in the American literature stress that what really needs to be provided is an academic library service.  For example, a paper presented at a conference in 1978 by Soules84 discussed the library services that complement growing off-campus programmes and looked at the years that fall between the start of such services and the final establishment of a physical satellite academic library by the parent institution, bearing in mind that the provision of materials and service of an equivalent qualitative degree to that provided on the main campus is indeed often the eventual goal of the university.  The experience then was that the public library service tended to fill the gap for non-traditional students.  However the 1967 ACRL Guidelines implied that the academic library was responsible for services to its own students regardless of where they were situated, through an off-campus location if necessary.  Soules felt that if a university made a commitment to off-campus teaching programmes then it must be prepared to carry that commitment to its proper conclusion and support the necessary attendant services that go with it, even if this gives rise to difficult internal situations where staff ask "How can we support off-campus services if we cannot keep up with last year's serial subscriptions?"  Soules stressed that the library must not look on off-campus students as a group to be served after other students but in conjunction with them.





Links with other libraries



Franchised courses offer educational opportunities to people who cannot, or choose not to, enrol for the courses offered on the university or college campus.  However, very often there are academic institutions with libraries more geographically accessible than those at which they are enrolled.  How easy it is for such students to borrow materials from the libraries at these nearby institutions, not necessarily the institution at which they're enrolled, is another area of research which is relevant to practice in the United Kingdom.  Crocker85 noted the variety of policies and practices and the potential confusion to students and this can also seen now in colleges in the United Kingdom that franchise from several different universities.  This work was carried out for a report considering introducing a national library card for external students.  It concluded that one standard national library card is not necessary but that standardised information, procedures and undertakings are.  This work was prompted by major concerns expressed by university libraries who feared being engulfed in a flood of external students.  The study showed that such a flood is unlikely and the number of external students using such libraries is unlikely to increase greatly, as most students for whom they are convenient are already using them, even though they are not eligible to borrow.  Although the availability of borrowing privileges may increase the frequency of use, many external students have too many other commitments to increase their use of libraries very much. 



On the same theme Nolan's work on library access for students in non-traditional degree programmes which included a study of commuting students and identified a phenomena of 'library hopping': "the library hoppers make use of more than one library for the following reasons: they learn the subject strengths, or weaknesses of various libraries, they seek out those libraries whose hours are most convenient to them, and they seek out the libraries whose staff members are the most competent and most willing to provide interlibrary loan service.”86  Consequently for such students it is service factors that often outweigh proximity.  Nolan lists several services that could be provided for such students of which three are appropriate to franchised students, that is, telephone reference referrals, seminars in library use skills either during site visits or available on video for home viewing, and a directory of libraries that provide services to such students.





Off-campus student experience



The off-campus student experience has also been examined in depth although it would be unfair to equate the American off-campus and British franchise student experience.  For example, whilst the cohort is often small and the style of study often shaped by other commitments for franchised students the level of academic isolation experienced by individual students is not generally equivalent to that of an off-campus student who may be studying in physical isolation away from fellow students and with a lack of opportunity to discuss study problems.  For example, Haworth examined the expectations of teaching staff concerning library use by external students which illustrates the difference in approach: "if the library plays only a small role in the study programmes of external students it is because academic staff do not expect too much of libraries and do not communicate or co-operate with them sufficiently to exploit their resources when learning programmes are being devised and presented.  Alternatively academics may be supplying students with all the reading essential to pass examinations, either in the form of notes, or ... photocopies ... so that only the more conscientious will use the library.  If this is so, it may be uneconomic for the library to provide more than minimal stock and service for these students."87  Haworth concluded that teaching staff need education in the ways in which more profitable use can be made of the library's collection by their external students and gives a number of suggestions including the importance of personal contact: "I do not believe the teaching staff expectations concerning library use ... can become well informed and thoroughly practical without continually maintained personal communication from librarians.  Written communications from a library are so frequently filed in the wpb.  To do the same with a librarian is too daunting even for the most ingenious lecturer."88





Transferable experience and innovative approaches 



There is also a substantial body of literature on collection management for off-campus services as the journal Library Acquisitions: Practice and Theory 89, 90 regularly produces special volumes on collection development and acquisitions in a distance learning environment.  Articles are drawn from a number of countries written by practising librarians.  Despite the differences in approaches they all concur with the view that the library must be involved at the earliest stage of course planning if collection development is to proceed effectively.  Communication at all stages and liaison at every point in the educational process are repeatedly emphasised throughout the articles.  Accompanying this is the need for librarians to be regarded as competent professionals.  There is also general agreement on the need for increased awareness of collection development policies and more realistic budgeting procedures.  Angel and Budnick stress the importance of copyright agreements for periodical articles as "the development of this article collection has enabled us to reduce the number of multiple copies of books purchased, while still giving better service than if we had relied solely on books."91  This is something that can be organised through use of the Copyright Licensing Agency agreements in the United Kingdom.



Many bright ideas can be gleaned from the case-studies listed in the Library Services for Off-Campus and Distance Education bibliography and from the proceedings of the Off-campus Library Services Conferences.  For example, Loughhead describes extending library services to a field-based program with travelling reference librarians who take a portable computer terminal to a site and carry out on-line searches for students and give students a print out of journal citations and abstracts so they can select specific articles in more depth: "the librarian is there to serve the students, not the library, and the computer is there to help the librarian extend these services."92



Corrigan93 describes a long-distance library service for a graduate school where non-traditional free library services for students and faculty include: phone-in reference service via a toll-free number and personal computer access to the library's on-line catalogue, liberal distribution of specialised computer-generated bibliographies (at least one available to each student per course per semester), delivery by mail of books and copies of journal articles or documents owned by the library and automatic access to interlibrary loan for items not owned, an electronic bulletin board over which students can retrieve library information, and reserve collections at 15 sites.  Additionally the librarians sometimes travel to distant sites to teach instruction sessions and information packs are provided which include a guide to using the library at a distance.  Students can also request searches over the phone by filling out or mailing in 'Infosearch request forms’ and printouts are generally mailed back within 24 hours.  In the United Kingdom comparable services are often provided for prestigious distance education courses, such as MBAs,  but not for the franchised off-campus student.



Slade94 simply summarises the thirteen key ingredients to effective off-campus library services as thus:

 

·	core collections placed on-site with special funding for purchase of duplicates of items on the main campus 



·	mail delivery of special requests 



·	telephone or mail reference service



·	special telephone line for off-campus students



·	advertisement of library services 



·	a librarian designated for off-campus services 



·	adequate support staff 



·	bibliographic instruction to off-campus students 



·	on-line bibliographic search services 



·	inter-library loan 



·	free services 



·	needs assessment of user needs 



·	evaluation of services 



In 1988 Nettlefold95 examined Canadian practice and its potential for library services for off-campus students in Ireland.  The resulting report is based on case-studies and synthesises the common components of off-campus library services essentially as described by Slade above.  In summary Nettlefold identified, what for him, were the two fundamental components on which any reasonably substantive off-campus library service must be based: professional and support staff, and publicity materials.  Although not absolutely essential a direct line telephone and answering machine were also seen as highly desirable for an effective service to off-campus students.  In conclusion Nettlefold put forward four options for a library service to off-campus students including the choice of up-grading public library collections, asking other colleges and universities to provide services and providing deposit collections from the main site.  After weighing up the pros and cons of each the most feasible approach was to allow access to the university's collections by post and telephone.  As well as providing costings for the options the booklet also contains a substantial bibliography.  Most importantly attention is drawn to the value of communicative relationships between teaching and library staff.  This is a recurring theme in the North American literature and one which is particularly relevant to franchised operations where, if the library service is poor, the students are the ultimate losers, although the irony may be that they never realise to what extent they are disadvantaged.
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Chapter Three��The University Librarian's Experience





Introduction



Whilst the development of franchising by higher education institutions has often been rapid and widespread the process has not always been accompanied by an appropriate approach to the provision of support services.  Some of the reasons for the variability in approach are considered in this chapter which is based primarily on the findings from the survey responses of forty librarians in higher education regarding the provision of library support for franchised courses in further education colleges.



The potential for involvement with franchised courses



							"If you don't know what's going on

								 you can't get involved."



At the time of the survey, February 1994, the forty universities had been involved in franchising courses to other institutions for a varying amounts of time.  About a third had been involved for only one or two years and about another third had been involved for three or four years.  A critical influence on the potential for involvement with franchised courses by university librarians is the approach taken by the university to dealing with its franchised courses.  Reported practices varied from the appointment of Colleges Liaison Officers, who oversaw all franchise arrangements and co-ordinated activities, to more ad hoc procedures where individual course leaders conducted negotiations.  In total, three-quarters of the institutions had an identifiable person or section responsible for collaborative higher education arrangements outside of the university.  But for the remainder the situation was more variable, for example:



Arrangements are handled by various staff in the Academic Registry, but there is no dedicated unit/officer responsible for arrangements from start to finish.  The Access Unit is responsible for initial contacts with/from colleges, Schools develop proposed franchises in their academic areas and the Quality Support section of the Registry is responsible for arrangements for approving and monitoring these franchises.





Potential into practice: written statements



								"The documents refer to

								library/information services

									but only inter alia."



A majority of respondents, 27 out of 40, were aware of written policy statements or guidelines relating to the development of franchising by the university, but seven institutions had not produced any readily available documentation.  One respondent commented:



We have only just begun franchising, and it was all done in a hurry.  There was an agreement in principle to consult us regarding library implications, but in practice this did not happen. (I received a half-hearted apology.)  During the period when the franchising proposal was under consideration, I supplied a copy of the Library Association  Guidelines on franchising to the relevant people, who thanked me but chose to ignore the advice!



In 18 cases of these 27, where there were specific policy statements/guidelines on the development of franchising by the university, was there reference to library and information services provision to support such courses.  However there were cautionary comments, often noting the lack of direct referral to library services, except as implied by the word resources, and indicating that library services were considered only as part of the provision of student support services, for example "the documentation merely mentions that library provision will be one of the 12 areas to be assessed."



So although the potential for involving university librarians in the franchising process is present in practice it is not always translated into written policy and guidelines.  Clearly there are universities franchising courses without making any reference at all to library support in documentation.  And it is against this background that the actual involvement of university librarians was examined.





Actual involvement of the university library with franchised courses



Validation is the process by which a university approves a course and is an essential part of quality assurance.  Most universities will insist on holding a validation event at a college which wishes to run a particular course before granting approval.  Thus the franchising process was broken down into three stages (pre-validation, validation and post-validation), to consider when and how university librarians were involved.  Subsequent follow-up questions in the survey explored the level of contact with college staff in preparation for the validation event, whether university library staff were involved in assessing library and information resources at the franchised college, and how this information was fed into the validation process.





Pre-validation preparation



							"We contact colleagues in the college

								to discuss key issues and 

								agree on documentation etc."

		"Contact is initiated where

		I suspect problems will arise."



All forty university librarians gave information about their involvement with pre-validation preparations.  Seventeen were involved frequently, six occasionally, five rarely and twelve never.  As this proved to be a reliable indicator for the level of involvement in later stages of the franchising process this section follows through the experiences of those who were frequently involved in pre-validation preparations.



Of the seventeen who were involved frequently, twelve of these were involved on a formal basis, one only informally, and four both formally and informally.  Most of this group (fifteen out of seventeen), had contact with college library staff in preparation for the validation event and all of them were involved to some extent in assessing the library and information resources of the franchised college.  Establishing early contact and a good working relationship is vital if the franchising process is to be successful.  In essence pre-validation contact involves visits being set up and documentation prepared, but there were as many approaches as institutions.  For example:



Contact may be initiated by either side.  We send out questionnaires on library services and provision before validation.



FE librarians are invited to contact [the Head of Library Service] and visit the Institute.  Subject Librarians give guidance on course needs and FE staff are briefed on the nature of the validation events.



When the course documentation is received in the library the college librarian is contacted to arrange a pre-validation visit to discuss the course and college library support for it.  The university course leader is contacted for additional information and names of contacts.  The pre-validation visit to the library is very important as the tour of facilities on the day of the meeting is too short.  Many problems concerning library support can be resolved beforehand if necessary (e.g. on one occasion an increase in bookfund to provide support for the franchised course had already been agreed by the college before the meeting.)



Our franchising policy requires the college library service to be capable of meeting the routine needs of students on the franchised course.  The purpose of the assessment visit and subsequent report is to ensure that the college allocates the necessary resources.



The contact is most frequently myself with the objective being to check that the library staff of the college are aware of, and taking part in, the course team's planning of the course - looking at costing of reading lists, learning resources etc.



Following a visit by the university librarian or by a subject specialist, reports, either written and/or verbal, with or without conditions/recommendations, are fed into the validation process via the validation panel meeting.  In some cases the librarian will chair validations, but invariably this was as a representative of the university, rather than a librarian.  There appears to be no standard format for the assessment process with reports varying from "an opinion on quality and adequacy of support" to "a written report to academic Secretariat indicating essential conditions for approval (e.g. spending on core texts, provision of journals or databases etc.)" as these examples show:

There is a comparison of print/non-print holdings indicated on reading lists etc., staffing levels, budget commitment and perceived growth.  Above all we consider whether the student experience will be satisfactory.  [This information is fed into the validation process by] verbal reports during the panel meeting.

It depends on what the franchised college and appropriate school here believe is appropriate.  Sometimes no library access to us is requested.  We play it by ear and give advice where we think it is necessary.  [This information is fed into the validation process by] a report from our library manager to the course team.

The relevant faculty librarian maintains contact with the college library and then visits the college as a member of the validation panel.  The main library issues are agreed in advance and dealt with during validation.  This often involves assessment of resources although we encourage college library staff to play an active part in this and self assess where possible.

There is a visit following receipt of course documentation.  Assessment is based on knowledge and instinct.  [This information is then fed into the validation process] directly by a written report from the Head of Learning resources.

Typically we might stay overnight (UK) or a number of days (abroad); this allows formal and informal meetings with library staff, lecturers, students, management.  The library validation is a mixture of interviews, walking around, gauging context and structures, getting user reaction.  [This information is fed into the validation process by] a report, containing observations under standard headings, a list of requirements, and a list of recommendations [which is] fed into a major report of the visit where it appears as a discrete section.

We're provided with documentation and general information about the franchised library via Academic Registry.  We then arrange a visit, requesting additional information and we make an assessment.  [This is fed into the validation process when] a written report is passed onto Academic Registry which is available prior to validation.  Remedial action is checked following an adverse library report.

Despite being involved at this initial stage only a third of these respondents produced guidelines regarding minimum standards for library and information provision in the franchised college.  Generally it would appear that university librarians were reluctant to commit themselves to definite statement.  Several people commented along the lines that the guidelines were "not very detailed or explicit but contained a general statement regarding library support."  In a few other cases guidelines were in preparation, and only one person specifically referred to consulting the Library Association Guidelines, though several reported that they used guidelines based on those of another institution.

��CASE STUDY 3a

"Typically it's been a short report."

Subject Librarian



There were nine pre-validation visits to do this year and we've split them up three ways, between the three subject librarians.  All we had to do was visit the colleges which are experiencing validations this year and do a report for the validation committee of the university.  I simply went up there to talk to the college librarian for an hour or two, writing things down and walking around.  I just wrote the report and sent it to him and told him to change it if he felt like it and that was that.



I go as a university library representative rather than a subject librarian because you get such a strange mixture of franchised subjects.  So really the subject librarian aspect is a bit of a bonus, and I think it is a real bonus actually, because you can ask questions based on your knowledge of what the sort of thing they should have, or might be expected to have, and there is a more librarianly content in these reports than in some of the other ones.  There's a big gain in doing loads of enquiry work over the years and knowing how our students use libraries.  I should think the staff in the college appreciate having a real live librarian to talk to ... someone who also deals with students and puts booklists together.



We're concerned with the broad areas listed in the guidelines for the report - sites, reader places, opening hours, staff and stock, numbers and money, and then we start exploring the individual subjects, and that's where you use subject knowledge if you've got any, and then you ask about the services, enquiry, loan, reservations.  The IT tends to stand out as a separate thing ... inevitably you get to CD-ROM provision and anything else along those lines if they've got it.  We mention the need to monitor things like enquiry work, if the librarian isn't there in an evening, which normally s/he isn't.  Do they keep tabs on the kinds of questions that get asked and do they need therefore to make some provision to handing queries down to the librarian when they come in during the day?  



You find yourself wondering about things like 'is there a catalogue?' which there isn't always ... so any student with a bit of maturity and initiative, can they exploit their maturity and initiative to range widely in the stock and so on?  If it's going to be higher education it has got to be bigger, there has to be more to look at and think about and investigate, and there have to be keyboards giving access to the catalogue.  It's not enough to have a few standard textbooks on the shelves, you have to have a few monographs and a whole variety of different sorts of books as well as textbooks for A levels.



Inevitably you compare it with what you have got here at the university, and not necessarily to the disadvantage of the college.  I mean, we are not particularly well-endowed here anyway and you find yourself being impressed with the progress they have made on CD-ROMs for instance.  What they haven't got is routine access to, say, on-line facilities so you just accept that this is a college library and we're talking about first level and maybe second level and very exceptionally third level degree work.  Only in the latter case really is it realistic to expect on-line facilities.  Basically you're really looking for a technical college library with a little bit of expansion, a broadening, to make it feasible for first year degree students.  



One chap said 'the last thing I want from you is a rosy picture of a perfect library set up, for goodness sake have some reservations and mention the need for extra staff.'  So while I mentioned that the library was going into a bigger building in due course and so on and so forth I said that to bring these things to fruition there might well be a need for extra staff in the future.  They've got a tough job ... these people they are often so isolated, often the only professional librarian in the whole place, with extremely unclear statutory rights within the framework of the institution.  I mean we've got security and safety in numbers - we've got colleagues we can bounce ideas off, we've got people with lots of different specialisms and interests ... but they're representing the entire library field in their institution and some of them are very badly treated in that they have to fight for everything they want and people don't take any notice of them ... so in one or two people you see they want moral support, they want to be able to see their own position in terms of other people's positions.  You'd like to be a bit more outspoken at times and tell these institutions that they are lucky to have this person working for them ... but of course you can't.

�





The Validation Process



For the seventeen respondents who were frequently involved in pre-validation preparation thirteen were then regularly and formally involved in the validation procedure.  Eight of these found this level of involvement to be very useful and five found it reasonably useful.  Three were occasionally involved in the validation process, two formally and one informally, finding it very useful, reasonably useful and very useful respectively.  One other respondent commented that s/he was involved in validation but "never as a librarian, only via the report, but often as a chair/vice-chair."





�CASE STUDY 3b

"It's one more element that's been added to the job."  Subject Librarian



I'm not saying I don't feel it's an important element because I see that as one of the things that somebody in my position can uniquely contribute to in a way that nobody else can ... It's going right back to the heart of the resourcing issue.  I've always felt that people in the university don't know what the library can do unless you show them.  I feel very much when I'm part of a franchise visit, quite apart from the bits you pick up whilst you're in the car, I feel we are contributing to the library within the university as well by contributing in that way outside, because it gives people an experience of what we can do ... so it raises our internal profile as well.



The cultures in the colleges vary an awful lot - you find some where to all intents and purposes it's fairly similar to the relationships that we have and others where it's a world away.  A very small bit of help makes a hell of a lot of difference to the franchised colleges, say at a validation event, the fact that I am there on an equal with my academic colleagues, representing the university, often points out to the other institutions that they could well build up the same sort of relationship with their librarian.  One of my recommendations is always that the librarian should be a member of the course committee, if that isn't the case, because the relationships between the librarians and the academics do vary a lot between institutions.  So I sort of try and be helpful about giving them ideas about how to involve their library people more so that they develop the relationship much more like the one we are used to.  When you think of the struggles that went on in the former polytechnics when they were establishing the library ethos to a reasonable level then it makes you realise that a librarian in a small college can have a very difficult task in front of him or her.



I think the focus on helping the college librarian is the good one to take and it's the one we've taken because then it strengthens their position to support the work they often want to do anyway and they are having difficulty getting some progress.  There's a small example where a librarian asked if we could send contents pages copies of some of the journals we have - about six or seven - and now she doesn't need them any more because she gets subscriptions to those.  We feel that's something that for us is nothing to do - we get the journals anyway and occasionally we'll send photocopies of things to people, not as a routine, we say we will help out with an exception.  I just encourage people to phone and it isn't a major problem.  In a very sort of ad hoc way we have been able to be quite helpful.  We could be more inventive ... but the further one goes the more you come against this idea if the university goes too far maybe it undermines the case for strengthening the local library which is an important dimension.

��

Post-validation



Of the seventeen respondents who were frequently involved in pre-validation, eight were regularly, and seven were occasionally involved post-validation, say, with review work and liaison.  One was infrequently involved.



Those regularly involved tended to participate formally, though one person was only involved informally, and two others were involved both formally and informally.  Those occasionally involved tended to participate informally  The remaining respondents described themselves as being only infrequently and informally involved in post-validation work.





�CASE STUDY 3c

"If nobody else's bothered then we should be bothered."  University Librarian



If we start from this University's rather laissez-faire point of view then we are never going to get any decent libraries and my view is that we ought to be involved in partnership with the academics.  The academics know the kind of stuff they'll be teaching so they can tell the colleges what books to buy, but how do they know about the quality of a library service?  That's our job - and I would argue we should be there to say 'this library isn't good enough' but there's enormous pressure for learning resources not to be allowed to pull the plug on courses and it's a very difficult game to play.  For some of the franchises nobody's actually looked at it and said 'is this library good enough' or 'could it be made good enough given these conditions and this money to run this course'.  No-one's bothered about that in this University and my argument is if nobody else's bothered then we should be bothered.  



What I'd like to do is build links - work closely with the librarians so they know what resources to build.  Where we've been involved that does happen, for example in one college I was invited to sit on the interview panel when they appointed an IT librarian.  In another place there were problems with a specialist module and the librarian did not know what to do about books so we sat down and talked to the librarian there to come up with a solution.  We ought to do a lot more of that.  I'd like to build up some more of those 'once a year, how are you doing' meetings but some of them work and some of them don't - the colleges aren't always that interested.



If we're not going to get any money to provide services then we've come up with this idea whereby franchised colleges could buy into what we've got.  We've worked out what we spend per student and we'll offer them, say, half the rights at half the price.  Nobody's asked because it was too expensive so that hasn't worked, but at least we've come up with a mechanism for borrowing.  Now we are working on breaking it down into smaller bits - say 2-3 students from a college want to use the library, rather than making the whole college sign up, why don't we simply say when each of those students comes in and uses the library we sign them on and bill whichever school they're with for the cost, it's about £90.  So we can provide the services to franchised students and not lose money.  It has to be worth our while and that would create the impression to our staff that they are not giving it away.

��Liaison

					"To check on progress, identify problems and solutions,

								maintain professional links."

"We can  learn from the initiative

shown by librarians with small budgets."



Following a successful validation each of the seventeen had some form of continuing liaison between university library and college library staff.  Fifteen had of staff designated, to some extent, to deal with provision for franchised courses, for example, "usually the subject librarian responsible for the course in the university."  The most common forms of liaison were visits and meetings, but in the eyes of the university librarian the value of these varied from being "not of much practical use" though it was recognised that "they have a unifying effect", to the more enthusiastic "there is an ongoing process of visits and communication in both directions to provide information and advice ... The overall objective is to develop a network of formal and informal contacts for liaison and advice." In some cases liaison was very informal, depending on the individual concerned.  In others effective liaison was seen to be "very good for assuring appropriate service to students by sharing resources between two libraries."  More than one university librarian noted that liaison was "professionally welcomed by College Librarians too."



Liaison is useful for college staff in that "college staff can see the type of support available in the university and university library staff can help with any problems which may arise with support in the college", and also that the "exchange of experience is useful in identifying where demands outstrip the ability of the colleges to meet them and this is useful for college librarians in making resource claims."  It was recognised that close links could help avoid problems in the future for students:



We aim to assist college librarians in providing appropriate services and resources and to ensure that students are prepared to cope with using the university library which is usually larger and less able to offer a personal service than the college library.



There were also advantages for the university in maintaining links: "it allows the articulation and protection of standards, and is politically very useful", "it is useful in developing personal contacts, advice on stock selection, reaching an understanding as to limits on university provision", and "we can check on progress, identify problems and solutions, maintain professional links."



There were seven examples of joint initiatives for example "college library staff are invited to attend training seminars each year and the possibility of producing joint fact sheets and guides is under investigation."  One librarian commented "there is an ongoing process of visits and communication in both directions to provide information and advice.  The overall objective is to develop a network of formal and informal contacts for liaison and advice."  For those libraries which had not developed any joint initiatives, lack of time seemed to be the hindering factor, rather than a lack of goodwill.





�CASE STUDY 3d

"They are really beyond our horizons."

Subject Librarian



We've had extremely loose, tentative links with the colleges in the past so for most of them they are really beyond our horizons.  We have almost nothing to do with them except for sporadic or maybe annual meetings at which they turn up and we hob-nob with them for half an hour and after that you hardly ever see them, except for those handful of colleges in which I actually know the librarians for other reasons.  It's amazing there is very little link at all, even on the subject basis ... I don't think I could even lay my hands on a list of the colleges and the subjects they’re running - that’d be an important document if there was a real subject function in there for us.  I suppose it takes self-confidence to ask for somebody's help and it's not really a help service that we provide.  I think the key might be that they are only dealing with first or second level courses and the issues there are not so much enquiry work as book selection and having the money to buy and the choice of books largely revolves on the lecturers and a handful of journals, which will be mainly magazines rather than research journals anyway, so maybe no significant questions arise.  But if they were in their rather ill-resourced situation and they got some really tough subject queries, and they don't have on-line facilities to speak of, that's when they come to us.

��Problems with the level of involvement in the franchising process



"When the established process is followed

we are well involved.

If the process is speeded up

we are overlooked."

								"It's time-consuming."



Most university librarians could find something to complain about regarding their level of involvement in the franchising process.  Those who were heavily involved in the franchising process found it time-consuming, both the series of visits and the internal committee work.  In some universities basic issues still had to be resolved: "... there are problems with senior managers' inability to decide on obligations towards students in franchising organisations."  In other libraries, things appeared to work on an ad hoc basis, for instance: "problems occur in instances when new library staff negotiate franchise agreements without realising library implications, especially access arrangements."  In another case the Librarian, though regularly involved, still noted "we have to keep our ears to the ground and push ourselves forward if it looks as though we'll be overlooked.  Also the mechanisms for bringing franchising income into the library are dodgy as yet."



Those who had more limited involvement admitted to struggling with "a certain amount of confusion over what is happening where, particularly if library facilities have been mentioned without reference to us" and complained about uneven involvement across different courses and that the library's comments at validation were not always acted upon: 



We are kept very much at arm's length - which means we can't discuss possible added value services  (e.g. faxed photocopies, postal loans/bulk loans) with any expectation of being properly resourced for them.



Four librarians implied that their limited involvement was not a problem because of the small-scale of franchising activity in their institution.





Improving the Library's role in the franchising process at the University



							"More involvement and consultation

									at an earlier stage."



There were some cases of good practice, as in the example below, but sadly this was not the norm:



I feel our role is already very strong.  Crucially it has been made clear that I/we can say no, and this will lead (if money is not spent) to the link being abandoned.  The library remains on the agenda for quality control in successive years of the agreement: lecturers acting as assessors highlight problems and an annual report of the progress and position of the library is required as part of the college's annual report to us.  In one case of a higher degree franchise, the research topics were passed to us with an assurance, or otherwise, from the librarian that the topic could be supported.



Suggested improvements varied from practical activities such as "a clarification of the finance mechanisms so that we don't have to keep chasing our due" and "a comprehensive, thorough list of all arrangements" to changes in approach and ethos by the university.



The recurring theme was one of wanting to be better informed and regularly involved.  For example, "the university library is sometimes not informed until franchise negotiations are quite advanced.  This can lead to problems if the college library is not considered adequate in any way.  We need to be informed as soon as the franchise is proposed", and similarly "the library must be part of the validation team from the outset through validation to monitoring."



Many librarians felt that the university did not fully appreciate the library implication of franchised courses, either at the colleges or at the university, and felt that what was required was a "better understanding by management of the limitations of libraries in franchising institutions to undertake the level of support that many of the FE colleges obviously need" and a "clearer perception on the part of academic staff that library provision is an important part of an HE course, even when provided elsewhere", as well as an "increased level of resourcing both in the college and university."



Where the library was adequately involved there was a feeling that in some cases it did not carry enough weight: "we need an acceptance of standards of service with 'teeth' to the conditions recommended in respect of library provision."  Another respondent wanted "rigorous adherence to course approval procedures involving 'signing off' by the library; adoption of formal guidelines for managing provision for franchised students; acknowledgement of the library's role and involvement in the process."  In some cases there was a feeling that the University management did not recognise "the extra burdens franchising might impose on the library."





Day to day relationships with the college libraries



								"Contact is variable ... "



The day to day relationships between the university libraries and the libraries at the franchised institutions were examined by assessing what services were made available.  No services were offered to the franchised colleges from seven of the university libraries.  The remaining thirty three respondents indicated that one or more of the following list of services were available.  



Table 3.1: Services available from university libraries



Service 		Institutions offering (max. 33)

Borrowing rights

		library staff		 8

	teaching staff 		20

	students		28



Free inter-library loans		5

Reduced rate inter-library loans	5



Photocopying e.g. journal articles to add to College Library stock

	Free 			3

	Reduced rate		2



Photocopying e.g. journal articles to add to College Library stock

	Reduced rate 		2



University Library Catalogue

	Computer link		13

	Microfiche copy		10

	CD-ROM copy 		 2



Enquiries/Advice

	Subject librarians	25

	Reading lists		 3

	Induction		16

��



A few respondents made comments on how these arrangements work in practice.  One person simply said "badly".  Another felt that:



Contact is variable depending on individual college library staff.  There are perceived problems with access rights, often a psychological problem as students felt second-class citizens.  This is sometimes a problem if course documentation or admissions material provided by college or university schools/departments does not make their position and relationship with the university clear.



Appropriate library induction could improve the situation here and whilst the figure seems relatively high with sixteen institutions claiming to offer induction for franchised students, in practice this was often limited to a single visit or to special cases: "certain courses and at a local college only."  There was a similar hesitancy in the approach to enabling computer links to the library catalogue.  A few libraries were very proactive: "we try wherever possible - this is seen as important."  Others took a more distant stance: "it's available on JANET if requested/technology available but I'm not aware of it being used - we think the colleges concerned don't have JANET access and they have not requested direct dialling."    College librarians have complained about just receiving lip-service from their franchising universities� and these findings also suggest that there is evidently a gap between what services are offered, and what services are actively marketed, by university libraries to their franchising partners.





Borrowing rights offered to franchisees

								"Reference access only."

"The students are registered as university students

and therefore have rights identical

to those of on-campus students."



It became apparent that where no guidelines existed regarding appropriate support, particularly referring to access to stock, libraries tended to fall back on 'external borrower' status or made up regulations on a more or less ad hoc basis.  Both approaches are unsatisfactory.  External borrower status invariably implies fewer loans and no inter-library loans, and in practice no access to short loan collections.  In some cases only reference access was allowed or a reduced borrowing entitlement: "Staff teaching on franchised courses have the same loan periods as university staff, but a reduced loan entitlement (10 instead of 20), no access to inter-library loans or short loans."



What is worrying is that in some cases the level of access offered from the university varied between courses and institutions.  Regarding teaching staff there were 14 limiting provisos stated to the borrowing rights offered.  For example, one library offered "access for local colleges only but a separate deal can be struck for borrowing", another restricted access to "reference facilities only whilst teaching on the course", and in another, library use was "limited to course development phase only."



For students the situation was equally confusing.  Although 28 institutions claimed to offer rights, thirteen provisos were noted.  In some cases access was determined by established procedures, for example, "colleges can opt in or opt out.  Opt in have full rights", "if a fee is agreed, the full service.  If not, reference only service", and "some students have full membership, others 'external' membership only depending on what was negotiated through the faculty."  



In others the library appeared to be taking a more protectionist strategy by offering "external borrower rights only with a limited number of 'normal' loans, i.e. no short loans", "everything except inter-library loans", or "they may only have five items - half of an university student's allowance."  In other cases privileges were determined by locale: "borrowing rights only available when a module is taught on campus", "certain courses and at a local college only."  



Only one university said "the students are registered as university students and therefore have rights identical to those of on-campus students.  This includes inter-library loans and the short loan collection."  There was one interesting instance of access being granted:  "Groups of students with their lecturer have been given short-term access to the university library to complete a project.  Access was granted because at least one franchise library could not support the project (as journals and indexes were needed).  If the university library had been consulted earlier in the validation process it is possible that other arrangements could have been made." 

��CASE STUDY 3e

"We've developed a policy to fit our situation."  University Librarian



Our franchise record is modest as a university and most stem from the School of Education though this heritage has been amended in the light of developments over the last ten years.  We've developed the funding methodology from chaos to a highly structured one.  I'm obviously not as involved as my subject staff are and I think it's appropriate that they are involved and after franchises got going we tried to organise things as best we could and produce our policy.  I think we have got to a point where at least we've established that the academic librarian is involved at the stage where we go to the college and meet the people at the college and look at the library resources and that's become a standard practice both in the region and elsewhere.  We had to make up ground - we carved out a role really.  Unless the library expresses itself it isn't necessarily involved by magic.  We've made it clear to the people who count that the library must be taken into account in franchising.  



From my angle the funding arrangements must be considered and there are difficulties here.  There are some situations where the students on the franchised version of the course count in terms of our numbers and there are some that don't.  There are situations where the university pays money to the college and some of this may be earmarked to support that college library.  It's against that kind of situation that one seeks to develop some kind of a policy in terms of using, or not using, precious resources within the university library to provide for those students here as it were.  It's been a changing situation with the number of students on-site growing in the way that it has done, particularly in the new universities over the past five years, we are very hard put to give those students a reasonable crack of the whip in terms of our resources.  We've considered the contractual and the financial situation against our operational position and decided to produce a document which tips the debate very much to human support of our colleagues in the colleges.



We've put emphasis on our involvement which is now standard and in being involved at exploration of the college and validation of the college library to assist the college, and also the university, in its perceptions as it moves towards franchising.  We put emphasis on giving initial support to the librarians of the college ... we've also put in some transitional arrangements for academics at the college getting to grips with the task of the franchise and to be welcomed here in the library but we have stopped short of giving the franchised students in the college borrowing rights on the same basis as on-site students here.



It's difficult to make a statement that has no exceptions to it but I think that broadly the stance has been here that the resources for the course will be provided by the college and, bearing on mind the pressures on-site, it's a question of finding a formula with which we feel will make a contribution to the case of franchising but also fit in with that written agreement with the college and won't over-stretch our resources, including our human resources, in trying to be helpful.  To be frank, I think that in the period we've been through, where institutions like ours have got into franchising and have produced a situation of considerable problem for us as librarians to address in trying to get that fit, in trying to take a reasonable position, and we haven't found it easy, but we've addressed it.



I recognise it is a problem with not allowing borrowing.  And it can often be the mature franchise student who's prepared to travel, highly committed, and you can spend time with such a person to great advantage, but where are the resources to allow us to do it?  In attempting to apply management strategies to the issue there's a danger in going too far and we may cut off our nose to spite our face but the library needs to be careful that it isn't totally naive in providing services externally.  Sometimes we get brick bats internally: 'why are you admitting this person to borrow our books?'  On the other hand to take a totally isolationist view has it's own penalties in the way that they university is perceived.  We're somewhere in the middle.  I think we would need to have a further development of institutional strategy with regard to franchising before we could go further in what we feel we could provide.

��

Use made of the University Library by franchisees

								"The principle seems to be									more important

									 than the practice."



Librarians were asked to comment on the amount of use made of the university library by students on franchised courses.  In all but one case franchise students were not separately identifiable as a user group on the library issue system.  Where loan figures were available they were described as "trivial" accounting for 149 loans in the 1992/3 academic year.  In comparison the impact of reference use was noted by a number of respondents where it had led to noticeable demands on enquiry desk staff.  



On the whole perceived use tended to be very low, even where initial induction sessions took place: "use is very infrequent - after initial induction session we rarely see the students again - some of the colleges are 20+ miles away."  Not surprisingly it was local students who were thought to be the most likely to use the university library, but, as illustrated by the previous comment, local means 'on the doorstep'.  In some cases it was suggested that use was low because "this is probably because we do not encourage use", or because only reference facilities were available as noted earlier.  In others it was a matter of distance: "use is mixed depending on location of college."  It was difficult to identify franchised students as a specific user group unless they were creating problems: "... occasionally groups arrive unannounced and are difficult to manage if the library is busy", and "difficulties arise when local colleges with poor resources have franchised courses", or unless staff were aware of particular demands from specific assignments or specific courses: "... specific use was made of the CD-ROMs following a student exercise given to university and franchise HNC students." 



As for the use made of the university library by further education college tutors on franchised courses it was generally low, although the respondents would appear to be more hospitable to the idea of use by staff from franchised colleges.  One commented "the principle seems to be more important than the practice", and another that "use is not as much as it should be!  It seems dependent upon motivation of individual course teams or lecturers.  Geography also plays a part."  Again, as with franchised students, accurate information is simply not available on use by staff.





Improvements to services / support offered to the franchised colleges



The university librarians were not noticeably forthcoming with suggestions.  Three would become further involved "only if we are resourced for it."  Another guardedly suggested "possibly a special leaflet outlining services but this would have to be course specific and probably time consuming to provide." 



One librarian pointed out that "whilst we would want to (and do) give help to colleagues in other institutions the basic principle of franchising is that the franchisee is expected to provide a course including all relevant support services."  However some were keener to improve the franchised service by offering "a more generous policy on borrowing facilities - but we have a shortage of space, staff and books particularly", or by the "development of joint training and possibly user education."  In another "a review of access rights is taking place.  Some facilities such as networking the catalogue to colleges and provision of reference copies of recommended texts are under discussion."  A few were thinking ahead to resolve possible future problems: 



If there was evidence of high usage by Year 0 students resulting in excessive demands on enquiry desks I would favour some induction as being more cost-effective than dealing with lots of basic enquiries on an ad hoc basis.



It would be helpful to run information skills workshops for franchised college students to broaden their skills base.



In two cases there was a feeling that improved level of contact would be helpful.



The impact of franchised HE courses on university library provision 



								"No important changes."



Library provision for students on franchised higher education courses had not significantly changed the way in which any of the forty university libraries were organised, nor the range and style of services offered.





Problems with the University Library's involvement in franchised courses



							"The most frequent problems

							 concern communication ... ".



Problems centred on the institution's approach to the franchising process, and criticisms were made of senior management, "their unwillingness to grasp implications of library support required in franchised colleges", teaching staff, "too ready to offer all kinds of library services without realising the impact on their own university students", as well as students, "a major problem is franchised students' perception of rights to access the full range of university library facilities and services.



Librarians were also conscious of the demands being made on their own time by the university noting "it can be time consuming with little perceived return for own staff", and not necessarily productive: "there is both the time required to assess college resources and sometimes a failure of colleges to provided promised resources."



On a day-to-day basis some respondents struggled in dealing with franchised students not necessarily in terms of numbers but because "the few students who do use the library from franchise colleges often take up a disproportionate amount of staff time because the assignments they have been set at the colleges are unrealistic and take no account of resources available", or because demand was unpredictable, "occasional, unannounced, heavy demand for information for project work", and time consuming to satisfy, "students from franchised institutions often need more basic and individual help in using the library."

��CASE STUDY 3f

"We're catching up with the academics."

University Librarian



Like a lot of other people who went into franchising, we went into with both feet and we've got something like twenty-five partners and hundreds of partnerships and about 3,000 off-campus students, and it's all grown like Topsy, just since 1990.  It's all part of our strategy of access - the person who started out running it was completely committed to the whole idea but, like a lot of academics, didn't have any idea of how to make it work effectively. 





The library's not particularly involved at validation - what I'd like to do is to see us get much more involved and I'm beginning to get that idea through now.  And we have had invitations to be part of a panel so we are slowly getting there.  But you get the ridiculous situation where we started a franchise to somewhere abroad and our Dean goes out there to look at library provision and I'm thinking 'how come the library isn't going?'





But the culture here is difficult - there is no clearly laid out library policy - it's taken me nearly two years to find out about the funding arrangements.  A lot of it has been done on goodwill, and a nod and a wink, and the back of the envelope.  We have to move away from that and get the library formally included in what's happening.  It's an even less-understanding culture in FE, their culture is even less-oriented towards libraries than our, so for students on some programmes in colleges their experience will be very poor indeed.  





The franchised colleges want the HE because it boosts the status of the college and they want the money.  What they are not prepared to do is be told how to spend the money after validation.  I'm quite happy with franchising as a procedure, and I'm quite happy for the colleges to have the money, but nobody seems to understand that if we give them the money for their library, our library therefore is for our on-campus students, and they are welcome to come and use it as much as you like but only for reference purposes.  It does seem to be, ethically, a bit dubious for the university to say 'here's funding to provide all of the learning resources you need' and then for the colleges not to do it and to expect to fall back on ourselves who aren't funded in any way for that.  If we don't get any of the funding for all of our franchise activity, but we're still providing the only library, then all of the students get a poorer service.





What you end up with is the franchised students saying 'how can you call us university students if you won't let us use the university facilities?'  And we're saying 'you don't use our lecturers, our lecture theatres, how come you want to use our library?'  The money goes into the colleges, but doesn't go into the library service, and a lot of college librarians tell us that, so they are starting to put pressure on us to let college students use our library, as you would, because you want to get the best deal for the students.  But if we suddenly had another 2,500 students in our library without any more money we'd kill ourselves.  Actually, I think if we opened the door tomorrow 2,500 students wouldn't flood in but a number would and the service would decline.  It's an icon of discontent that people build up in their minds.





Someone described some of our franchising operations as 'building a tunnel without shoring it up behind you'.  What's happening now is that we are having to go back and put the beams in to hold it up.  When we get the beams in it'll be fine.  It's interesting that there are some more proposals being mooted for a new franchises and for the first time somebody has actually mailed those details to me so I can say to our subject librarians 'what do you think about this?'  So we are getting somewhere.  Eventually we'll get put in there where we ought to be, but we have come in a bit behind so we have to get these academics to slow down and realise that what the library's saying is worth listening to.

��

Benefits to the university library by being involved with franchised work



							"Fruitful exchange of ideas."



Over a quarter of the university librarians felt there were no benefits.  There were some second-hand advantages such as "it benefits the institution in providing feeder routes to degree programmes" and that "within our set student numbers some are taught and study off our premises and theoretically this reduces pressure."  More positive comments highlighted the practical and professional benefits both within the university and wider afield: 



Contact with other libraries.  Also university library staff's inclusion as full members of validation panels.



Being there and being involved raises our profile and importance.  Staff development via involvement.



Consultancy and training income.



Useful staff development for people involved, and being able to comment on provision as a whole, for example,. the suitability of learning environment rather than just library, also increased credibility with academic colleagues.



Major benefits as library and university becomes part of a network of information providers for the region.



Only a few examples of good practice or unusual initiatives regarding the university library's provision to support franchised courses were noted.  These included a skills audit of professional staff, reference to various validation/approval procedures and guidelines which were regarded as good practice, the setting up of partner networks and several joint training sessions.





Future developments



Regarding plans for the future development of university library provision to support franchised courses, some institutions had very clear practical aims including producing "CD-ROM catalogues of university library for those colleagues with on-line access" and "possible provision of a networked catalogue", establishing "Franchise Library Circles" for library staff, the "provision of a University Partnership Card giving access to all university facilities" for students, and enabling "more co-operation between facilities and the library in the validation/review of franchised courses with more co-operation between the university library and the franchised college libraries." 



Others were more cautious: "we are waiting for the stabilisation of growth in both franchised and non-franchised activities before we can plan ahead" and "it has remained a low priority because we are unaware of any difficulties and offer generous external membership."  Some institutions were still at a developmental stage: "we are really simply framing a policy at present", whilst others were beginning to review the whole process: "current funding policies have made franchising less attractive to the institution, at the moment we have no further plans for development."



�The survey gives a disappointing picture of university libraries' contribution to franchised course programmes.  Less than half of the respondents took an active role in pre-validation preparation and this proved to be a reliable indicator of the situation at other stages such as validation (when decisions which could impact on library resources in both the colleges and the university are made) and post-validation (when practical problems/opportunities are likely to arise).  The university librarians themselves complained of a lack of understanding by their own senior management about the impact of higher education courses both in the college and university libraries, and yet, compared to college librarians, few appeared to be actively trying to improve the situation by raising their own profile.  It is clear that the University needs to be convinced of the necessity to involve library staff in validation events and that such staff need to be aware of the implications of franchising as well as institutional politics. 



One of the most significant findings is that the provision for franchised courses had not significantly changed the way in which the university library is organised, nor the range and style of services, for any of the forty respondents.  On the whole services and support appear to be offered half-heartedly.  Perhaps university libraries think that retaining a low profile will keep problems at bay.  One respondent probably spoke for many in summing up the situation thus: 



The difficulty is that the franchised students have a dual status.  On the one hand they're perceived to be University students and have the same rights as any other student.  On the other hand they're often not in a position to take advantage of the facilities at the university because they're too far away.  As they don't cause us any problems there is a tendency to forget about them and concentrate on the pressures of 'our own' local students.



In practice efforts seem to be concentrated in encouraging the libraries in the colleges to provide a comparable student experience by duplicating reading lists, setting up short loan collections and subscribing to journals.  Not enough thought is being put into developing some basic value-added services such as postal loans, faxed photocopies, email enquiry services, dedicated telephone lines, or even ensuring that book lists reflect what is currently on the market rather than what is on the university library shelves.  And yet one of the accepted rationales of franchising is to increase access to higher education for students who are geographically remote from such an institution.  That such innovative developments may have implications for the provision of library and information resources seems to have been overlooked by many of the franchising institutions.  Looking at the findings as a whole it appears that problems arise precisely because of the lack of clear guidelines on what is, and is not, available to partner colleges and the proliferation of 'one off' agreements.  In too many cases the success of what is essentially a business agreement is dependent on personal contacts and geographical closeness.



To illustrate the variety in institutional approaches to providing library support for franchised courses the final section of this chapter draws from an examination of guidelines and policy documents relating to nineteen university libraries.  Six elements of good practice regarding university library support for franchised courses are identified:



·	early involvement and an assessment of available resources



·	paying attention to the role of the college librarian



·	taking into account local needs



·	producing a clear statement of responsibilities



·	having realistic expectations



·	taking a holistic approach



�Good Practice:  Reading between the Guidelines





Library services are a key element in higher education courses, encouraging the development of independent study and information handling skills.  It is not just a matter of holding books and journals that is required to service a higher education course, but rather more to do with the effectiveness of the organisation behind the service.  To that end it could be reasonably expected that universities would provide guidance about library support for franchised courses.  Eighteen out of the forty university librarians who replied to the survey enclosed documentation referring to such support and a further set of library support guidelines was obtained via the survey of further education librarians.  



It would appear that universities expect the basic library and information services infrastructure to be already in place in the colleges.  Documents aimed to ensure that college library provision is broadly comparable to that provided for university students, and to identifying areas for co-operation.  Additional services from the university library may be provided at a cost, generally as a back-up to college provision, and are in no way intended as a substitute.  Instead universities aim to foster the continuing development of library services appropriate for franchised courses in the colleges with help, advice and support.







									Examples of good practice 

Good practice requires early involvement and an assessment of available resources against University provision.  





For example, at University A guidelines outlining the franchising procedure ensure that student and learning support facilities are considered as soon as the formal documentation required for consideration of the franchise proposal is submitted to the Academic Registrar and before the School validation of the franchise proposal.  Arrangements are made for colleagues from the learning and students support sections of the two institutions to meet to discuss the needs of the course in terms of library, computing, welfare and careers advice provision:



Whilst the report arising from the discussions will formally be used by the School and the University in formulating a recommendation on approval of the franchise, these discussions will be very informal.  It is hoped that any recommendations for improvements to facilities arising from the visits will be agreed between the specialist colleagues during the meeting rather than being ‘imposed’ by the University.  It may also be appropriate for the partner institution to make arrangements to use University facilities, where geographically possible, and this will be reflected in the financial agreement reached. 



The issues covered during these visits include the facilities that the University would normally consider to be “a minimum baseline for the provision of higher education opportunities in a partner institution.”  However the accompanying Support Services Checklist also acknowledges that "the student experience in the partner institution may not be the same as the University, but the overall balance of support should be similar and should provide an equivalent experience."



At University A it is hoped that the discussions can be focused on the positive, developmental aspects of the proposal rather than appearing to be an imposition of University procedures.  The aim of the visit then, alongside the formal requirement to produce a recommendation on approval, “should be to seek opportunities for the exchange of good practice and collaborative opportunities in the future.”  The areas assessed include book and journal stocks (their quantity and appropriateness for the programme), study space (including additional quiet space), AV equipment, staff support and policy for updating resources.  Facilities are judged as being either currently adequate, improvable by the proposed start date, or unlikely to be improved by the proposed start date.  It is interesting to see that the accompanying Student Support checklist, which includes Student Union facilities and sports facilities notes, for the former, that “it is expected that the College will provide student social space dedicated for the use of HE students”, and for the latter, that “where the College does not itself provide such facilities arrangements should be considered for providing access to sports and recreational facilities for franchise students.”







									Examples of good practice 

Good practice pays attention to the potential role of the College Librarian.





For example, at University B1 the policy framework for provision of services by the University Library considers three main areas: evaluation and subsequent monitoring of the franchisee institution’s library facilities and resources; funding of the franchisee’s library support service; and support services which may be expected from the University Library once the course is in place.



Regarding evaluation and monitoring, this takes place in the context of a review visit by a group from the University which includes a senior member of Library staff.  Those franchisee institutions which are considered inadequate in terms of library resources to support franchised courses are given “clear and unambiguous targets to achieve over a given period.”  These requirements are written into the franchise agreement as a specific provision.  The College Librarian is seen as having a major role in the improvement and delivery of suitable services and so by arrangement staff within the University will give advice and support to ensure that required targets are achieved in a cost efficient and effective manner and maintained over a period.



Franchising arrangements are seen as an opportunity for the University Library staff and College Librarians to work together to ensure that “good quality library and information services are provided, maintained and delivered locally for students on courses franchised by the University.”  Support for College Librarians is the key issue for this University.  For example, the University provides information on the nature and range of library materials and information services held within the University Library which the franchisee might use as a basis for planning improvements to their own library service.  It is also recognised that College Librarians may well require support, particularly at the early stages of development of a course, in assessing suitable library materials and their costs so University Library staff will offer support “in terms of their individual expertise and in access to the on-line information retrieval systems for the identification of materials.”  College Librarians are also invited, as appropriate, to staff development events run by the University.  University Library staff will also run provide information and guidance on suitable user education materials and programmes in order to allow College Librarians to amend and adopt these for their own use and to enhance the student experience in their own institutions.



Otherwise day-to-day support is fairly limited.  For example, College-based teaching staff may have access to the University Library’s facilities during the development of a course but not on a permanent basis.  Students on franchised courses will not normally be registered as borrowers in the University Library and may not use related services, such as inter-library loan, because the basic policy is that the franchisee is responsible for providing resources for students on franchised courses at a local level and in the majority of franchise arrangements finance is provided to Colleges to supplement existing resources.  However franchise students are allowed to use the University Library for reference purposes and to this end it is recognised that students on certain courses may require organised assistance, such as induction tours and explanation of use of specialised resources, to make the best reference use of the University Library.



At University B2, again, the emphasis is co-operation between library staff and the opening statement of the document outlining services and facilities available from the University for franchised courses is:



Franchising arrangements are seen as an opportunity for the University Library and Information Service staff and College Librarians to work more closely together, and to enhance their experience of supporting learning in higher education.  The College Librarian is seen as having a principal role in designing, developing and delivering appropriate services to students and teaching staff involved in franchised courses.  Appropriate collaboration with the University Library can assist in ensuring that high quality library services are developed at least cost to the college, and that an appropriate learning environment is available to all students.



Practical approaches to this work include exchange visits to provide familiarisation with library facilities and services, the establishment of a network of librarians involved in franchised courses to provide a framework for the review of experience and to explore future areas of co-operation, the provision of information on the nature and range of appropriate library materials including, for example for electronic databases, a willingness to explore the possible extension of the University’s licensing arrangements.  There are also opportunities for joint information skills work “on the basis of a standard charge to the College”.











									Examples of good practice 

Good practice takes account of local needs.





Three other universities also took the same approach as University B1 and tailored provision to local needs.  For example, within the School of Education at University C the overall approach is that “the student experience should be comparable, but not necessarily identical with that of students at the University’s School of Education.”  Specifically “it is not expected that library services in the College will match in range and depth those of the University but the College Library will need to be effective in meeting the day-to-day needs of students on franchised courses, i.e. in terms of books on reading lists and recommended journals.”  Additionally there was a very strong concern with the effectiveness of the organisation behind the service and the School looks for “a clear organisational structure and good communication between the librarian and College management”, as well as “effective mechanisms” for involvement of the College Librarian in course design, delivery and evaluation, communication with users, and assessment of the performance of the service.  Furthermore it is stated that the library should have “adequate” resources, including information materials, staff (both in numbers and calibre - preferably at least one professional librarian), accommodation (both for quiet and interactive study), and “adequate” services including late opening hours (until 7pm), enquiry services, tutorial support and information skills courses, study facilities interlibrary loan services and arrangements for accessing other libraries.  



At University D it was also noted that the University Library would supply, free of charge unless otherwise agreed, if required to the College Library, a microfiche catalogue of the University Library, including periodical holdings (although students and staff had no borrowing rights), inter-library loan photocopies to support advanced project and assignment work by franchised students and reference use by franchised students with group visits by arrangement.



And at University E the assessment would also take into account “local circumstances such as the physical proximity of the collaborating institution, whether the students undertake part of their normal studies at one of the University campuses and the agreed funding arrangements relating to franchising work.”  Furthermore “the University recognises that the development of the College library will often be a continuing and evolutionary process, and undertakes to support this process in a positive way.”  University E's generous provisions are stated in a policy document and are listed below.  Interestingly this is the only example where it is expected that there will be complimentary access to the College Library by University staff and students. 

�University E



The following will be supplied to the College by the University:



�symbol 183 \f "Symbol" \s 10 \h�	Microfiche catalogue of the University Library, including periodicals holdings, updated once p.a.  



�symbol 183 \f "Symbol" \s 10 \h�	Interlibrary loans or photocopies, within the stated interlending policy of the University Library to support advanced project and assignment work by franchised students.  



�symbol 183 \f "Symbol" \s 10 \h�	Directory of co-operating libraries.  



�symbol 183 \f "Symbol" \s 10 \h�	Reference use by franchised students of the University Library; group visits by arrangement.



�symbol 183 \f "Symbol" \s 10 \h�	Borrowing facilities at the University Library for members of the College academic staff teaching on the franchised courses, the entitlement being determined by the University Librarian. 



�symbol 183 \f "Symbol" \s 10 \h�	Attendance at annual meetings for co-operating academic libraries and attendance at library and media services staff training events as advised.



�symbol 183 \f "Symbol" \s 10 \h�	Dial-up access to the University Library catalogue.



�symbol 183 \f "Symbol" \s 10 \h�	Advice on specialist stock and services to support franchised courses.



�symbol 183 \f "Symbol" \s 10 \h�	Access to comparative data on libraries in the co-operating academic libraries group.











									Examples of good practice 

Good practice involves a clear statement of responsibilities. 





At University F a document on library support for franchised courses makes clear the nature of the support which the University library service is able to provide, without payment, to students outside the University.  The primary responsibility for providing adequate library support to franchised  courses is the College in which the student is taught.  The existence of adequate library support (or assurances that support will be improved to an acceptable level) should be a condition of approval when a course is validated.  It is expected that “the College will provide the main, immediate support for the students” including basic course texts, essential and background reading, appropriate reference items and journals, bibliographies and appropriate database access, a range of material to broaden and deepen students’ understanding of the curriculum, some material at a more advanced level to meet the immediate needs of project and assignment work, and for academic staff to prepare for teaching, enquiry services and suitable guidance to students in tracing information and library materials for their course, normal library services such as inter-library borrowing and database searching.  



The Library service of the University provides back-up support only.  Thus, the service provided to students following a programme of study based outside the university is different from, though not necessarily inferior to, that provided to those based inside the University ... It is recognised that the scale and type of service provided in many Colleges will be rather different from that provided in the University.  Colleges are therefore expected to provide services which are comparable with rather than identical to those found in the University.  It is also recognised that in the early days of a franchise a College may be more dependent on the University than it would be in the case of more mature franchises.



�University F



The nature of the back-up support provided by the University Library is stated in a policy document as follows:



�symbol 183 \f "Symbol" \s 10 \h�	to borrow six books for three weeks,



�symbol 183 \f "Symbol" \s 10 \h�	to reserve books, 



�symbol 183 \f "Symbol" \s 10 \h�	to study in the libraries,



�symbol 183 \f "Symbol" \s 10 \h�	to use the audio-visual materials in the libraries,



�symbol 183 \f "Symbol" \s 10 \h�	to use the self-access library photocopiers by card-payment,



�symbol 183 \f "Symbol" \s 10 \h�	to receive help with locating materials but not extensive amounts of in-depth information searching such as might be necessary for a major project or assignment,



�symbol 183 \f "Symbol" \s 10 \h�	an introduction in groups to the University by prior arrangement.



The following will not be provided:



�symbol 183 \f "Symbol" \s 10 \h�	loan of AV material, slides,



�symbol 183 \f "Symbol" \s 10 \h�	periodicals and short loan books,



�symbol 183 \f "Symbol" \s 10 \h�	inter-library loans and on-line database searches (both of which should be requested via the ‘home’ library)



�symbol 183 \f "Symbol" \s 10 \h�	and in-depth information searching by University library staff. 



University library membership for students in associated Colleges, even where the link is fairly loose, for example, for Access courses, is encouraged, even if there is no contract between the University and the funding council.  In these cases it is noted that “the relationship is based entirely on goodwill and in anticipation of encouraging such students to take an advanced course in the University at a later date.”  Similarly, for some of the franchised courses the rationale for library membership is that “based largely on goodwill associated with the expectation that the students will move on to the University for the later stages of study.”  











									Examples of good practice 

Good practice involves realistic expectations.





At University G it is immediately recognised that since the libraries in most local colleges cannot match resources offered to students in the higher education sector generally, it is “vital that Library staff are involved at each stage of the process of course approval, validation and course monitoring.”  Hence it is stated that “at a very early stage of franchised course planning, a representative from Learning Resources shall be involved in discussions concerning each specific franchise in order to consider the broad resource implications.”  Existing resources in the College should be assessed regarding the level of involvement of the library staff in the College’s decision-making arrangements, policy formulation and resource allocation as well as the level of existing resources including accommodation, funding, staffing and staff development, number and nature of students, study places, teaching/learning methods, AV and electronic information sources, book and journal provision, range of services, level of usage, and access.  



It is noted that:



In assessing such resources, quantity should not be paramount since most franchised courses start from small beginnings.  Colleges should be allowed some latitude in gearing themselves up to higher education level and recommendations should be costed realistically in relation to the specific situation.



Again the aim is to ensure that “students are given appropriate resource support to provide a comparable educational experience to that of students based in the University.”  The responsibility of the College is to provide for the immediate needs of the students following a franchised course as listed above for University F, with the addition of access to media and computer hardware and software as appropriate for information retrieval and presentation and adequate access.



The responsibility of the University is seen to include advice on specialist stock and services necessary to support the franchised course, staff development and training for college library staff, reference access to the University Library for named staff and students engaged in the franchised courses where “such access is to be purely for reference purposes to support more advanced project and assignment work and to enable academic staff to prepare teaching material and carry out research.”  Staff and students may also utilise the specialist self-service facilities (e.g. CD-ROM) in this respect.  Also programmed induction sessions for staff and students from the College on library use an information retrieval.  



At this University any further support to the College is assessed on the funding arrangements in relation to the costs of services in the University.  For example, borrowing rights could be made available for the students on a franchised course upon payment of a per capita annual charge or upon payment of a membership fee, or specific services, such as on-line searches and inter-library loans could be offered on a ‘cost per transaction’ basis.  











									Examples of good practice 

Good practice takes a holistic approach.





At University H guidelines have been prepared to assist academic and library staff in the University and in the College with the planning and monitoring of support for franchised courses. 



Library support of franchised courses depends upon the quality of the relationship between library provision and the academic processes of the institution, including course design, delivery and evaluation; the involvement of library staff in the College’s decision-making arrangements, such as policy formulation and resource allocation; the adequacy of library resources including finance, staffing (and staff development activities), information resources (printed, AV and electronic information), accommodation and equipment; library services, including enquiry and tutorial support, opening hours, study facilities and links with other organisations, for example, for inter-library lending.



The responsibilities of the College and University libraries are essentially the same as those listed under University F although regarding library membership, for students this is “limited student access for reference and borrowing, on the same basis as other registered external readers” and for academic staff “full library membership with some restrictions to enable [them] to prepare teaching material and carry out research.”  This is the only document which clearly identifies the funding arrangements: “the University Library will receive a proportion of the University element of the fee (set at £30 for 1991/92) which will entitle College-based students and academic staff to register as external borrowers.  This allows individuals to borrow up to three books, use the reference material including CD-ROM databases, and receive help and advice from library staff; it does not provide access to other library services, such as inter-library loans and on-line database searching.”



At University I the Memorandum of Co-operation includes specific reference to library and information resources noting that “implicit in the philosophy of the agreement between the College and the University is the centrality of the place of library and information resources in the students learning activity.” It is expected that the College Library will provide those resources as listed for University F.  However the College will look to the University Library to provide “specialist material to support more advanced project and assignment work, limited student and academic staff access for reference and borrowing, advice on specialist stock and services to support franchised courses and access for library staff to appropriate staff training and development activities.”  Course students and staff are also entitled to borrowing rights at the University (up to 6 standard loan items, not including overnight or weekly loans or inter-library loans.)



�Chapter Four��The College Librarian’s Experience





Introduction



Franchised courses are usually based at relatively small colleges which have libraries designed to support further, rather than higher, education.  However, the concurrent development of student-centred learning in higher education requires access to an ever-widening range of learning resources.  Whilst both further and higher education institutions are aware that the availability of library resources is a key issue for franchise developments, the presence of various pressures and practical problems often mean that developments take place with only the minimum resources.  Thus there can be a serious mismatch between the learning resources students on franchised courses need and those available to them.





A picture of franchising activities in colleges

							“I didn’t know about one of the courses

								until I collected the information

									to complete this survey.”



For various reasons the college librarians did not find it straightforward to report what types of higher education courses were franchised to their college and the student numbers involved.  The points below serve to indicate the nature of franchised courses in the colleges that responded to the survey.  Chapter Two provides references of more comprehensive sources of information about the provision of franchised courses in further education colleges.



About half of the colleges which are involved in full-time franchising activities are likely to be running courses at HND/C level.  Almost two-fifths are involved with full-time Year 0 preparatory courses and about a further quarter deal with Year 0 and Year 1 level students.  Part-time provision is clearly focused on Year 0 plus Year 1 and HND/C level work.  Fewer colleges operated higher level franchise arrangements.  However, both the range and varied level of 'other courses' franchised to colleges are striking and clearly some colleges are involved in providing high level/specialised courses to cater for a particular market.



Almost half of the colleges were involved in franchising activities with only a single higher education institution.  A further third were involved with two institutions.  Thereafter, few colleges had arrangements with more than three institutions.  Even so 12 colleges were dealing with five or more higher education institutions, including four who were linked to eight or nine.



	Regarding the development of higher education provision within the college well over half of the sample, 92 colleges, had a written statement.  Less than a third had no formal documentation.  Where there was documentation it was not always specific to higher education and the detail given in such documents varies.  One respondent noted, simply, “the college strategic plan states that links with higher education should be developed” whilst another confidently reported that “the College Strategic Plan notes that in 1992/3 145 full-time students were enrolled on HE courses franchised by the University and over the next three years the College plans to broaden the range of such courses and to increase the number of these students to 220 by 1996.”



Only 55 colleges went on to indicate that these documents considered library and information services provision to support such courses.  Again, the extent of consideration varied.  At best library development was considered alongside the development of higher education within the College’s strategic plan, but a more likely state of affairs was that “library and information services is considered in theory but there is no automatic provision of extra funding to support such courses.”  A representative statement would be that library and information services are considered "implicitly, not explicitly." 

�Involvement in the franchising process

							“It depends on the teaching staff involved

						and whether we hear about what’s being planned,

						in which case we make sure we get involved!”



The franchising process was broken down into four stages, (course planning, pre-validation preparation, validation event and post-validation), and college librarians were asked to indicate when and how they were involved.



It would appear that librarians are most likely to be involved with franchised courses during pre-validation preparations, (about a third were frequently involved and a further third were occasionally involved), and particularly during the validation event (getting on for one half of the sample were frequently involved and about a further quarter were occasionally involved).  The level of involvement would appear to decline following validation.



The lowest level of involvement was at the course planning stage, but even so almost a third were involved occasionally.  Generally, librarians were most likely to take an informal role during the course planning stage.  Comments made here indicated that there are problems with communication and co-ordination within the colleges themselves.  Some issues will resolve themselves, for example one librarian wryly noted how "tutors’ attitudes have become more enlightened during the year as they see the results of our non-involvement!", but others were more complex, for example: 



In at least one instance the college library had already bought stock prior to validation partly ... because teaching staff had the impression (and still appear to have) that the library had to have the resources in order to obtain validation.



Although statistically the level of involvement in pre-validation preparation seemed high there were too many disappointing comments which demonstrate a reliance on personal links and the 'grapevine' within the college:



I was involved at the very start insofar as our library was visited by the university librarian who was supportive of our demands for resourcing to an adequate level.  We were pump-primed for our first intake but not involved in other aspects of course planning, validation etc., at least only very informally and at my request through badgering specific individuals ... no system is in place whereby the library is officially consulted at any stage so giving any input is an uphill struggle.



We have found that the involvement of library staff has often depended on prior relationships with academic colleagues and it also varies from site to site.  However I am a member of the Higher Education Strategy Group and as such attend formal meetings as well as being involved in some more informal discussions.



Not surprisingly formal involvement is highest during the validation event: “validation events typically last one full day and include always the college librarian and a senior member of university library staff.”  However this good practice would appear to be outweighed by more unsatisfactory arrangements demonstrating limited or only informal involvement which may due to the fault of the college, for example, with staff "just expected to be on hand when validators visit" or the university, for example, “although it is part of the stated policy of the university to include librarians in the validation and pre-validation events we have never seen anyone on any of our visiting panels.”  



Generally, librarians were most likely to take an informal role during post-validation, and this is where practical problems, which could be resolved through personal contact, begin to have an impact:  “I have for some courses, not all, been asked to prepare statements on library provision for the pre-validation exercise.  Otherwise involvement consists of buying prescribed books which probably do not arrive for the start of term.  if there is special money for franchised courses I can only say that the library either doesn’t get it or loses the equivalent amount of ordinary bookfund.”



However several college librarians drew attention to the fact that post-validation involvement was at a consistently high level.

�

�CASE STUDY 4a

"You get the feeling that there's almost three levels of validation when it come to libraries."

College Librarian



I was very impressed when we were first visited - they made me feel comfortable straight away an asked for my comments in their report.  There was an advantage in that the Principal had given us forewarning and we knew something was going to happen in a year's time and we were able to plan for it.  Certainly when the University turned up and were friendly and knew what they were talking about when it came to libraries it was ideal.  The main validation seemed to split - we were descended upon by all the subject teams in the morning but they weren't really looking to make comments on the library but the 90 minutes we spent with the two members of staff was quite an extensive look at what we were going to need.  And when they made their recommendations it was over a three year period and it indicated that we needed to spend a fair amount so the funding wasn't just a one-off.



Through the CoFHE work too I'll keep in touch with a few of them.  Like for the Marketing they said 'bring your list and we'll have look through it and we'll see what we've used for our first years' and we saved a lot of money through them saying 'they wouldn't use that till the second year' and so on.  It works because we know that the people from the University Library are involved all the way through, so when it comes to validation or re-validation we know we won't be pulled up by someone saying 'you haven't got that and it's on your list' because its all been discussed before - so we can be confident that that will work.



They came back a year later to check and we have the triennial reviews too.  Talking to other franchised librarians you get the feeling that there's almost three levels of validation when it come to libraries - the type who indicate that if the library isn't up to scratch the course isn't validated; then those who don't go quite as far as that but they do say that they expect the library to get up to scratch otherwise you may not get the validation ... then there's a lower level where it doesn't seem to matter what recommendations are made about the library that the validation will go ahead anyway.  

��





The validation event

								“Good formal/informal contact

									on resource provision.”



“We approached university library staff to discuss stock requirements 

on our own initiative."



Regarding the validation event, college librarians were particularly asked if they had any contact with university library staff in preparation for this meeting. About a third said 'yes' ; a third said 'sometimes'; and just over a third said 'no'.  At best contact was mutually beneficial with college librarians reporting "the university library staff were co-operative and supportive and there are training/information programmes for franchised colleges."  At worst they complained of a lack of interest:



Contact with the university librarian was, and is, wholly our own idea and was not required as part of the franchising arrangements.  The university couldn't care less about library facilities here - the validation visit never got further than a peek through the library door!  It is a purely financial exercise on their part.



It is apt to conclude this section with the words of one respondent: "Contact/communication is often a mixture of formal and informal mechanisms.  Both are equally valid and important".



Guidelines for franchised provision



							“Written guidelines would have been useful

								but verbal contact has sufficed.”



Of particular concern is the finding than only 15% of college librarians regularly received any written guidelines produced by the franchising institutions specifically relating to library services available to the college.  A further 24% sometimes received guidelines.  Several librarians noted that the documents being used were not necessarily guidelines as such - "only points in a letter to the librarian stating the rules" - or "have not been accorded any official status with either institution."  Others relied on word of mouth, or by referring to documents produced by other organisations such as the Library Association.



Of the 61 colleges who received guidelines 56 went on to comment on how useful they were in practice. Twenty college librarians described the guidelines they received as informative, 27 as adequate and four as unclear.





�

�CASE STUDY 4b

"It's a question of culture."

College Librarian



In HE, although there are things like the Follett report, and the role of the library within an HE is being challenged a little, nobody has ever questioned the centrality of a library in a university setting.  You couldn't exist without one.  The difference with FE is that libraries are seen very much as a support service.  Librarians are graded as support staff.  Since incorporation we have lost our involvement with the College's Academic Board: traditionally the librarian was an ex-officio member.  Post-incorporation the Board is made up of largely academics, the great and the good.  Librarians are somehow seen as having no decent interest in this franchising matter until the thing's up and running.  Then it becomes a problem of course.  We've been involved with some courses and others we've never heard of!  They are names on a list and they've gone through validation with us hardly being aware until the students arrive at the desk.  By that stage, it's too late because the funding that should have been built-in at the beginning to do the job properly isn't there.  So you end up filching from your FE budget because you're confronted with the almost impossible moral blackmail of students on an HE programme wanting materials.



We've had to stand aside whilst the college senior management said 'yes, we promise we'll do that, we'll put the resources in, we'll give the library this that and the other' and they've all been verbal promises that have never come to anything.  Or it's been a global sum for HE generally, nothing specific for any one course, just a figure plucked out of the air, not related to the resources that we actually need.  The sum of £10,000 was given to each validating body as though it was unique to that course!  And validations were going ahead on this assumption.  There is prestige to be had in these sort of links and I would not underestimate the lengths to which people are prepared to go to get them.  An identifiable problem is that the universities are steeped in a culture of meetings, discussions, policy documents and things taking quite a long time to go through, all very open and consultative, and it's very easy for FE to drop into that mode and discuss the requirements for something ad infinitum but there is a need to say 'you've got plans, you've got papers but where's the beef?'  The implication is there that something is happening with the library but very often it peters out to nothing.

�



�

Improving the College Librarian’s role in the franchising process





Involvement

										“More involvement.“



Forty-six college librarians wanted more regular involvement at an earlier stage, particularly at the planning stage: "it's imperative that the librarian is involved formally from the initial planning stage onwards.  Only when costed resources are set against a detailed syllabus can budgets be calculated.  We need to know exactly what resources are required before the course starts."





Better relationships

								“Greater awareness of the Library’s

									 potential to contribute ...”



Thirty-four librarians wanted better relationships with staff in the college by "representation on senior management meetings to improve status and involvement in decision-making processes", "better understanding of the library's role, better internal communications regarding the courses, lots more involvement in course planning", and "a realisation by management that higher level courses require a greater deal of resourcing (including professional staff) and not just more books."





Funding

							“A clearly identified formula for funding”



Twenty-nine college librarians felt that a more appropriate level of funding would improve their situation.  There was a desire for the funding process to be structured and consistent, rather than being a one-off sum linked to specific courses.  A representative comment is the request for "structured formula funding policy for higher education students to ensure adequate resources are made available automatically."  The plea for enhanced funds was often linked to improving staffing or aiding continuity of service, such as keeping up periodical subscriptions.





A thorough approach by the university

							"Things which rock the cosy relationship 

								between College and University 

								are frowned upon and often sidelined.”



The need for closer links between college and university library staff was mentioned by 25 college librarians.  In essence librarians were looking for "more communication and proper liaison with the university."  There was a demand for more formal contact and more regular and on-going contact because college librarians wanted more information from university libraries.  The university can help the college library make a stronger case within the college and the value of this is not to be underestimated.  One librarian asked for



Stronger representations from the University regarding the provision of resources in the college library and frequent checks by the University to ascertain whether we are providing the promised resources with the threat of withdrawal of validation for courses not adequately resourced.  



Another noted that:



Although we are formally part of the planning, validation and review process we are sometimes bypassed by departments when they know we will be less than positive in our comments about quality of stock and departmental liaison ... This will only improve if the university gets its act together and sends those who know how to look at college resources ...

��CASE STUDY 4c

"There is a big difference in the way that students operate between FE and HE."

College Librarian



Journal stock is poor and it's been cut to the bone - we've been cutting back since we've been on the standstill budget since the late 1980s and periodicals have gone up so much.  Initially we had a policy of if anybody wanted anything new it meant something had to go ... but it's got to the stage now where we deny any new subscriptions and we're cutting back on current subscriptions.  We really have to make journals work for their money so we're way below the provision we should have and it's very difficult to support any of the new courses.  Most of the courses are supported by a single title, if that, in some cases.  If a journal is over £30 a year we look at it once, twice and thrice.  We've introduced journal monitoring ... tick it or lose it labels which is an idea we took from HE. 



There is a big difference in the way that students operate between FE and HE.  There isn't the culture of journal use in FE and the reason is that FE lecturers who transfer to HE work are still wedded to the notion of photocopies with everything and don't nurture research skills.  So we end up in a situation where we've bought ten or twelve expensive journal titles and then by the end of the year they are still pristine.  It's one of the galling aspects of an FE librarian's life that universities do tend to hand down from lofty heights this ''list of what you must have to run this course' and when you actually examine the journals usage can be very low indeed.  The tutors shouldn't spoon feed, they should say "go and read it in the library."  You know the university context, the lecturer will say "it's in such and such issue, you'll find it in the library", end of story, they wouldn't dream of dishing out a photocopy of it.  But here they are more likely to select a journal title and say we should have this in the library and that's it - they don't do any promoting of it themselves.  



The students'll use journals if they've got to use them, if they have to do it to compete a piece of work they'll do it.  You do get a problem with students who progress through the one institution ... because you are asking them to make a total leap in the style of study and, certainly as librarians, one of our responsibilities is to try and get across to them the difference between FE and HE study and to prepare them for what's going to happen when they get dumped in the University in year two in this massive library and are expected to go and find their way around it virtually unaided.



�











�CASE STUDY 4d

"I'd rather have six copies of a set text on the shelf than have six titles on that topic."

College Librarian



There's a very real difference between what university librarians think HE students need in an FE establishment and what FE librarians, after a year of operation, will tell you they need.  My view is that we cannot go for stock in breadth.  What we should be trying to do is to provide multiple copies of the most commonly used things.  Now HE librarians would be horrified at that -  they have this traditional mentality that a library is here to collect the totality of human knowledge, which is all very well as long as you can afford it.  I'd rather have six copies of a set text on the shelf than have six separate titles on that topic because I know that's what the students will charge for when they come to the door because they're on reading lists.



I don't think its realistic for university librarians, to expect us, whatever they say, to replicate university facilities.  We are in a very very different world here.  Take Torrington & Hall on Personnel Management, a well-known text book, you could shovel as many copies as you like out on the shelves and there would still never be enough.  And you have the cross-over, students on the other courses who draw on that stock, so there's predation on it before you even start and, really, if I've got the money to spend I'd rather spend it on putting out a lot of multiples on that text and other books like it, that we know from experience will be wanted.  Unlike university librarians we work at our own counters: we know what books are going out because we are stamping them out!  It seems to me that on the one hand the universities are expecting us to try and do what they do and provide breadth but what the students want is more copies of basic texts.

��Day to day relationships with the university libraries



					“None of these services has been offered by the University

						and I was not aware these services could be available.”



The day to day relationships between the college libraries and the libraries at the franchising institutions were examined by assessing which library services / support were available to the college library from each franchising institution it dealt with and also whether there was any ongoing liaison between college library and university library staff.  The following information relates to links with 242 institutions.  In some cases no services were provided whatsoever.



Table 4.1  Services received by college libraries from the franchising university libraries



Services received by college libraries����Borrowing rights��library staff			25.2%��teaching staff		48.8%��students			6.3%����Bulk loans to the College Library	7.7%��Free inter-library loans		17.1%��Reduced rate inter-library loans	5.7%��Full cost inter-library loans	17.1%����Photocopying e.g. journal articles to add to College stock��Free				10.2%��Reduced rate		7.3%����Photocopying e.g. journal articles for staff/student's own use��Free				3.7%��Reduced rate		6.1%����University Library catalogue��Computer link 		11.4%��Microfiche copy		12.2%����Enquiries/Advice��Subject librarians		45.1%��Current awareness service	7.7%��Reading lists		9.8%����

Table 4.2  Liaison between college and university libraries



Liaison 

��College Library staff visit Uni. Library	41.1%��Uni. Library staff visit College Library	23.6%��Contact mainly by 'phone/letter		31.7%��Organised meetings			35.0%��Joint staff development / training events	23.6%��

Liaison

									“I think the University staff 

									pretend we don’t exist.”



There were complaints that there was little or no liaison following the initial validation of a course.  One respondent reported "with only two meetings in three years the rights of the further education institution have never been clearly identified."  Distance is clearly a problem and affects both relationships:

The differing relationships are governed by physical distance.  The first two institutions are part of our own catchment area, the third is 50 miles away, the fourth 120 miles away.



And practical use:

As we are 80 miles away from [the university] it is difficult to have meaningful liaison.  We feel that the university is not wholeheartedly behind offering its facilities to us and provided there is no scheme on paper they are happy.  On the plus side they have provided money for purchases but there has been no contact or advice on how to develop collections .. the link between us has been devised to stop local further education students gaining access to their resources.

�



�CASE STUDY 4e

“That’s not how a franchised arrangement ought to work.”

College Librarian



We had an amusing incident a couple of years ago with Business and Management Students.  You see, the way that the faculties of the university treat the franchised colleges is really quite different.  Business and Management have got this policy of making sure that a college follows line for line their model of teaching.  That's fine, until you get something like an assignment where you need to use specific materials.  The assignments are written based on the university's materials and often they would involve fairly expensive material that the college is not going to have.  







In this famous case, an assignment issued to the HND Business Course in their first year required access to a number of on-line databases that were very expensive.  Our staff phoned up and said "How are our students going to cope with this?"  I think the answer was "Well, it's your problem, you sort it out!"  The solution was to hire a bus and put all the students on the bus and take them to the University Library 80 miles away and give them access to all the library materials.  That's not what I would call an ideal situation.  That’s not how a franchised arrangement ought to work.

��





However some links are clearly good:

We find the university library staff always very helpful in providing loans, photocopies and general advice.  Whilst a computer link to the catalogue would be useful the printed reading lists are based on university library stock and annotated to show their holdings.



There is a well-established enthusiastic network of franchised librarians who meet at the university twice a year.



Some colleges take an understanding attitude: "We do not demand too much - only where we know they will be definitely able to help.  Theoretically we have to pay but we have not done so so far."  



Others are more critical:

Our relationship with the university has been difficult and patchy.  We are unable to get any photocopies done because they say there is no time available and we have just managed to persuade them to lend the odd book.  Access is a real problem for our staff and students due to the distance and costs of travel to our franchising institution, so co-operation with interlibrary loans and free photocopies are, in my opinion, an essential service our students are not getting.  Advice is available if we specifically ask for an appointment to go and visit the university but no help has ever been offered.  Promises were made of regular visits and liaison but again, despite frequent reminders, such links have never been established. 





Some had not found it was necessary to have close links with the university:



We find that once courses are running there is not much contact between the two of us and not much demand from the students who seem satisfied with our provision.  Perhaps we ought to develop more links and inter-dependability?



�



�CASE STUDY 4f

"Improvements ..."  

College Librarian



Regular contact with the librarians themselves would help - we know they are busy and they have their own problems but certainly I would suggest that it's not unreasonable that a senior librarian should visit each franchised institution at least once per year to look specifically at library matters.  Rather than running training seminars for librarians they could also run training events for our staff, even if it wasn't very formal and we just let our two groups of staff talk to each other, it would do good because one of the things we are trying to break away from in HE is the 'male-dominated day-release craft student' culture and that takes a lot of wiping out.  And it's wholly diametrically opposed to what we are trying to do with HE students.  



Our HE students are getting a largely FE teaching style ... particularly for students who have progressed through college from Access and A levels there is an expectation that library staff will be able to stop doing whatever they are doing and hold their hand ... I really wonder how they will progress when they are in with thousands of other students and it's sink or swim.  It's this cultural thing about styles of teaching and styles of study - if they've come off an Access programme they've tended to have a lot of personal attention and a lot of small group and a lot of spoon-feeding and when they progress onto an HE programme they seem to want that again in Year One.  And in the library we're trying to harden then off to go up into HE, like geraniums, and sometimes it's an uphill struggle.�

��





Borrowing rights for higher education students



									"They can borrow five books

										 instead of three.



A particular problem is borrowing rights, or rather the lack of them.  Within the colleges higher education students tend to have the same borrowing rights as other library users.  Only 21 college librarians specifically noted that higher education students were allowed to borrow more books than further education students, or have greater access via inter-library loans and the short loan collection.  Even so, in some cases the number of books allowed still seemed barely adequate for degree level study with one respondent noting that higher education students "can borrow five books instead of three."  Some students are clearly better off than others:



Franchise students may borrow eight books compared to other students who have an entitlement of four.  Books relating to higher education courses are located in a separate collection.  Franchise students may also borrow up to ten books from the university.



Within the colleges there were exclusive borrowing rights for higher education students or special higher education collections in a couple of cases.  Franchised students could also benefit by special arrangements, for example, when they were doing dissertations.  In another college higher education students were allowed “longer issue periods and more books by negotiation”.  One librarian commented: “... as we are talking about small numbers we get to know the students and make exceptions to the rule for them!”.  However in one college franchised students were worse off:  "Because of the smallness of the franchise stock, loan periods are limited to one week.  Other stock may be borrowed for normal three week periods.” 



��CASE STUDY 4g

"Liaison ..."

College Librarian



I remember when it was first pushed as to how important this link was - the prestige and the money - we said it was a long way to visit the University Library and the Principal said "you can do it in 50 minutes."  OK , if you get a taxi and you don't get held up but I'd say it's well over an hour.  It is fairly cheap but it's not that convenient especially bearing in mind that a 



lot of these students will have young kids ... they couldn't get there easily at weekends.



If it's going to work properly students need to be able to borrow books via this library - but we find that we can supply most of the students' needs and in fact students do come back to us fairly regularly and say the books are never on the shelves at the University whereas they were here, and they want to borrow as one of our external borrowers.  �

��CASE STUDY 4h

"It's not always practical to use the University Library."

College Librarian



Also we must not overlook the point that many of the new universities, when they were polytechnics, were historically underfunded for many years and they have not got the resources that their librarians would like to see to satisfy their own students.  They are 









franchising these courses because they haven't got sufficient room for their own students so by implication they've got a full load on their own site with only the same resources that they've always had.  We've never done any surveys to find out what the satisfaction rates are when students go to other institutions ... that would be interesting.

�
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“The university is now getting worried that they've actually stopped their expansion, or stopped us borrowing material.”

College Librarian



The annual meeting is useful, yes.  It's main use is that you meet other people who are actually running the services.  The AGM is a bit formal.  It has all the top people in who tend to dominate and pat themselves on the back and say "Aren't we doing a wonderful job!"  The real benefits are that you build up a picture of what you can expect from the university.  Who's operating the systems there.  What the problems are at their end?  Because that's probably something that we probably underestimate.  They've got many more problems than we've got in many areas.  So there are benefits in that sort of relationship.  



I don't think these benefits necessarily improve the range of services because I don't think they can improve the range of services they offer.  If they make a particular service available, then we have to work within their perimeters.  We had an argument a couple of years back.  They really wanted to stop a local college of FE using the university library so, to stop all the local students coming in and using the university library, they then went into this ‘library link’ thing where they'll lend to us, the library, but not the individual student, in the college  The issue then was "How much are you going to lend us?"  They said that the maximum they were going to lend 30 items at any one time to a college. 



The problem with that was that some of their franchised colleges, had just one group of 20 students and at the same time we had 650 students having access to 30 items.  The fairness of that didn't seem all totally apparent at the time.  We had quite a few arguments about whether they could impose some sort of sliding scale or whatever.  As it was our purchasing power increased dramatically and in fact we've never got anywhere near 30 items at any one time.  Neither have any other colleges.  The reasons for that are two-fold.  Firstly, difficulties with access to the catalogue over the years.  Secondly, any books that have been requested, they're not going to lend us because that are already on the reading list.  It's difficult to find 30 other items that students want that we can actually borrow.



You see they thought they were going to be totally overwhelmed with requests for their materials.   They have about 16 franchised colleges.  If they all took up their share 30 books, going in and out constantly, it's going to be quite a heavy workload.  In effect all the other colleges are pretty much like us and they haven't needed 30 books.  The university is now getting worried that they've actually stopped their expansion, or stopped us borrowing material.  That's had a hell of an impact on them because they can't justify the numbers of staff they took on to operate this franchise scheme.  They were coming from a point of view that "we can’t cope with this huge demand", only to find that the restrictions they put on meant there was very little demand at all.

�
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Changes in college library organisation



									"A new library has been built 

							and a qualified librarian appointed ..."



Twenty-six librarians commented that provision for higher education students had caused no changes to the way the library was organised.  Six made negative comments usually stemming from the extra demands higher education students made on staff time and their different expectations, for example, “higher education students make more demands on staff time both by the nature of their studies and since they are more likely to be aware of the range of services available” and “they express dissatisfaction with some of the library services saying it’s noisy and overcrowded.”



Opening hours were mentioned by 45 college librarians and in most cases hours had been extended, usually to allow (longer) evening opening but also to enable opening on Saturday mornings.  A number of librarians commented along the lines that having to cater for higher education students had “helped in the case for longer opening hours”, however three had found that the demand for longer hours was not sufficient for them to continue offering the service.



Thirty five college librarians mentioned staffing.  Again this was usually a positive statement in that extra library assistants and/or support staff had been appointed to cover the longer opening hours.  There were 11 cases of professional staff being appointed and in at least four libraries this was the first time that a professional librarian had been employed by the college.



Major changes also included the introduction of a computerised cataloguing / circulation system in one college and in another a "a computer system has been bought, accommodation extended and general refurbishment has taken place."  In a third "the library has been transformed into a Learning Resources Centre with a computer network partly as the result of franchised course needs."  Five colleges had established new or better facilities such as improved study areas.  Most dramatically two college librarians noted the "development of a campus library where there wasn't one before" and that "a new library has been built and a qualified librarian appointed for the first time." 



Other changes to library organisation focused specifically on the establishment of short loan collections, mentioned five times, and study areas, mentioned seven times.  For example, “the library has a single open-plan reading room which is often busy and overcrowded, catering as it does mainly for group work.  It has been necessary to reduce the number of seats, allowing more working space at each place, and to open a separate quiet study room.”





�
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"I think the service they get from here is as probably as least as good as they'd get there for their set texts ... Obviously what they're missing out on is the university experience of libraries"

College Librarian



They miss out on the expertise of subject staff and we struggle sometimes when people come up and ask for quite sophisticated things - the staff here learn as we go along.  They miss out on being able to link in with students perhaps who are a year above them maybe.  Because they are quite a small group they do tend to look after each other and they are always bringing books back which someone else took out and they swap things around ... Then there is just the sheer size of the university library and the facilities, the reference resources and a much more sophisticated computer catalogue and extended opening hours and that sort of thing.  So they do miss out to that extent.



What they get here is a lot of personal attention which they will miss when they go to the university and I don't think they will realise how much they will miss it when they actually get there because we can afford to spend time with them.  They will come back and ask us to show them things - like the CD-ROM - because there's no time to be shown at the university .



I know what the university library is like - and I'm conscious of wanting to make sure that by the time they leave here that are confident in using one or two basic resources - that they can sit in front of an OPAC and not be phased by long menus and so on - or they can use a CD-ROM and are not scared if it doesn't some up first time.  That's out main task once they are here.  We make it as easy as possible to get the basics like set texts because I know they'll have all sorts of problems once they get to the University just finding the books that they need.

�





Changes in the range and style of services in college libraries



Twenty one librarians had experienced no changes.  On the whole comments were positive although one respondent noted that higher education provision "has stretched an already overstretched service", and that it had increased demand putting "more pressure on information services and study space"; another that "higher education students have very different expectations of environment, e.g. noise level, from further education students, so there are some real conflicts here."  Others had more positive experiences, for example, "we found it easier to improve resources and funding once higher education became an issue" and "the library has been upgraded to prove the minimum requirement for higher education and a significantly enhanced service and environment is now in place." 



Twenty-five people commented on book stock, that it had been extended, enlarged and enriched to cater for higher level study.  For example, "many of the texts used are the same as for further education students but there has been some increase in breadth and depth of stock."  The establishment of new services such as short loan collections and inter-library loans had usually caused borrowing to increased dramatically.  In both cases these services have often been introduced in response to higher education needs but benefit all students.



Eight college librarians noted greater and varied use of information technology.  For example, internal automation, ("a computer catalogue has been provide at each site"); increased access to external services, ("we are using JANET to access holdings at the University"), and enhanced development, for example, "the range of services has increased more quickly than it might otherwise have done in the area of on-line services and CD provision."  Nine librarians specifically mentioned the development of, or an increased provision of, CD-ROM services.
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"If you sit in an HE forum these will be the complaints, in order: lack of basic texts, opening hours, and noise in the library."  

College Librarian



The expectations of HE students have become a bit more demanding.  They are a bit more aware of what they are entitled to, in relation to what they would expect if they went to a full-time HE institution.  I think FE colleges have set themselves up to try and be in this market of HE without really looking at the background as to what the students are entitled to.  The problem is this interface between the two study styles.  In FE you've got group work, noise, and in the same room you're trying to provide quiet study, stock in breadth and depth, research skills and lengthy hours of work at study carrels, and so on and the two don't sit happily with each other.  And the libraries aren't designed for this in any way - we are mostly operating in one single small room - you can't have a quiet side and a noisy side as a tutor suggested to me ... but that's about as far as we can go in providing some of the atmosphere that an HE student requires.  What students want time and time again is the library to be open, with the books on the shelves and a quiet area to work in.  This is what the students want and need and this is what the college has not really recognised.  The library staff recognise it but our power to provide that is very limited.



Working with higher education students has increased job satisfaction.  We do get a lot more demands and they are often of the type that are reference enquiries and all our staff like that as long as you haven't got the frustration of not having the material. It's certainly brought an improved ambience to our libraries.  A lot of the students are mature students - in previous years we were talking about mainly a 16-19 age group.  Now we're seeing much more mature students and they tend to be more vocal about the needs, so we are more aware of problems and the requirements of these students because they aren't the kind who will walk out of the library if they can't find what they want - they'll ask or they'll raise it at a forum.  And you are able to respond a bit more because you are setting up a dialogue with the students.  



I'd like to see some real infrastructure and budgetary improvements in the libraries and have the students at the end of term compliment us, then I'd have real job satisfaction.  The college is being short sighted because the programmes would grow and grow if they could provide that.  Its amazing how many students are satisfied here ... given all of the problems we have been talking about.  We'd really be doing the job well if they were complaining when they got on to year two about how bad the facilities there were - it's an impossible dream - but perhaps not in terms of personal attention - these things matter to students as well - but you have to straddle the divide between hand holding and nurturing research skills.

��



�CASE STUDY 4l

“Their assumed needs are not necessarily their real needs.”

College Librarian



Their assumed needs are not necessarily their real needs but I don't know what their real needs really are.  We talk to students but they haven't had a university experience ... and they don't know any different, apart from where they've come from, school maybe.  It's only when it comes down to doing a piece of work that they would know whether we can or cannot provide the information or the services they need.  Certainly, they seem to be satisfied with what we provide.  Some of the problems we do run into are ones of not providing material quick enough and of providing specific materials for specific assignments ... I don't think the students themselves know what their needs are beyond finding this information to do the work.  If you went to the student who had gone on to university and said "did the college provide everything you required of it?" their perception of it might be quite different, because they might have been exposed to a lot more facilities by then.  The idea of "if I'd only known this when I was there, it would have helped me cut a few corners".  It's that sort of transition experience that I'm not sure about.  



The people that have gone onto the smaller sites at the university have actually said "you've got a much better library than we have here".  I'm not convinced that the students going onto university get better support.  The support here maybe is better, but the range of services and materials at the university is obviously much wider.  It's how motivated they are in their studies to make use of those services that make the difference.  I know that we don't provide quite the number of services that they have got access to at the university but I don't know whether, once at the university, if they actually use the things at all.  Generally speaking, most students here have got access to a sufficient range of resources and materials that help them to produce their work.  This college has got a very good reputation at the university as being the top college that they franchise to in terms of producing students that are good when they get into the university.  We're obviously doing something right.  I know that there are things that we don't provide, for example, we don't provide any on-line services and we have a very limited range of CD-ROMs ...

Where our strengths are is that we provide a lot more support from staff.  Any student here can get a lot of support from our staff.  They value that because their information handling skills aren't that good when they come to us ... We get them used to looking up in indexes, on CD-ROM etc.  Once you've got to that stage that's our job done.  Hopefully they will be able to transfer those skills into the wider range of services that they find at university.
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User education



Regarding user education, higher education students received an introduction to the library in nine out of ten of the colleges.  Essentially induction for these students tended to be more in-depth and more detailed, with an emphasis on using abstracts/indexes, developing literature searching and reference skills, using inter-library loans, CD-ROMs etc.  A typical approach is that “the induction is similar to that given to other students but tends to be more detailed with opportunities to use databases.”  After the initial induction there was a fairly even chance whether higher education students received any other information skills training from library staff.  Further training, where it was not built into the system, say by working with course tutors, tended to occur informally and students had to ask for it.  There were some complaints along the lines that "take-up from higher education courses is very poor" depending on the motivation of the staff and/or the students.  In only five cases was there any reasonable attempt at liaison with the franchising university regarding library induction.







��CASE STUDY 4m

"User Education ... "

College Librarian



Some of the franchise students are actually students who've studied here before so they feel comfortable using the library.  But adults who are coming in, perhaps for the first time, to higher education to do franchised courses tend to have a feeling that because they are coming to a college, and not a university, that it's going to be fairly easy to use the library.  They will go through some form of induction quite early on in their course and then we find they come back a little sheepishly to say 'I didn't quite grasp that about using the index.'  Maybe that's after they've been to the university and had the life scared out of them!  



They get a quite basic induction, usually in the first couple of weeks, which I'm not always sure of the value of, but at least they've a rough idea of the sort of things we've got - like CD-ROM will go into their mind even though they may not be quite sure what it is, and there'll be aware of the reference section, and where the undergraduate collection is, and that they can borrow eight books, but other than that I don't think much else goes in. 



When we've spoken to the university they recognise that there's a problem about students going in as second year students but really being newcomers to the university and they have offered the facility for franchised students to go into the University and tag on to inductions.  I think it tends to be a problem if it's the first term unless we book ahead - but possibly, say in the third term, they are quite happy if you give them a few days notice and they can be dealt with on quite a personal sort of basis.  I think they were expecting colleges to get themselves so organised that they would run a minibus up on a particular day and have an induction from one of the subject teams but that doesn't happen - students tend to go up in twos or threes.
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Problems in extending the college library service to higher education level.



Funding

								"Funds are available for start-up costs,

								but not for recurrent expenditure."



About a third of the college librarians mentioned funding which caused a number of difficulties as well as that of not being able to buy enough resources.  Only 41% of the sample had a specific budget allocated to the provision of higher education materials and services within the library.  The comments indicate the diversity and variability of funding for franchised provision.  Typical problems were: "... often funds are available for start-up costs, but not for recurrent expenditure" and that "we have not been allocated sufficient funds to continue buying new books or periodicals"; also "as higher education funding comes from the same budget I've had to cut more generalised provision to allow for higher education provision."  Funding may also be skewed by 'the higher education factor' so that “a few students have a large proportion of the budget spent on them."  As well as the impact of external pressures some librarians felt “the demands of franchisers bear little relation to the reality of further education budgets.”  



There were also internal difficulties, for example, “with the level of funding available ... I cannot begin to provide the range of material which course teams assume will be available” and “the money is often not available until after the courses have started and books don’t reach the shelves until long after they are needed”, and surprisingly one librarian complained “there is a failure by some academic staff to take advantage of earmarked funds for library resources for higher education students.”  There are few examples of funding being influenced in a long-term way.  More generally costs tend to be absorbed by the overall library budget. 





Stock

									"Journals are expensive ... 

								there is little evidence of actual use."



The next most problematic area, mentioned by about a fifth of the college librarians was stock.  Difficulties centred on the expense of texts compared to further education texts, and of providing multiple copies.  One librarian noted "where work is specific to information sources these are often too expensive to purchase for a one-off assignment e.g. Mintel, Business Monitor."  



Twenty college librarians also mentioned journals which were "a particular problem as so many validations insist on increasing periodicals holdings" even though college librarians were conscious that "we cannot offer the range of journals that would be available at the franchising institutions."  One librarian summarised the situation: "journals are much more expensive than those we've been accustomed to using, renewals are a problem if the recurrent funding is not forthcoming especially if there is little evidence of actual use"; another highlighted the problem of having "no back runs of journals."  One librarian suggested that “as journals are extremely expensive and are rarely used by students we would serve our readers better by cancelling higher education journals and subscribing to a couple of indexing services and making better use of BLDSC.”





�
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"They indicate lists of journals but they seldom point to articles."

College Librarian



We never seem to get any reading lists with journal articles on them - it's always just books.  It's frustrating that you can spend a fair amount of time at induction saying to students 'bear in mind there are journals for up-to-date material' and then it's difficult to justify having them when people only browse through them.  There's never any list which indicates using an article that cropped up last year so you get a feeling that reading lists tend to be topped up with one or two new books each year - and they grow like Topsy when people don't take old books off,  they just add a few more on.



The university has the CLA licence which suggests that everyone should be using all of these journal articles, but when it comes down to it the tutors don't seem to be recommending them. 

I think most libraries can get around it too as they can always get hold of a copy of an article and most publishers will allow you to copy a number of articles for a class, and we will keep a file copy too, but there's no direction from the university about these articles - it's purely what the tutor has seen for himself so we don't get those from the university - they come from the BL at £4.50 a time so that's another significant hidden expenditure which doesn't really get added into the cost of the course.  



We didn't really use British Library at all before we had the franchised courses but again it was a requirement that there was access to a full inter-library loan service which was something we'd wanted for sometime.  We were aware that once students started using inter-library loans it would snowball.  It's insignificant compared to a university but it's still a significant amount out of our pocket.
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Reading lists

							“Suggested recommended texts are based on

							titles in the University Library 

							and many are out of print or unavailable.”



Fifteen librarians commented on the difficulty of not getting sufficient help from teaching staff in selecting stock.  This was compounded by the fact that many items on the university reading lists were out of print and/or out of date.  A typical comments was that “reading lists contain significant amounts of out of print material and little guidance about journals or non-book material.  It is not easy getting structured feedback from staff teaching the courses at the University.”





�
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"Book lists!"  

College Librarian



The biggest problem is getting hold of them in the first place and we've been caught out several times.  Accountancy was one where they came to revalidate the course and they told us we didn't have the books that we should have and I gave them the list and they said it wasn't a current list, it had reached the college but it hadn't reached us.  The university indicates that lists should come by the library and should be checked by the university library before they go to us.  Normally when we go to one of the franchise librarians meetings there is an opportunity to ask if there is any up-to date booklists.  The university forgets that we work a longer year so we'd like the list through by August, whereas they think if they send them out in September we still have that month to get ourselves sorted but we are actually full up with new students.  And the accuracy always leaves something to be desired. 
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Benefits to the college library by being involved with higher education work



"The library has a much higher profile with senior management."



Virtually all of the college librarians had experienced some benefits in being involved with higher education work.  About a quarter mentioned an improved level of stock, and particularly that the wider range of stock is of use to other students: "involvement with higher education work certainly extends the range an improves the quality of the stock."



About a quarter commented along the lines that being involved with higher education work had raised the status of the library within the college.  This has practical advantages, for example: 



We now have a much higher profile with senior management and our need for more stock and premises has now been recognised.



The greater demands on the library and higher profile persuaded management to pay for a computerised library system.



There are enhanced perceptions within the college of what the library can provide.  Our library gained an additional professional librarian following one validation report.



Also, about a quarter of the sample felt there were benefits in dealing with more mature students on higher level courses, and of having contact with other institutions.  For example:



Students are more motivated (and teachers) which makes more demands on the library but also increases job interest/satisfaction. 



The extension of range of stock adds interest for library staff as do research requirements of undergraduates.  Also contact with university library staff is very useful. 



Higher education students are more vocal in their demands which has knock-on benefits to further education students.  Links with another institution, however brief or informal, encourage staff to look outwards.





�

�CASE STUDY 4p

“Franchised students ...”

College Librarian



They need more help with use of resources.  And more borrowing.  Originally the limit was for 4 books whereas the undergraduates always had 8 plus the 10 they can have from the university.  The staff as well who teach on the courses make far more demands now than when we first started.  I don't think they would make the demands if they didn't feel they wouldn't get the service.  They certainly need more time spent with them on use of CD-ROMs. 



They do take a more mature attitude to the way they work compared to further education students and they do seem to be reasonably well organised once they get through the first few weeks.  They are genuinely appreciative of the things you do for them whereas the same can't always be said for other students.  And they are even more appreciative once they've had an opportunity to see what goes on at the university.  We get a lot back studying here so it's rewarding working with those students.  We noticed from the beginning that when there was more of them that they had a calming effect on the library because they were more mature.  

�

�

In some of the colleges surveyed the future development of higher education was very uncertain because of changes in policy and funding.  Even so plenty of librarians were making plans for the future.  What is striking was the range of development hoped for - some colleges are still busy establishing the basics whilst others have reached a stage where they can be more innovative.  There is both enthusiasm and ideas for improving library services for these new students, but staff are struggling with limited or inconsistent resources, not least in making the best use of their own time.  Librarians are eager to contribute their professional expertise but are often being bypassed, either by mistake or by design.  It is interesting to see that the problems cited by librarians tend to be practical issues, such as stock management, whilst the benefits are perceived to be more of a managerial or professional nature.  This feeling is echoed in the answers to the question 'what would improve your role in the franchising process?'  Whilst the practicalities of funding and acquiring reading lists were mentioned, the more pressing issues were to do with improving management and communications structures and this is indicative of the differences in culture between further and higher education.  In a university the librarian is a senior member of staff who is professionally recognised as an academic.  In a college an equally well-qualified professional librarian is less likely to have such status or be able to participate in decision-making at the same level.  This is a critical issue and one which underlies many of the issues in this chapter.  The key to successfully developing provision for franchised courses in further education colleges seems to be an ability to, concurrently, acquire resources and achieve status.

�Chapter Five��The Student Experience Of Library & Information Services Support�For Off-Campus Courses





Introduction



To examine the everyday experiences of using libraries on franchised courses a sample of 91 students kept diaries and participated in group discussions.  There were 46 from three universities (referred to as the in-house sites) and 45 from five colleges (referred to as the off-campus sites).  The students at the in-house sites were taking the normal course; the students at the off-campus sites the franchised course.  The sample was taken from a range of disciplines: Business, Engineering, English, Health and Leisure.  The majority of the students were studying in their first year and on a full-time basis.  The table below gives further details. 



Table 5.1  Details of student sample



�Off-campus students�In-house students������Subject����Leisure�5�9��Health�7�12��Business�16�12��English�7�12��Engineering�10�1��

Sex����Male�19�18��Female�26�28������Age����Under 21�12�24��21 - 25�9�7��26 - 35�16�12��Over 35�7�3��Not stated�1�0������Total sample size�45�46��



The diaries



The specific aims of the diaries were to document the actual experience of students in relation to the provision and availability of library resources, to provide a clear understanding of how students satisfy their information needs, and to look at their strategies for meeting these.  The key question was: are franchised students disadvantaged compared to in-house colleagues?







The Student Focus Groups�



The follow-up discussions, which took place when all of the diaries had been returned and analysed, served a number of purposes, not least in determining the typicality of the diary record.  The joint objectives were to follow-up the findings from the diaries and to contribute to a clearer understanding of how off-campus students actually satisfy their information needs.  By using the diaries as an aide-memoire the students were encouraged to reconstruct their way of tackling assignments and to describe the impact of any problems encountered and the strategies adopted to complete the work. The discussions lasted for about an hour.  The comments made at the focus group discussions are arranged under four headings for each case study:



�symbol 183 \f "Symbol" \s 10 \h�	using library and information services

�symbol 183 \f "Symbol" \s 10 \h�	using library and information materials

�symbol 183 \f "Symbol" \s 10 \h�	coping strategies for any problems encountered

�symbol 183 \f "Symbol" \s 10 \h�	suggestions for improvement





Feedback from tutors and library staff



A confidential summary of the findings from the student diaries and focus groups was given to the relevant lecturer and a librarian in each institution.  Interviews were then held with teaching staff to gather feedback on the findings and to discover how closely the students' use of the library matched the tutor's expectation.  The exact content of the discussions varied depending on the level of involvement that that tutor had with the assignments being discussed� and the focus of the students' comments, but there was an attempt to examine three main issues: the learning methods being used in franchised courses, whether or not special consideration is given to the availability of library resources, and the implications for library services of the methods employed.  Similarly, the content of the interviews with library staff varied depending on the focus of the student discussions but there was an attempt to focus on information skills work for the courses in question.





The Student Experience 



This chapter contains five subject-based case-studies which present the experiences of the off-campus and in-house students studying the following courses:



·	HND Leisure Studies

·	BA Health Studies

·	BA Business Studies

·	BA English Literature (module)

·	B.Eng. Electronic Engineering



These case studies are based on the comments made by students in the focus group discussions.  The students comments are juxtaposed with comments made by their tutors.  Each case study is followed by some points for consideration regarding the off-campus experience.  



The following chapter, Chapter Six, Observing Library Use, presents data illustrating the actual use made of libraries by these groups of students as recorded in the diaries alongside comments taken from follow-up interviews carried out with library staff responsible for providing services and information skills training to these students in the universities and the colleges.  There were several recurring themes which are essentially franchise issues rather than course or subject issues.  These are examined in Chapter Seven which draws out themes and issues of general interest from the focus group discussions and of relevance to all franchised students.



�Case Study 1:  HND Leisure Studies





This case study summarises the library and information experiences for a sample of 14 first year HND Leisure Studies students.  Each of these students completed a diary recording library use as they completed two pieces of assessed work during the 1993-4 academic year.  One piece, referred to as 'the Belbin' by the students, related to the Principles of Leadership module and was the first assignment set.  Both in-house and off-campus students completed diaries for this assignment.  The second diary for in-house students related to a long essay for the Leisure Industries module; and for the off-campus students the diary related to a report for the Introduction to Leisure module.





Table 5.2  Profile of Leisure Studies student sample



			Off-campus	In-house site

Sample Size			5		9

All of the students were first year full time students.



Age

Under 21			3		5

21 - 25				1		4

26 - 35				1		0



Sex

Female				3		7

Male				2		2



Main Place Of Study Outside Of Classes

Home				3		6

Home and Library		1		2

Library				0		1

Home & Computer Suite		1		0



Library Normally Used To Support Studies

College				1		0

College and Public		1		0

College and University		3		0

University			0		7

University and Public		0		2





Distance From The Site & Mode Of Transport

For four off-campus students it took between ten and fifteen minutes to travel in to the off-campus site by car.  One student spent an hour travelling eight miles by bus.  For the in-house students, two lived on campus.  Three walked to the in-house site and this took about 20-30 minutes.  Three travelled by car (two-three miles) and this took about fifteen minutes.  One student also covered the same distance by bike and took about the same amount of time. Two-thirds of the in-house students were based in university accommodation and two students were actually on the same site at the library





Other Commitments

None of the off-campus students had any family commitments, but three students were working, two for between an hour and ten hours, and one for between 11-20 hours.  None of the in-house students had any family commitments, but two students worked for between 1-10 hours a week, and one for between 11-20 hours a week.



�

Comments on the Sample



At the beginning of the diary survey the two samples of HND Leisure Studies students were about equal in number.  The drop-out rate from the survey sample at the off-campus site was quite alarming and reduced the original sample size from 17 to five students who went on to take part in the group discussion.  The students suggested two reasons for this: that the group had been set a lot of work during the term; and that the diaries had not been distributed at the appropriate times by the tutor.  The original sample at the in-house site numbered 13 students.





Regarding where students are working an analysis of the data in the student diaries showed:



�symbol 183 \f "Symbol" \s 10 \h�	the amount of time taken to complete an assignment varied greatly between students



�symbol 183 \f "Symbol" \s 10 \h�	where an assignment was completed also varied greatly between students



�symbol 183 \f "Symbol" \s 10 \h�	often relatively small proportions of the total time were spent working in libraries. As a general statement the in-house students probably spent less time working in libraries than the off-campus students



�symbol 183 \f "Symbol" \s 10 \h�	students in the in-house sample would spend time working in the university, say, in a classroom discussing the assignment.  No one in the off-campus sample used the college in this way



�symbol 183 \f "Symbol" \s 10 \h�	students spend a lot of time word-processing their assignments.  This is most striking for the in-house sample where the word-processors were situated in a separate IT suite.  At the off-campus site the students used word-processing facilities located in the library and this work is often merged into figure for college library use though this did not become apparent until the group discussions.  During the discussion both groups commented on wasting time waiting for a work stations to become available and waiting for work to be printed.  This had also been noted in some of the diaries, for example, "all of the computers are being used - I had to wait 40 minutes before I could get on one ... [then] a three hour printing delay delayed completion of typed up work."



�symbol 183 \f "Symbol" \s 10 \h�	the off-campus students used a wider range of library and information services



�symbol 183 \f "Symbol" \s 10 \h�	public library use was very low for each group







�Off-campus Students - Summary of Group Discussion



�symbol 183 \f "Symbol" \s 10 \h�	Using library and information services



All of the students taking part in the group discussion had had experience of using both the off-campus (College) and in-house (University) libraries.  General comments about the off-campus site included grumbles about, for example, the loan periods (of a week) being too short for some books, and about not being able to renew books (which meant that the fines system was not necessarily a deterrent to keeping books overdue.)  Also the group noted the 'usual problems' of having to return short loan books after a certain period of time and of not being able to borrow reference books.  Photocopying was more expensive off-campus (11 copies for £1) compared to the in-house site (16 copies for £1).  



More interesting were the comparisons made between the off-campus and in-house provision.  Generally off-campus provision was perceived as a 'poor relation' to the in-house site and whether or not this was true, the off-campus library had, on the whole, a poor image with the students.  One said: “when I saw it I thought it was one of the nicest parts of the College because it was new - I was quite impressed with it.  But when I tried to get books out ... Yeah - there weren't any!”



Specifically, the paper-based issue system was seen as old-fashioned and time-consuming and this prompted unfavourable comparisons with using the in-house site at the University.  The computerised reservation system at the in-house site was also seen as being more efficient than the system used at the off-campus site because “at the University... they reserve it on computer, then inform the person who's got it by letter, saying 'this book has been reserved' and we're calling it back in ...” whereas at the College “it gets put on a little notice board" which meant that students got the book “when it's brought back ... whereas at the University you've got no choice you've got to take it back."



When the group was asked about using the library catalogue this also gave rise to uncomplimentary comparisons with the in-house site.  The computerised catalogue at the University was described as being “very efficient”, because one simply “put in an author's name or the title or the subject” and “even if you haven't got a clue what books you want you just type something in and it tells you what they've got”, compared to using the card catalogue at the College.  The students described what they did at the College:



I do [use the catalogue], but normally I don't know the title of the book, I usually know the subject.  So, if you are on the computer, you just put 'leisure' in and get all the books.  But here, you've got to sift through a drawer.  The best way here is just to go through the 'leisure' section and look for them, and try and pick out books that you need.  Looking through the [book] indexes and stuff.



Another added:



I usually end up standing in front of the shelf and going along.  It's quick enough to do that than look through [the catalogue], because you're there for hours and the drawers are quite high.  You can't see the top drawer!"





The group said they preferred studying at home.  Libraries were essentially places from which to collect materials.  When the students were asked if there were any good things about studying in the library, either at the off-campus or in-house site, the responses were revealing in that they draw attention to the importance of the 'feel' of studying at HE level:



This one, no.  At the University, yes, they treat you more like a student.  It's a bit more of a working type atmosphere.  [Their students] don't choose the library to chat because they've got places to go, whereas here, people just use the canteen or the library [to chat].



And because the computers are in [the library] here it's really noisy ... because everybody's discussing their assignments and what they're doing on the computer.



I'm not being a snob, but I didn't come here to mix with 'A' Level people again.  I've been through that, 3 years of 'A' Level, and I came up here to do something higher so I go to the University all of the time.



The poor working environment meant that libraries tended to be used "just for information, or if there's anything to photocopy."







The College tutor’s view - the library environment



There have been many improvements to the library which have taken place since the student diary study but there are still issues to be improved, such as creating an HE atmosphere in the College.  







Memories of induction, to either the off-campus or the in-house libraries were vague.  The students said they had not had an introduction to the library when they arrived at the off-campus site but were aware of the experiences of in-house and second year students:



I know that at the University all the people there were given a questionnaire to fill in to make sure that they could use the library properly but we never actually got given any of them - to see if you could use the catalogue enquiries and the computer probably and know where everything is, we never got one.  I didn't know where the University library was until my friend was going there so I said 'I'll come with you' and see where it is and how you use it.



[The tutors] said you had access to it but we never saw it.  We filled in forms to register, that was at the city centre site, and that’s the only time we were there.



The first attempts at using the in-house library were not encouraging.  One student said “The only time I went to the University library I didn't know where it was, I just stumbled across it really - I had an idea where it might be so I went in the main building and it were there” whereas another said “I had friends there so I've always used the University because I knew where it was.”  There was a compliant that “on last year's course - on the first day they actually got taken into town and taken to the University... we had to make our own way there this year.”  The main in-house library in the city centre was not used much because “the problem is access - you need to get another bus to go there.”







The College tutor’s view - using the University library



I would expect that the students would use the University library because many of them would find it easier to get to the University, and particularly as the College library was not open at weekends.  There had been attempts at a joint induction but this was not found to be successful for this group ... 







Little or no use was made of library staff for enquiries about materials for assignments at the off-campus site and the group did not appear to be aware of the availability of subject staff at the in-house library.  Enquires made during the course of the diaries tended to be fairly basic, along the lines of 'where can I find this book', but did not always produce a successful result:  "I asked one, and she just took me back to the bookcase I'd been looking at.  On the whole, if they had difficulties with set work, their approach was to ask their tutors for help:” ... we ask the lecturers for help - but if you go down to the University you don't know the lecturers there - but our lecturers help us as best as they can.

��symbol 183 \f "Symbol" \s 10 \h�	Using library and information materials



To focus on the students' actual use of library materials the group was referred back to their diaries and asked about how they had tackled their different pieces of work.  The Belbin assignment was "the first real assignment" on the course and the key problem was that the work related to one particular book.  Thus the sample perceived, relatively early on in the academic year, that there were not enough books.  Fortunately, there were more positive experiences when they were able to choose their own topic.  



[The problem with Belbin was that] everybody did it, while for others, you split in half.  There wasn't a lot of people wanting the same books.  Everybody did their own individual work, so they can get the books better.



However for one student the choice of topic was determined by the resources available:



To be quite honest, when I was going to do mine, I didn't know what I was going to do so I went to the University and looked on the computer.  And whatever came up with the most books, I was going to do that subject.  It was 'disabled people in the library', and I was lucky because there were about 10 books there.





Regarding the range of journal and book stock it was felt that the off-campus site library was: “Very well equipped for A level and GCSE ... but HND, no.”  Later in the discussion it became apparent that the crux of the problem was the uneven coverage:

	

In some subjects there are, you're able to get more than you need, but in others it's a bit hit and miss because there are so many people trying to do the same thing.



Which meant that in practice students were taking a 'pick and mix' approach to using libraries:

	

This college has got a very good leisure section.  It's got [multiple] copies of those books].  In the University they've only got one each of them, and they're short loan and they're always out.  So this college does have good leisure books because I had to come up here yesterday to grab them because the University didn't have them.  They have got a good leisure section but like I said there's a lot of us.  If they bought more books we'd be all right.



The students were conscious of the limitations of working in an FE college.  For example, after explaining how they relied on course handouts for the Belbin assignment one student commented:



I think if that had been a later assignment we wouldn't have been able to get by, by just using that [course notes], it was just that it was one of our early ones ... I think now that we've been here a year they would've expected us to use other authors.



Later in the discussion the group talked, resignedly, about the library having "teething problems" and some problems in obtaining material were seen to arise from the newness of the course:



They have just updated this library anyway so it's a big improvement already though we don't know what it was like last year so I guess it's an improvement, just we can't see it.

�The group felt that they had "got by" this year but that there was a need for the college to improve the library's stock further:  “I think next year will be the real test of the resources because for the second year of the course there will be a lot of work to do ... and that will test if the resources are there, but we've got by this year.  As the course gets harder it will begin to show even more.







The college tutor’s view - learning methods



The main concern is that the College has no control over the content of assignments which leads to problems ... not in terms of library access as most of the assignments are fairly straightforward, but with problems of timing, in getting the assignments from the University ... However in terms of delivery we're actually reasonably flexible in terms of the franchise as to what we can do, so we go for the student-centred approach in that they get a small amount of input and then a lot of it is down to them feeding back in tutorials - it's very much a matter of the students getting out and getting the information ... the problem is that a lot of the information by definition isn't going to be library-based. 







Although the students had clipped newspapers and journals to compile a leadership diary, on the whole the group had not used many of the journals at the off-campus site:  “They've got a reference only section with the latest journals ... they're quite recent but they've only got one copy so you end up photocopying.”  One student had used the journals at the in-house library but had not found them to be up-to-date enough to satisfy the requirements of the assignment.  It is not clear whether this was an acquisitions problem or whether the topic was simply too current and required the use of another type of information source.  More importantly, it is clear they were not seen as an alternative source of information to use when books were not available.





There is a danger in taking complaints about lack of stock too literally and many library users can be quick to complain that the library is 'hopeless' because a particular text is not immediately available.  However some valid points were made particularly regarding recommended reading.  Although the students claimed to use recommended books a lot in their diaries, in practice there had been problems in getting hold of these titles:  “I couldn't get hold of a lot of them.  They were there, but they were out or booked.”  As a consequence. the perceived usefulness of reading lists varied and indeed this was the most tangible item mentioned when the students were asked, 'what would make this better for you?'



An approved reading list that people on this course have actually used before ... Maybe not get a reading list at all and you find your own books that you're interested in because the reading lists that they gave us - they're all useless - so if we all end up buying books - it'll cost us £40 easily.



They use a list of about eight books and out of all of them I've used two and it's the two books I have actually bought - like the bibles - but I wouldn't buy any of the others because you're only using them once and they never seem to come into anything else.







The College tutor’s view - reading lists



... we have to supply them with the reading lists but what I tend to do is suggest the ones which will be most useful to them because, with the best will in the world, there are some books that are years out of date or that will never see the light of day ... so when we are ordering books here ... it will look as though we haven't got the full book list but I think we have actually got the cream of it.





��symbol 183 \f "Symbol" \s 10 \h�	Coping strategies 



The strategies identified from the group discussion were concerned almost purely with getting hold of materials.  Coping strategies included doing without the book:



[If you can't find the book] you've had it - you have to go and see the lecturer and say you can't get a hold of the book and see who else has got it.



Mostly you're only given 5 weeks maximum before the assignment time runs out.  If you can't get the book and it's been reserved in two weeks you're stuffed because you don't have the time, you've no way of getting it either.



and relying on lecture notes/handouts:



I used about two quotes from the whole thing.  And that was from the handout we were given by the lecturer.  I didn't use the book at all because I knew you couldn't get hold of it.



They gave us this handout which had chunks of the book in it, relevant bits.





Short loan books resolved some of the difficulties in getting hold of recommended books but often the students found the loan period was too short: “You had to photocopy chunks of it, if you were going to need it longer than a day.”





Some students would consult or borrow material from a lecturer but others in the group weren't as assertive: “I quizzed the lecturer on the assignment.  I quoted him as well.  Actually I put him in as a reference as well!”  It is worth noting that attitudes had changed since the beginning of term:  “I feel that this assignment, because it was at the beginning, our first assignment, everyone was conscientious then.  So everyone looked for the books.  But if they gave us this assignment now no one would tolerate not having the books or anything - they would've just confronted him.”





Sharing books was also an option, though not an ideal one, viable only ”if you've finished using it yourself.  But usually you're using it at the same time someone else wants it.”  





Buying books was not a popular option, even though, although student grants include an allowance for this purpose.  Some students felt they had wasted money on buying books, for example, referring to the Belbin book:



We were given a reading list and it wasn't very good.  I bought a book for £18 and then didn't need to use it.  It was on the reading list.  I'd only just come to college so I bought the book straight away.  I didn't need it.

And:

It was on the top of the reading list, so I bought it.  The assignment was on Belbin so I thought that if I bought this book, it would all be in there.  There was nothing in there.  Well, there was plenty, but we didn't need to use it.





The College tutor’s view - buying books



Buying is not really appropriate and ... given the current financial climate we have suggested that they share books ... the readers are useful but even at £5 each, students are still buying one to share amongst two or three.  Also the readers, as well as having a short shelf life, add ... another level of editorialising ... and do not encourage the students to look anywhere else.





Although the off-campus students were aware that they were entitled to use the in-house library at the University campus in practice this did not always prove useful or encouraging because, as one student described, “we were doing the assignment, the University were doing the assignment, and you just couldn't get hold of the books ... Because the University students were nearer, they obviously took it before us.”  The students also made 'blanket criticisms' of the book stock at the in-house site: "not enough books", "not up-to-date enough", "[books] always out."  However they liked the fact that the in-house library was bigger and had more computers but they had found that the staff were not as helpful: “Every time I go they're right funny - they're not approachable, they just say do this and do that instead of coming over.”  



The point here is not about entitlement awareness but about numbers.  Generally in-house librarians do not realise the volume of off-campus demand and may not receive, for example, details of franchise student numbers.  Nevertheless most of the group persevered and made regular use of the in-house site library at the University.  Indeed, the students felt they were expected by teaching staff to use other resources in order to add depth to their work.  But there was also a feeling that this approach was avoiding the real issue of incomparable provision of core material:



We shouldn't have to keep going up there - that should be a last minute thing if we really can't get up here.  But at the moment it's the first choice because we've already been here and know [the book's] not going to be there.



It would be better if we got on a course and the books were there and then for the books we really needed we could buy if we wanted, but they should provide the books for us anyway in the library, because we're here, and we should use this library.







The College tutor’s view - library use



The franchise students are, generally, heavy users of the library because ... there are always a number of them in the library when you go in ... I think the sample group had been using the library at a higher level than the FE students and this was demonstrated in their examination papers ... for my subject there was a lot of information, in about a half to two-thirds of them, that I hadn't covered with them so they must've used the library at some point.







This is not to suggest that the group were unwilling to use other libraries.  There were some very positive experiences of using external library and information services.  For example, in contrast to the Belbin work which relied principally on one text, the group were able to take a different approach to a report assignment which was set later in the academic year:



I had to go to the Sports Council to get all my information because the books in the library just didn't give the information that you needed.  So you had to go to a specialist, so I made an appointment and went there and got the information I needed there.



Although they were conscious that there was a need to find up-to-date information, actually using other resource centres was undoubtedly time consuming:



I had to go down beforehand (National Coaching Foundation), and make an appointment in the book for two weeks after the first time I went because it was all full up.  Then I was only in for only an hour.  So I had to write all the notes on everything I could whilst I was in there.



But on the whole the anecdotes were encouraging:



The organisation that I went to they were quite helpful - the Sports Department Unit - the man that I went to see - it was about disabled people.  They gave me loads of information and photocopied me loads of things so they were quite helpful.  The first time I went to see them, I just went straight in so they were quite good.  It's probably just certain places that don't like students just rolling in.



They are good when you get there [at the Sports Department].  It's just the time and money doing it.  When you want to be getting on with something you can't because you're waiting or trailing about all over the place.







The College tutor’s view - use of other organisations



Use of outside organisations is indicative of the BTEC background of many of the franchise students ...the BTEC people are instilled into the idea that they can get information from leaflets and people and it's something we encourage ... The students did make use of a wider range of libraries both through necessity, as suggested by the students themselves, but also through encouragement.







Use, and usefulness, of public libraries varied:

	

I've used it to get a book out for the course, by Heywood.  They let me renew it about 5 times so then I had it most of the year then whereas here you're not allowed.  So it was a good way of saving me buying it ... but they don't specialise, it's just a general library so it's pot luck as to whether they've got anything.









�symbol 183 \f "Symbol" \s 10 \h�	Suggestions for improvement 



In the students' own words the main problems at the off-campus site were as follows:



		Lack of computer facilities.



		Not being treated as an adult.



		Lack of places to work - no places to work.  Yeah - the library's supposed to 		be quiet - it's more like central bus station.



		Lack of books as well.  If you want books there's no up-to-date books.  			There are plenty of books, but  not up to date and what we need for our 			assignments.



		The fact that it's not computerised and looking for one and taking one out.



		There's just not enough at this college; they just need to get more of what 		they've got.



This extract is taken from the end of the discussion and it is interesting to observe the ordering of the problems.  It is significant that the library issues are overshadowed by more general off-campus issues.  Another point stressed by the students was that the off-campus library was not open at weekends and this was a major problem for the whole group particularly because it stopped access to the computer facilities.  Finally the students were asked 'what would make it better for you?'  Improved reading lists, for example offering more choice, were mentioned earlier, was the most tangible item, plus more liaison with second year HND students.  There was also a request for "more lectures and more things at the University" because “it's just nice to have the connection so that they can see we're part of the University.”  But when it was raised that lectures could involve many other students the group weren't so enthusiastic and one of the closing comments was: "it is better because of the smaller group - so that's the difference - but I'd rather we were just not 'not recognised' - it's catch 22.

�In-house Students - Summary of Group Discussion



�symbol 183 \f "Symbol" \s 10 \h�	Using library and information services



The University was split-site and this group of in-house students could use library and information services provided at an out-of-town site and the main site in the city centre.  Unless otherwise stated all comments refer to the library at the out-of-town site as this was where their teaching department was based and indeed, according to teaching and library staff, this library should have provided for all of their needs.  General comments about using the in-house library highlighted such problems as books going missing and students tearing sections out of books and hiding books.  Also the fines system did not encourage students to return books on time.  There were grumbles about the practicalities of using the two sites because students were not able to return books borrowed from the city centre site via the out-of-town site, although they were able to renew and reserve such books using the computer.  The students suggested that there should be a returns box at the out-of-town site as “it's all supposed to be part of the University.”



The students had experienced the 'usual problems' in reserving books: “... if you reserve a book it comes a day before the assignment's date” and had found some aspects of library administration inefficient:



		Or they send out little letters saying you haven't returned this book and you 		returned it about a week before they sent out the letter.  But it still comes out 		to you.  Or a week after you've collected a book they send a letter to you 			saying a reservation is here for you and you go and it's not there.



There were sometimes difficulties in finding stock in the library:



		I went to find a book I needed for 'Leisure Industries' and it said it was in the 		library and I couldn't find it ... so I went to the desk and she traced it back to a 		member of staff who'd taken it out 5 years ago and who hadn't put it back and 		had left the university.  There are lots of books that you can't find in the library 		and that sort of thing. 





As for using the library as a study place virtually the whole group preferred working at home because the library was "too hot" and "stuffy" and "you can't concentrate because the people around you are talking".  This extract highlights the main concerns:



		The library's meant to be somewhere to quietly study and it's just not like that 		at all.  That bit upstairs, the stairs are all open so when the alarm goes off 		when somebody takes a wrong book out, you hear it.  You hear people			talking.



		I worked up there once, never went back.



		I quite still like it up there actually.  But it's a social meeting place.



I work there occasionally, if it's in between lectures and things.  Most of us have got computers in our rooms anyway, and if we're not working on computers up here I find most of my friends study at home anyway.  It's easier because you can just make a cup of tea.  It's just more comfortable.



		Like here.  If you're working and you just want to go to the Student Union you 		have to pack up all your stuff and take it with you and then come back and lay 		it all out again because if you left it, it would probably get nicked.



		I work here a lot, my room at home is so small but that's the only 	reason.



		I'll do my research here but I've got my computer at home so I'll spend most 		of my time working on that.

�Induction had not been a very positive experience: 



We got shown a video for about 10 minutes and then we got shown round.  We got shown where things were but we didn't get shown how to use them.



		We got shown how to use the computers to find out where the books were but 		they weren't actually there.



It was just so confusing the first week and there were so many things going on that everything was just rushing around in your head and that was the last thing you needed to do.  It should have been done the next week because you didn't need to find books in your first week.  It should have been done once the dust had settled.





Regarding library staff, the students had found that staff were not readily available and did not appear to deal with subject enquiries in enough depth:



One student gave this example:



I had to reserve a book once and you know you have to type it in.  I didn't know how to, so I said 'how do you do it' and she said 'just do it on the computer', and I thought 'yeah, but..'.  It just put me off and I've hardly used the library since.  I don't know where anything is and it's just so off-putting and I'm so scared of using equipment that I just don't bother with it.



The group felt that, generally, staff should make more efforts to keep the library quiet:



Actually have staff around the library rather than everyone in the reception area, because no one else is ever around in the library to stop people talking.  If you want to talk you should have go to a group study room.





Furthermore the students felt that the teaching staff did not appreciate their problems in using the library:



		They don't appreciate it's not the easiest of libraries to use here.  There's not 		that many books here.  They think you can just go in, get all the books you 		need, and leave again.  But if someone's been in before you the book's not 		there, or they're not accessible, and I don't think they realise that.



		They haven't asked us for feedback on the library.  They have for lectures ... 		but they don't seem to take any notice of it from each year."







The University tutor’s view - library use



There is a low level of library use ... the feedback from students themselves is that they don't use the library in the first semester ... they hardly do any reading, they just get by, and then they start to use it much more widely in the second semester and in the second year.  I think that's the way higher education is.  I think students don't expect to buy books or to use them particularly.  I think it's come through non-A-level students who perhaps aren't used to textbooks - it's continuous assessment and it's all about 'doing' a lot of the time at BTEC and GNVQ and so perhaps they are not used to using textbooks in a critical way ... they are just not used to reading. 



��symbol 183 \f "Symbol" \s 10 \h�	Using library and information materials



To focus on the students' actual use of library materials the group was asked about how they went about doing their different pieces of work.  Not a great deal of use was made of the library for the Belbin assignment as the students said they had quite a lot of material from class.  Library use was "just to get background reading and stuff."  There was some confusion over whether any books had been recommended for that assignment and as it was there were still problems in finding any relevant texts because of the numbers of students involved:



		But there were really only a couple of books that were any use the rest were, 		well, there weren't any really.



There wasn't actually that much when you've got 30-40 people doing the same course.  It's very difficult if everyone wants the same book.



		I didn't bother going into the library because I knew the book wasn't there.



		Quite a few people have got the books anyway.  I've bought some books, you 		have too, we share them.



But this group had problems even when choosing their own topic for the essay assignment:



		I found it difficult to get books on my topic 'management of schools' because 		there was only one book that really had anything on it, it was difficult to define.



		I had some magazines on leisure management and, like, there was too much 		related to it - just little bits here and there so that it was far too difficult to pick 		bits out that you needed.  I had about 50 magazines with something in but it 		was just too difficult to get them all together.



I did 'employment' and when I went to the library there was one book with not many pages - well it was a booklet - and the library had nothing else - and even then it [the booklet] had one page on leisure and the rest of it was other stuff.







The University tutor’s view - library resources



There is a shortage of resources in the library, and problems also of housing and managing study packs ... It got marginally better when I photocopied a whole pile of things but I couldn't place them in the library for copyright reasons so the students were borrowing them and bringing them back to me ... I think that problems stemmed from their being too many students for the level of support and the fact that the students themselves did not prepare in advance.







Regarding the range of stock there were complaints about the books being "quite old" and "not relevant" at the University.  The students thought that "the library's quite poor here ... for our subject" and it was felt that although there were a "fair number of books on leisure" there were a lot of gaps in stock and duplications:



		Like, you get a book out that was printed in 1987 and the last person to take it 		out was in 1989 and then you take it out, and they'll have 5 books on that 			subject.  And then there's a subject where you want a book that's recently 		been printed again and  there's one book for 60 people.  They get lots of 			copies of one book and only one copy of something else.  They get it the 			wrong way round.

�As noted earlier the large number of Leisure Studies students in the Department at The University, over a 100, meant that the sample was competing with students from other courses:



The problem with the library here is that [the tutors] set a subject and if you go to the library to try and get the books out someone's always been in the library before you who's got the books, and you're not going to get them back for at least the next two weeks, and they've been reserved again for at least a month.



Unless you go in the library the minute the lecture finishes and get the books and read them immediately, because you can only keep them 2 weeks, and do your assignment immediately, you've got no chance of getting them at all.







The University tutor’s view:  learning methods



At the University every session has learning outcomes which link to the actual assignment and the assessment criteria which the students should have been aware of.  The Principles of Leadership assignment came with a supported study pack ... so there are only two or three texts that they can refer to for that.  A lot of it involves self-analysis and critical thought so they'd have to reflect on material that they'd read.  So it wasn't a vast amount of reading for that one ... There were however problems in that the wrong book stock had been ordered for this assignment so ... they were given a handout which they tended to use.  And their notes which came from the study pack would've helped them significantly so I wouldn't have imagined that they'd use more than two books maximum, if that, and just for background, because they had fairly comprehensive reading material provided. 







Regarding recommended reading lists, the students were certainly given plenty of recommendations for what to read but in practice these books were not always perceived as helpful or easily obtainable:



		There was a very big reading list at the beginning of term with 100's of books 		on it and none of them were in the library.



		Also, usually at the end of an assignment there'd be a list of books to read but 		even if you read one there's usually only about one page or a chapter on it.



They expected us before we came here to buy a lot of books and I live in London so my resources to find books are a lot greater than other people's, but I found it very difficult to find some of the books.



		Some of them don't exist any more.  Out of print.  And they still expect us to 		get it.  And there was, like, one copy in the library.



Despite bad experiences in trying to get hold of books, such as: “It's very time consuming.  You're trying to chase a book that isn't there.  So you just think I'm not going to bother.  It's just not worth it.  I checked a whole reading list once and half of them weren't there and I told the tutor.”  Only one student said:, “it's actually easier to get out other books which haven't been recommended which have got lists in that you can use.







The University Tutor’s view - reading lists and buying books



At the University reading lists are supposedly updated annually and are given out at the beginning of each semester and then references are given out in lectures ... for particular texts and then we feed through to the library if there is going to be quite a lot of use on a particular text and they can order more."







The University Tutor’s view - other resources



As for the potential for use of journals ... we refer to them and then they go and read specific ones.  I don't think they make a point of going and reading 'the journals'.  They've encouraged to take advantage of offers ... and join ILAM ... and Leisure Management send through complimentary copies at the beginning of each year which are distributed and from there they will get some subscriptions.  But if they don't do it immediately then they won't do it at all ... Also students don't read newspapers ... or not something that will give them balanced information that they could use, so that's why there are reviews of articles and things set as assignments: to try and get them into a newspaper.







Although information sources such as Mintel market research reports and the various newspapers on CD-ROM were available which should, in theory, have reduced the pressure on books, in practice only about half of the group knew about and had used these resources:



There are Mintel files but you've just got to search through them all - they're so thick, it takes ages.  There's no microfilm of it.



But even so, if someone's using them and you want to use them, there's no other way of getting that for the rest of the day.



Also, we haven't been shown how to use CD-ROM and I find that absolutely impossible.  We tried to get files for Euro-Disney and when we went to get it printed we couldn't understand why it was taking so long and what it was doing.  Every time it was saving the whole newspaper and it printed out the entire newspaper.



I didn't have that problem.  I had the problem of you have the topic of Euro-Disney and you have to go through every single article and every single newspaper with Euro-Disney and then with 'Euro-Disney and theme parks'.  There just isn't an order that says 'Euro-Disney Times April '93, page whatever'.





Expectations about the CD-ROM were unrealistic: “I think it's brilliant that it's there but you have to teach yourself how to use it and it's really confusing.  You have to know the date and the title of the newspaper you want before you can actually pull anything out.  You can't just put a topic in.  You can, but you have to sit there all day whilst it goes through every single page of every newspaper.  But when we got shown round the library we were just shown this is the CD-ROM - they didn't say this is what you do.”

��symbol 183 \f "Symbol" \s 10 \h�	Coping strategies



		You go in and look for your book and it's just not there so you just give up and 		you think 'if they've not got a book I'll just use books I've got' or 'I'll borrow a 		book from someone else'.  You don't bother to go back again and if you 			reserve a book it comes a day before the assignment's date.



More positive coping strategies to help the students with their work included talking to other students on the course and sharing materials: “Just individual chattering about assignments and sharing books and that sort of thing.  It helps me so much just to know what I've got to write down. I think it's quite important with the library not being very good that if you've got a book to share it and share the information you've got.”



A similar strategy was to network with students on other courses: "... most halls have people from different courses so you just borrow their books.  Yes, people on economics courses, just use their books.  That's all you could do as you couldn't get books out of the library.



Teamwork was another approach but there was a feeling that "we shouldn't have to be forced into it because there's not enough books."  And one student commented that:  



Obviously if we have to get together to work then they penalise you for copying, but you're all working together from the same book and having the same ideas, brainstorming at the same time, then you get done for copying.  And yet they're always saying work together and help each other.  You just can't win.







The University tutor’s view -  sharing and student support



For the second assignment, Leisure Industries it was ... slightly different in that there were a range of textbooks available but not enough for around two hundred students doing that one ... the assignments would've been probably designed for a smaller cohort so although books are ordered it's not enough to counteract the increase in students ... that's why, probably, support would've been quite important with them, sharing materials and things.  Support groups or study groups are in fact encouraged at the University ... some are successful, for some it doesn't work as well because the students get confused between submitting identical pieces of work and sharing notes and working together to produce different pieces of work.  Another approach adopted by some tutors, to resolve the resources problem, is to provided readers.







Other 'strategies' included using accessible sources such as "magazines", "books that I really rely on all the time", and "notes from A levels" and “GCSE books”.  For example:  “For the economics one I took a completely different approach.  Because I'd done [Economics] before so I was able to use old notes and old books, rather than borrow anything from the library.”







The University Tutor’s view - accessible sources



They do express a preference for using more accessible sources such as 'A' level notes because they were struggling to understand the textbooks ...I think it's a case of spoon-feeding.  Their expectations increase when they are given more material per module than they are in others, so that it becomes a right rather than something that staff have managed to do.  So they will expect the same treatment in every module and that doesn't suit every lecturer's approach. Well, that's part of the experience of higher education, to receive different types of lecturing and teaching experiences, so I think there would be areas where they would have to form teams or work their way through textbooks.





Having access to another library was not seen as advantageous and perceptions and experience of using the main in-house library were mixed as the students had received no formal introduction to the site:



I had to get some books for another assignment, and it was just a nightmare.  We've never used that library and we've never been shown round it or anything.  In that place, it's just a miracle if you do find it.



It's huge.  I had to find a document there and first you have to find out which floor it is because there are three floors.  You walk in and it's just confusion.



They were very helpful down there to me .  I went down there for 'Europe and leisure' ... you can't [find things], but they [the staff] can, personally, for you.  I found them very helpful.  Much more helpful than here but you give up because the library's so big.



If they couldn't get books from the library some students would buy books and the group as a whole felt they were expected to buy books: “They seem to expect us to have the more important books anyway.  To have bought it.  But if you can't afford it you're in trouble because there's only 3 or 4 copies of it and if it's essential and there's 120 students.”  But they were confused by the length of the reading list and the cost of the books and were unwilling to buy books that would only be used for one semester.  In practice only two or three core books had been regularly used: “I've spent about £50-60 on books before I came up here.  I only got about three books anyway.  The ones you all bought we haven't used, and the ones he said to get from the library we all used.”







The University tutor’s view - buying books



As well as them buying the readers which cost £5 each ... we do encourage students to buy a book or two books that will cover the general background for level one ... that there does not appear to be much in the way of a second-hand market







Little or no mention was made of using other libraries.  One student talked about using public libraries because she could not manage with the recommended books:  “I ended up getting very basic Economics books, just GCSE from the public library at home because everything in the library here was just way over my head.”







The University tutor’s view - use of other organisations



It seems to be a lower level of use compared to the College students but ... I think there's more information available in our library.  They do use the Sports Council and the National Coaching Foundation but they're on-site so perhaps they see it as being part of the University ... otherwise if they need information they are very good at going out and getting it and writing off for it - that tends to come through if they've had a BTEC background and are used to doing projects.





��symbol 183 \f "Symbol" \s 10 \h�	Suggestions for improvement



The group was asked to summarise the main problems:



		The library.  The whole library.



		Books, access to books.



		Access to everything, computers.  Access to City site.



		Help desk doesn't help.  Staff aren't particularly helpful at all here.  We're not 		treated as people; we're treated as students.  If you go anywhere else, your 		town library, they're far more helpful than here.



When asked to decide which was the most pressing problem the discussion eventually focused on induction.  The group felt that induction needed to take place slightly later in term, last longer, ("an hour round the library") and involve smaller groups:



 ... about the introduction to the library, a lot of people didn't go to it because it was our third day.  We were all thrown into what was a new course, so you were trying to make friends and you were trying to find out how everything worked and everyone thought ... 'the library's the library, I can use that' and didn't turn up for the introduction.  If it had been later on in the term, I mean our first assignment wasn't due for so long so they could've done it in the second week or third week, or in the lecture, everyone would've joined up.  Everyone would've gone to it and we all would've learned something.  If it had been related to the first essay or the first assignment about what to use ...



		That's it.  One our first assignments at college was to do a library assignment 		and you actually had to learn how to use the library.



It would've been good if you'd been made to use it and find out how it works.  I'm quite scared of these things so I just think, 'no I can't be bothered' and run away from it.  But if you're made to sit down and do it, you'll do it and you won't be frightened of going back there.



		Also in the first week no one wanted to ask questions and feel silly.  Everyone 		wanted to try and make friends.  And if you start saying I've never seen that 		before you feel a right idiot.  If you've made your friends you're more likely to 		talk about things and ask questions but in your first week you don't.  It just 		doesn't seem important in the first week - it’s the last thing on your mind.



		The importance of the library isn't shown to you, and it is important.  It's just, 		like, 'this is your library'.  They don't tell you how to use the resources to the 		best of your ability.



Asked what would make it better:



An introductory course maybe a month into the course ...  Related to a piece of work so you can see how you use it.  When they say it's a CD-ROM it doesn't really mean anything unless you know how to use it ... Show you on a big screen and then you can go and do it yourself with someone to help ... Using a lecture period.  Instead of being referred to a study skills book.





The University tutor’s view

Some of the problems experienced by franchise students such as noise in the library and competition for texts are equally applicable to the University students. 





�Summary points arising from the Leisure Studies focus group discussions



�symbol 183 \f "Symbol" \s 10 \h�	Wider use of different libraries by off-campus students, but through necessity rather than choice.



�symbol 183 \f "Symbol" \s 10 \h�	House keeping system at the off-campus site does not encourage efficient turnaround of materials.



�symbol 183 \f "Symbol" \s 10 \h�	Card catalogue does not allow off-campus students to get key-boarding / searching experience.  Nor does it make it straightforward and efficient for students to explore library resources.



�symbol 183 \f "Symbol" \s 10 \h�	Off-campus library atmosphere is not appealing to HE students.  Admittedly the in-house students were not too enthusiastic about working in their library but their complaints were minor compared to the problems experienced at the off-campus site.



�symbol 183 \f "Symbol" \s 10 \h�	Induction needs to be reviewed at both sites, but especially at the off-campus site where there was confusion about entitlement to facilities.  The group was quite assertive in using the in-house library and, indeed, their lecturers seemed to encourage this but it is not clear if in-house library staff were adequately prepared.



�symbol 183 \f "Symbol" \s 10 \h�	The absence of subject staff at the off-campus site means that students turn to tutors with queries.  While this may resolve the immediate problem it does not instil the idea of drawing on the expertise of library staff nor, presumably, help them define their information needs.



�symbol 183 \f "Symbol" \s 10 \h�	At the off-campus site particularly there was a preference for those assignments where students could choose their own topics as this allowed them to make better use of library resources.



�symbol 183 \f "Symbol" \s 10 \h�	The reading list was problematic - perhaps it needs to be revised to ensure that it relates more to the course rather than the library stock.  It is worth noting that a poor reading list also has a negative impact on book-buying.



�symbol 183 \f "Symbol" \s 10 \h�	HE students at the off-campus site may have different requirements regarding short loan books/ renewals etc. than the FE students at the college.



�symbol 183 \f "Symbol" \s 10 \h�	Both groups used on handouts and lecture notes. 



�symbol 183 \f "Symbol" \s 10 \h�	There is a need for increasing and widening the range of stock at the off-campus site if only because these students cannot, on the whole, draw from stock relating to other degree level subjects.



�symbol 183 \f "Symbol" \s 10 \h�	Furthermore the off-campus students generally did not have other degree-level students to talk to, exchange ideas etc.  The in-house students also had better networking opportunities because many of them lived in university-owned accommodation. 



�symbol 183 \f "Symbol" \s 10 \h�	The geographical closeness to the in-house site makes the discrepancies between provision obvious and demoralising.



�symbol 183 \f "Symbol" \s 10 \h�	Coping strategies were similar for both groups.



�Case Study 2:  BA Health Studies



This section summarises the experiences of a sample of nineteen first year BA Health Studies students.  Each of these students completed a diary recording library use as they completed four pieces of assessed work during the 1993-4 academic year.  Overall both groups completed diaries for the same types of assignments but the diaries that each individual student completed were determined by their options.  All students completed at least one diary for a short workbook-based assignment and at least one diary for a long essay.





Table 5.3  Profile of Health Studies student sample

				In-house 	Off-campus site



Sample Size			12		7

All of the students were first year full time students.



Age

Under 21			3		1

21 - 25				0		0

26 - 35				7		4

Over 35				2		2





Sex

Female				7		7

Male				5		0





Main Place Of Study Outside Of Classes

Home				8		5

Home and University Library	3		0

Home and College Library	0		2

Library and Computer Centre	1		0





Library Normally Used To Support Studies

College				2		6

University only			5		0

University and Public		5		0

Public				0		6

Hospital			0		1

Some off-campus students gave more than one option.





Distance From The University and Mode Of Transport

The in-house students living in their own houses tended to be furthermost away from the in-house site with travelling time in two cases being almost an hour.  Those students living in halls or shared houses tended to be situated closer to the in-house site and could walk to classes.  All of the off-campus students lived between 15 and 30 minutes away from the off-campus site.  Two students travelled by car, four by bus and one by foot.





Other Commitments

Four in-house students had commitments regarding child-care.  Two in-house students were working, one for between an hour and ten hours, and one for between 11-20 hours per week.  Five off-campus students had commitments regarding child care/dependants.  Two off-campus students were employed for between 1-10 hours a week and one for between 11-20 hours a week.



Comments on the Sample



At the beginning of the diary survey the two samples of BA Health Studies students were about equal in number.  The drop-out rate at the off-campus site was reduced the original sample size from twelve to seven students who went on to take part in the group discussion.  One student left the course.  The original sample at the in-house site numbered fifteen students.



Regarding where students are working, an analysis of the student diaries showed that:



�symbol 183 \f "Symbol" \s 10 \h�	Off-campus students spent a lot of time working from home.  For example, for over two-thirds of the assignments, 20 out of 28, the students were spending at least two-thirds of their time working from home.  On four occasions the students worked entirely from home.



�symbol 183 \f "Symbol" \s 10 \h�	Eight assignments, accounting for over a quarter of the assignments set, were completed where the student did not use any library at all.



�symbol 183 \f "Symbol" \s 10 \h�	No time was spent working in the college library, by any of the students, for the workbook assignment.



�symbol 183 \f "Symbol" \s 10 \h�	Of the 14 occasions that the off-campus students worked in the college library, five of these accounted for less than 5% of the total time spent on the assignment.  On only four occasions did students spend between a quarter and a half of their total time working in the library.



�symbol 183 \f "Symbol" \s 10 \h�	Only two students made use of the library at the in-house site at the University.  For one student this accounted for a fifth of the total time spent on the assignment and was the only library used for the assignment  For the other student use of the library at the in-house site accounted for only 7% of the total time spent on the assignment and the student also made use of the college library at the off-campus site.



�symbol 183 \f "Symbol" \s 10 \h�	Between two and five off-campus students made use of the public library for each assignment.



�symbol 183 \f "Symbol" \s 10 \h�	For thirty, or about three-fifths of the assignments, the in-house students had spent at least two-thirds of their time working from home.



�symbol 183 \f "Symbol" \s 10 \h�	Four out of ten assignments, 19 out 47, submitted by in-house students had been completed without using any library.  Sixteen of these assignments had been completed entirely at home.



�symbol 183 \f "Symbol" \s 10 \h�	In-house students used the university library for just over half, 28 out of 47, of the assignments.  In only six of these cases did the time spent in the library account for over half of the time spent on the assignment.  In contrast library usage for a third of the individual assignments accounted for less than, or at most, a quarter of the total amount of time spent on the assignment.



�symbol 183 \f "Symbol" \s 10 \h�	Only two in-house students made use of the public library service, each on one occasion and accounting for 24% and 4% of the total time spent on the assignment.

�Off-campus Students - Summary of Group Discussion



�symbol 183 \f "Symbol" \s 10 \h�	Using library and information services



Little use was made of the college library as a study place because of the noise from "younger students" and staff time was seen to be wasted on trying to keep the library quiet:  "that's why [the staff] can't use the CD-ROM, they spend too much time telling people off for being noisy."



The typical approach then was to work at home:  "I do all of mine at home. I've recently been doing the bulk of the research in the library purely because I'm not studying, I'm just looking for the work.  I get the books here, photocopy them, and then go home."





The College tutor’s view - working in the library



I made a point too about the noise in the library in my own course report ... and the library is looking at things to do to make it quieter but at the end of the day you make a nice quiet area and they're outside tapping on the window and that's the nature of being an FE college and I don't know if we'll get around that.  I think adults will tend to go home and do things there.







The University tutor’s view - working at home



I found the emphasis on home study of the off-campus students quite unnerving in that it was vastly disproportionate.  I could imagine an on-campus student in the hall of residence working from the hall and hopping out for the odd lecture, hopping out to get their library books and everything within a small area.  I find the off-campus students who are mostly living at home in domestic circumstances, and some distance from the college, seem to be spending an inordinate amount of time at home and whether this was sort of between work, family, squeezing the hours in, I couldn't work out, but it did seem that they were putting a lot of hours in relative to the other students given as to what a credit is defined as ... But they are full-time students like everyone else ... so it's disturbing that a full-time day student was basically attending classes and yet their view of the library provision was that it was abysmal and they got very little out of it other than ripping off what little resources were available with the help of the librarian who extended the loan period and gave them reference stuff over the weekend and stuff like that, which is OK at the beginning but they can't sustain that once the numbers start to increase and the range of programmes and people using the library start to increase.





There was a stream of complaints about the photocopying facilities in the college: "it's hardly ever working ... and you can't use both sides of the paper ... and it won't take new 10ps ..."  So what happened in practice was that students would use "a little place across the road" where copies were only 4p a sheet instead of 10p; or alternatively one student would "usually borrow the books and photocopy them for everyone else."





Induction and information skills work was described as "hit and miss".  One student commented "we've all learnt by our mistakes" to which another replied "in that respect it's been good because you have to learn the hard way.  You tend to have better skills if you have had to find your own way around - but it would've been nice to have been eased into it, in a bit more structured way as well ... "  



One student felt that induction had not taken into account the needs of mature students:



For people like me, I hadn't done any studying for a long time, I didn't know how to look for a book.  We were given an hour right at the very beginning, but that was more on referencing.  I didn't even know which subject title to look under.  I'm doing it now and being more varied and looking under different headings but at the time I hadn't a clue.







The College tutor’s view - induction



Right at the beginning in induction week I took them in and we did a library exercise and I'd say three or four didn't bother to come because they say 'I know how to use the library.'  You can lead a horse to water ...





Although a library guide had been produced for Health Studies the students still had problems in actually finding books in the library.  Part of the problem was due to the nature of Health Studies stock in that it covers many subject areas; but the students had also been baffled by what they felt was inconsistent cataloguing:



	Even now, you go over there for books in sociology and they're under psychology.



	We've all found that things are actually under strange categories which we wouldn't 	think about looking for - we've all found things by accident - but it has got easier .



	They're all over the place.  We found a health promotion book filed under engineering, 	I couldn't believe it, what that had to do with engineering?  The mechanics of health!





The College tutor’s view - using the catalogue



Their catalogue use is low - I can appreciate that.  One of the things in the initial exercise I do with them is about using the catalogues ... so they've done it but they don't go on to use it.  Perhaps when its computerised it might be better.







Although the support from library staff in locating texts had been very good the students commented: "[I know] they've said it's difficult to know which category to put books under but that's their responsibility to find that out - we shouldn't have to be searching for them."



On the whole the group had a friendly relationship with library staff but there was a feeling that, at times, the service received "does depend on your relationship with them and who's on duty" as illustrated below:



On the whole they are very understanding as long as you don't push it too much.  If you're a couple of days late with your overdue books they don't fine us - well, they haven't fined me.



		They've fined me!



		They'll let you have more books out if you don't push it too much. 



Researcher: 	Didn't someone borrow some reference material over the holidays? 



		Yeah - they'll let you do that.  If they're closed. 



		But they refused me!



The disparity in services was also exemplified in the discussion about borrowing limits when it became clear that some students had been allowed to borrow more books than others.  The borrowing limit had been extended from 4 to 6 books but there were also other "word of mouth" arrangements when projects were set and one student summed up the situation thus: "it's a bit ad hoc here - there are no real rules."





The College tutor’s view - getting hold of books



One of the things our library staff do, they are more flexible about letting things go out.  When they are arbitrary I think it's more in that direction rather than the other way because we have reference copies, in all the book stock that I got and I've continued to update, we've ordered three copies of whatever so we've got one reference copy, one short loan and one long loan unless it's something that we've known where there'll be massive use and then we'll have more copies.  But generally that's the thing and they do have access to the photocopier so they shouldn't be disbarred from getting at anything.  And they're not charged for the photocopying at the moment in the library - they're supposed to but our library staff don't charge.
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To focus on the students' actual use of library materials the group was referred back to their diaries and asked about how they had gone about doing their different pieces of work.  The students had completed diaries for three different types of assignments.  Firstly writing short, 500 word, summaries based on workbook material which they had found quite difficult because: "your instinct is to gather a lot of information and deciding how to pare that down makes the short assignments harder."



The group noted very early on in the discussion that for the workbook assignment "we had a choice on the questions so we weren't all going for the same books" and went on to elaborate that "there was a problem in that, for a couple of the questions that we could've chosen to do, we couldn't actually find the references.  So we had to construct the piece without being able to find where the original reference came from ... so you couldn't see the context it was written in, and I felt you had to be able to read around that piece, and that author, rather than just take it as one thing ... "



Some of the other topics were was easier to tackle because " ... there was a lot of information around from other sources."



The students also completed a longer essay which was 'student designed' in that it was based on the student presenting a seminar on any topic as long as it was health-related.  The group preferred this style of assignment because it was more interesting and allowed them to focus on their areas of strength and consequently they were less hampered by a lack of resources.  Generally there were fewer problems in getting resources for these long essays:



	There weren't many books for our course for that one, but there were plenty of other 	books you could use from other departments.



	I think history books are always more convenient to get hold of whereas for health 	policy, especially in the last couple of years, everything has changed so they're having 	to update the books more often now.  So they're the ones [the library] has had the 	biggest difficulty getting hold of, and keeping the flow; whereas for the history ones, 	they've got them and it never changes, so it was easy to write from that point of view.



Although one student simply commented: "I picked [my topic] because I knew there were plenty of books on it."





The students also completed a diary for another longer essay at a later stage in the academic year.  Again they had a choice of topics but what is interesting to observe is how they were making wider use of resources:



	 ... I already had a lot of notes on that one because I'd done it on a seminar.



	I used a bit more for that one, journals, because it was later on in the year.



	And for that one we'd just been shown how to use Medline which was really useful for 	up to date material on the welfare state and where it's going. 



	I just phoned the Community Health Council in the end and got my information direct 	because I couldn't get anything off Medline.







The College tutor’s view - support for students



In the College the assignments in the first semester are workbooks which are very structured in order to provide the grounding in social science.  The work in the second semester allows for more individual study and more is expected from the students ... we do give them, not direction, but hints and tips about where government health reports and local district health reports are and so on .. we advise them if they are members of the Hospital Trust to use that library, we do actually encourage them to use as many sources as possible from as early as possible.







Most of the students in this group preferred to use wider reading, rather than recommended books.  They explained that this was because they could not find the books, and when they did, they did not think they were very good: 



	You can't find recommended books.  We're given a reference sheet by the tutor to 	research but you are very lucky to get one off the page ... in the end I never even 	looked at the references, I just look on the shelves.



	When I have found a recommended book it's been of little use.  They're very narrow. 



	The wider reading is much better.  I never look at the reference sheet now I just look  	for my own.





The College tutor’s view - reading lists



... there's an essential reading list [provided by the University] and they're not well written - they don't have the publishers in ... and we gave those to students, and we wouldn't do that again because they are off-putting, they are outdated and we have no influence in changing those really ... the best thing is just to not give them to the students and give them something that is up to date.







Regarding the range of stock at the off-campus site, the students were conscious that any assignment could be problematic because:



With the College Library being such a small one, even with it being such a small group, it's still a very small selection of books and even if four of us choose one title you still struggle to find the books - unless you've got access to the University - and it's a big step for us unless you've got access to a car and even then to have go all that way for a book is frustrating.  And those that do go often find the [books they want] are in short loan and by the time we get there all the students at the University have got them ... so we're still struggling. 



Furthermore the off-campus students were conscious that they were having to compete with students from other courses for Health Studies books.  Even so some topics, say those that were more historical in nature, were better provided for than others: "I found it quite easy to get hold of data for what I did ... in the end I had so much data I didn't know what to do with it."





The short loan collection alleviated some of the pressure on texts but these books could not be renewed:



	Short loan books are good.  This was brought up at a students' rep. meeting when 	somebody complained about that there weren't enough books for degree level study 	and they said the only way they could get around it was by having more books in short 	loan.  It would be better to have more short loans than being able to have a book out 	for three weeks 





Most of the group had used journals and newspapers:



	I get them at home and clip them - I used the BMJ and The Times for one 	presentation - it's essential."



	I found a newspaper article which was helpful more than a book because it was 	already written in an essay [style] so it was easy to follow the plan and you could look 	around at the subjects they'd touched upon and it gave me an idea of how to set my 	plan out.



and were, on the whole, satisfied with the range of off-campus provision, but felt that presentation could be improved, for example, journals were kept in some order but were often untidy.



	But they're not very well set out: you have to sit down and look through them all.  I've 	been in a college where there was an index system and you look under what you want 	and then you can go straight to that journal and the right page whereas here you have 	to look through all them.



	They do actually have [indexes] but they're on an ad hoc basis but they're produced 	by the publication themselves and I only came across it by chance looking through the 	box files.  But then because the magazines aren't in order you still have to look 	through each one so it takes a lot of time.





The College tutor’s view - using journals



 ... it was interesting that they were more likely to use journals than newspapers - being adults, we directed them to newspapers quite a lot as well and told them to buy quality papers and swap them and they did bring in quite a lot from newspapers ... it surprised me, if you'd asked me, without looking at this, which areas I'd need to encourage use of I'd have said journals ... because the books are out of date before they are printed in this subject so they really do have to keep abreast of the journal articles.





The group then progressed, without prompting, to talking about the CD-ROM service, pointing out that it was much quicker to use:  "That's where Medline and The Times comes in because you can put in a specific area and get a print out and it's all bang up to date.



Some of the group were familiar with the CD-ROMs but others were less confident.  There was also a problem in that the library staff themselves did not appear to be competent in using the CD-ROMs and these early experiences had made a negative impression on some students in the group:



	It was one of the students over there that helped me when I wanted to use the CD-	ROM - I couldn't even open the box to get the disk out - and with the best will in the 	world the library staff weren't much better.  But I wasn't very successful with it so I 	never went back which was a shame as it put me off.



The level of instruction received varied among the students and some felt that they had "... wasted a lot of time there" because of inadequate instruction:



	I muddled through it on my own, but it can take you an hour and a half searching to 	find what you want.  If you don't know initially how to use it you're wasting your first 	couple of booking times just fooling around and trying to get it to print off.



One student had resorted to outside help:  "In the hospital library in town you can book some time with the librarian there for a one-to-one free tutorial, but not everyone has access to that facility."



Those students in the group who did not use the CD-ROM player explained their reasons:



	I missed the lesson that showed us how to use it, so I ignore it.



	I forget that it's there because I've never used it.



	But we only had the one chance to learn it and if you missed that session you had it.



These students were reluctant to ask library staff for help at this stage in their course because "they're never there" and "they don't know how to use it."  Library staff were not perceived to be computer literate "... unless by chance" so the Health Studies students relied on "the nice work placement lad" and "the young students who know how to use it."





The College tutor’s view - using the CD-ROM



They say 'the CD-ROM training was ad hoc.'  It wasn't ad hoc - it was formally taught ... the other thing about computing is that it's another one of the areas where they have particular anxieties about ... so they go along and have taught sessions and the computer tutor gave them exercises ... they said they wanted Medline earlier on and yet if you'd given it them then they'd leave! ... it's very difficult to get the balance right.
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Individual students within the group used a variety of coping strategies if they could not find the books they wanted for assignments.  For example, one student did her assignments very early: "I did mine in the Easter holidays, long before it was due in, and just got it done with."  Another changed topic: "I made a late decision so I had to change my mind about what I wanted to do because I couldn't get my hands on relevant books - we could've chosen AIDS as a subject area but there was absolutely nothing on it."  



Another student explained her regular strategy of photocopying:



	What I do is photocopy the whole chapter because it's the only way you can get 	around it and then I've got it for reference.  You shouldn't have to do that but it's the 	only way, and it's handy for other subjects ... but I don't have to pay. 





The College tutor’s view - photocopying



... that may well be to do with being mature and taking things home to study when the children are in bed.





A couple of students shared books - "we say 'I'm taking my book back now if you want it'" - and some of the group had borrowed from tutors: "the tutors are quite good and have made a point of lending us stuff or getting it photocopied or lent personal copies to us."

�

The College tutor’s view -student networking



I think they do everything in pairs ... very much relying on other students.  I think one of the good things is that they have developed a networking, sharing thing which is quite positive ...



The University tutor’s view -student networking



... to what point is sharing resources doing separate work ... so if it's one set of resources they are limiting their own researching abilities because they know person A has got the book and they haven't learnt to read widely because they are not forced to wandering around the library looking for things. 

 





This group were generally heavy book buyers and certainly the most enthusiastic about buying books, although they complained bitterly that they had wasted money on buying the wrong edition of a set text book for psychology.



They talked about where they got books and other resources for the course from:



	It's the obscure books that you've bought that have been really useful.  The ones you 	pick up by chance that are most useful.  I've got one that's excellent, and I use it for 	everything as a basic, and it's not in any of the libraries so no one else is using it.



	We're always sending off for things like BBC books ... it's small amounts of money 	and it's bang up to date.



	I picked up a really good book in a second-hand book shop in Manchester and that's 	been great for a lot of these essays.



	And there's so much on television as well these days if you want something really up 	to date ... and a lot of them have a book at the end.  I found the OU good - I watch that 	- if you know before hand what's coming on you can set your tape or stay up and 	watch it ...



But buying could not resolve all of the problems because "it's such a broad subject that you need so many books that you just couldn't afford to buy them all anyway."  Another student commented: "I've spent very little on books because of all the wider reading I do ... I feel I don't need to buy books and I haven't found a definitive book on any subject."





The College tutor’s view - buying books



I try to encourage them not to buy too many books because in our area they are out of date so quickly.  So I said that if they are buying books to get together with a few people and simply share them and this was the start of this networking thing which I think was quite beneficial to them ... they would tape things as well and bring them in ...







Use of the in-house library was determined by ease of access to transport.  One student went there often; another complained "it takes me forever to go on the bus."  Those who had made the effort had found the arrangement confusing: “Some of the books in the College are under different sections in the University, so you know where to find it in the College but you have to look somewhere else in the University ... “ and usually that "even there all of the main books had been taken out."  Furthermore the most useful books were in short loan and this was problematic in that they had to be returned the same week if they could not be renewed.  The public library, although situated very close to the college was not an attractive or easy to use alternative: "The public library is grotty - the original building is being closed for refurbishment and it's going to be closed for another year ... and a lot of the documentation is boxed up somewhere else."



The University tutor’s view - use of the University library by College students



The one thing I always feared ... was that if we generated all of these links with colleges that all of these students should come in and ram-raid the library and take everything out on interlibrary loan or long loan and that the in-house students would never get access, so it was very interesting that very few of the off-campus students actually came to the university library.
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In the students' own words the main problems at the off-campus site were perceived to be:  "Lack of books.  First, second and last!"





The College tutor’s view - using the library



... because some of them had been FE students here and had got used to using (the library) they felt comfortable there, they hadn't moved in properly into the library and started exploring it, they were reluctant to ask the library staff ... that thing about the books not being in the library until late on in the year was not true - they were there and a reference section had been made but that group had just never been there ... and I guess the ones who did know about it were the ones who'd been right from the start and had shown an interest ... and there are things about visiting the university and organising a minibus - I did! - but after the first three times and only four people went ... we abandoned it, though every Wednesday afternoon was booked to go across and nobody wanted to go.







Finally the students were asked 'what would make it better for you?' and the following points were put forward: the Medline sessions to be held much earlier in the year and " ... more informative information skills session in the first week - we only had an hour."  Also earlier in the discussion one student had asked for the off-campus site to facilitate a method of returning short loan books to the in-house library. 

















�In-house Students - Summary of Group Discussion
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There was a consensus in this group that the loan period for standard loan books could be reduced to two or three weeks.  One student said:  "I think four weeks is too long ... I've been handing books in a week or two weeks before they're due in.  It could be reduced to three weeks so you get more use out of them - keep the books going round and round."  And another added "... if you can't read a text in two weeks, or what you want in two weeks, you're not going to read it anyway ..."  Others were aware that "if you take a book out within the week before the holiday you can have it out for five weeks" but one student felt that this loophole was unfair: "... when I was doing a psychology essay it was the only stipulated text for an essay and I could've had it out for five weeks which meant that nobody else could get hold of it which was absolutely ludicrous."



The group realised that they, and other students, were partly to blame if books did not circulate:



	A lot of it lies in our own hands because you get people taking a book out, or a set of 	books out, say on AIDS, and instead of keeping them for a week and doing your work 	and sliding them back in here so other people can use them you tend to keep them 	even if you've got them on short loan you keep ringing up to re-book them out 	because you haven't quite finished with it and you do it the next week ... and you end 	up with one particular person, say, taking out eight books on AIDS and keeping them 	for four weeks, whereas four separate people could've used them. 





This point led into a discussion about the reservations system.  The computer system was seen as unreliable: "but the problem is, if you reserve it yourself on the computer system, nine times out of ten it doesn't actually reserve."  Again the system depended on the co-operation of other students: "if they're not going to bring it back, they're not going to bring it back."  The group agreed that fines were not necessarily a deterrent: "it depends how you compare costing of money to having the book - as far as I'm concerned a pound, two pounds, five pounds, is nothing compared to having to look around for a new set of resources."





The group felt that it was not easy to find books in the library because they were not reshelved quickly enough.  One student joked "another thing is these trolleys - are they the new cataloguing system?  There're always about a dozen on each floor with books on ... " to which another replied "It's good actually, because it saves you having to look on the shelves, you can just look on the trolleys: that's the best stock."





The short loan collection was regularly used.  One student noted "I don't think you can take books out without them being short loan for this course."  Another commented that the books in short loan tended to be the most relevant: "if it's in short loan, and you're photocopying, you find you've photocopied the whole book by the time you've got all of the relevant bits - they're really good books."  The students had found the books in restricted loan, which are available for a few hours at a time, to be less useful: "there's a complete lack of books in restricted loan that were on the recommended texts list - there was nothing there - so we said could they come off short loan onto restricted loan ..."





The group had mixed feelings about the books reserved only for part-time students:



	It's a great idea having part-time books for part-time students but the problem is 	when you've got a shelf of part-time books and nobody's bothered taking them.



	I found it handy sometimes, having the part-time books in, because there are so few 	part-time students in that take them out that you know there will be one on the shelf 	that you can work from.





Other administrative issues were the £5 fine for setting the alarm off on the exit gate and claims of fines on books being accrued when renewals were not recorded properly by telephone.  However, note that previously the students had described how fines for 'ordinary loan' books were not a sufficient incentive to return books if they were recalled.



Comments on the queue for taking books out and bringing them back to the library illustrate the students' perception of the problem:



	I think that is the worst thing about this library is the queue for taking books out and 	bringing them back in - especially at three o'clock - but at any time of the day the 	queues are tremendous.  It would be a lot better if you could take them out on each 	floor because the books do get brought back up here on the trolleys and put back on 	the shelves on the different floors so they've got to be carried up there so you would 	be better off being able to return and borrow them from the floor they are taken off.



	The enquiries desk on each floor has one terminal, I mean, if they just used that one 	terminal to take the books out I'm sure it would reduce the queues a lot, or at least 	spread them out over three floors.



	The thing is, that, there are four terminals downstairs to take books out and bring 	books back in but there are only ever three in use at the most.  There's one round the 	corner which they never use and they'll only use it when the queue hits the gent's 	toilets ... but it's a resource that's there that could be utilised.  Whether or not there 	are people there to actually man that station I don't know. 





For the students in the in-house group, where they worked was often determined by their accommodation:



	... I'm lucky, at home I've got a room purely for studying so it makes sense to leave all 	my stuff spread out and it's not in the way. 



	I live in a shoe box!  They provide you with a desk which you can barely fit a pad of 	paper on to it so it's not very helpful.



Working at home was popular for the usual reasons; but many of the students in this group would spend time working in the in-house library too:



	I tend to spend more time working at home, or in other people's houses using their 	computers and there's food in their 'fridge and proper heating.



	I can work at home because my husband's out all day and my daughter is at school 	so I can just get on with it.



	For this work I worked at home mainly because you can stop off and have a brew but 	recently I've been revising for a few hours in the library and I've found I'm working a lot 	more because I'm not stopping for two hours to watch soaps in the afternoon and 	generally watching stuff on the telly - it's more concentrated working [in the library].



	I need the satisfaction [of working in the library] otherwise I go home and I think that's 	a waste of time. 



Those students who did not like working in the in-house library complained about the hot and stuffy atmosphere, the noise, and how they were easily distracted by watching other people. 





The induction session provided by the library was criticised for being badly timetabled at 5pm and some students in the group complained that they had missed out on induction because they did not know about it claiming "when you first get there you're not very organised, are you?"



Those who had gone to the induction felt that the video and short talk were not sufficient and certainly not specific enough for their needs: 



	There was nothing specific on it - it was just a broad base - but you can only do so 	much in an a hour, half an hour, to show a video and do a quick talk.  There's no way 	that you can go into all of the services in the library and all the services you can find 	around the library. 



One student suggested this was a deliberate tactic:  "The thing is, the university style of teaching is not very structured, it's self-centred in that you've got to go and do your own work and learn how to use the equipment yourself.  It's not spoon-feeding like during a school course."  But the slow take-up of some library services demonstrated by some of the students in the group was worrying.  



	It showed in my first workbook that I didn't really now how to use the library that 	much.  I was just limited to the books I could find.  There was probably more on the 	shelves but I just didn't know where to look and again with the CD-ROM just not 	knowing how to work that ... at the time it was October and November and I'd only 	been here a few weeks and it was something I'd not got round to doing. I had enough 	with the new subjects.



Other students commented towards the end of the discussion:



	The library would definitely be more useful if you knew what sort of services were 	available - you'd find a lot more information if you knew where to look.  It's only 	recently that I've considered looking at the journals and the CD-ROM, for the last two 	essays which I've done in the past month ... for most people the only thing you ever 	use the library for is books so that's all you really consider looking at initially.  You 	don't think that there's going to be other things available for you to look at.



The University tutor’s view - expectations



I think they should be gravitating, even first year students, later in the year to broadening their sources, more journals, including the books ... We're starting to get students now, because of email, using BIDS even in the first year.  They are starting to wise up to the fact that they can use the library catalogue from here and draw references from it or find out what's in or what they're supposed to have out.
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The students were asked about how they went about doing their work and immediately started to talk about the problems of getting hold of recommended books:



	The first thing really was to come and look at the empty shelves where the 	recommended books were supposed to be. Basically in our particular group, doing 	Health Studies, there's 135 people and if you're very lucky you've got about ten texts 	in the library.  Even if you covered the rest of the libraries in this area you 	might just push it up to twenty copies - so when you've got twenty texts between 130 	odd of you you've got to forget the recommended texts and start reading around the 	subject in all of them.



	You've got to ignore the Health Studies section in the library totally and go to other 	areas - actually go to the psychology section for the psychology workbook ... 









The University tutor’s view - using the catalogue



I found interesting the complaint about stuff being badly catalogued and spread out all over the library - I find that an advantage because it makes them learn what's in the library.  The fact that they have to go to social sciences, where they'd never go to, is actually good for them because they find something new ... I thought the more sources that they were pushed to use in the first year the better.







Another student commented:



	You spend hours looking for them.  You go to the right area and you go there and 	there's no books available - it's hard to find enough wider reading to read around the 	books that aren't available.







The University tutor’s view - availability of texts



We're always trying to get round it by, say, giving assignments out earlier and to give them choice but every time you do that the group gets bigger and the choices you'd give for forty no longer matters when you've got 150.







For the assignments under discussion the workbooks had not involved much library use at all with students relying on, for example, "my own notes and my own books".  In contrast the essays required fairly intensive library use and the part of the discussion that focused on the AIDS essay topic encapsulates, and reveals, a number of problems, misunderstandings and coping strategies regarding library use.



Generally the books in the in-house library were seen to be out of date or inadequate for the subject, "there's very little relevant information in all the books here", but this was not necessarily viewed as the library's fault because: "... for the AIDS subject you can't expect them to have any books because by the time it's written and published it's out of date anyway."  It wasn't always enough to find up-to-date books though as one student commented: "I got one from 1993 and there was another one on 'women and AIDS' but it wasn't that relevant to what I wanted to write anyway."



One student felt that the problem was that there were not enough copies of recommended books:



	Going back to the AIDS, the most recommended book is the Aggleton book.  The 	library's only got one copy of the most up to date, most comprehensive book, on 	AIDS, particularly for the work we're doing, and if they've only got one copy then it's a 	pretty poor show if there's just one copy between 130 of us.



Until another pointed out that:



	But the problem with the AIDS topic is that, because it is changing so much, you can't 	expect them to buy fifty books that they'll be getting rid of in a few years.



Another student complained that s/he had had difficulty in getting hold of some recently published AIDS guidelines.  This resulted in a heated discussion where some the students were confusing materials produced to educate people and materials produced for the education sector.  They were aware that a lot of up-to-date material was available via Health Promotion Units etc. but were puzzled why this sort of literature did not appear to be stocked by the in-house library.  Overall those students who had had most difficulty with this topic were those who had been looking for books.  When one student pointed out: "there is relevant information, on the CD-ROM and in journals, but it's not published in book form" this immediately changed the subject of the discussion to using the CD-ROM.





There were two main issues regarding the CD-ROM.  Firstly, those that were regular users expressed the idea that although the CD-ROM was very useful "... for the up-to-date stuff" it was only a compliment to the book stock, not a substitute for it: "... how many newspaper reports do you want to put in your essay?"  Secondly, a much larger proportion of the group did not appear to make use of the CD-ROM, or had experienced difficulties, as illustrated in this extract where the students first talked about their first experiences of using the CD-ROM:



	It was getting the courage to use it at first.



	I used information from the CD-ROM but I didn't use it myself.



	It's difficult to get stuff printed off - there's just one printer downstairs and with the half-	hour session by the time you've found two or three articles your half hour is up.



	I found the easiest way to do that is just to bang a disc in and you're downloading it as 	you're reading at it and then you go and wait for a terminal to print it off at the 	computer centre ... 



	Let's be ignorant here, what is a CD-ROM?



	It's a computer system which has a database on it with all different newspapers and 	journals on it like The Guardian and The Times, The Independent ... basically you can 	key into any different section like say The Guardian.



You use it very similar as you would the computers to find out what books are on offer - you know how you put in key words - you go into which newspaper or article you want and key in the subject words, related words, and it will look for them in the text and find the relevant texts and give you the titles and you just select a title and look through the text to see if it's relevant - so you use it similar to the other computers really.



The students were asked to describe how they found out about to use the CD-ROM:



	Dived in at the deep end.



	I asked a third year how do I do it. 



	Yeah - or saw someone else who was using it and said, well, look, 'after you've 	finished can you show me how to get into it'.



Some students were wary about approaching staff in connection with using the CD-ROM and talked about not wanting to "interrupt them."  One commented "you ask the staff but they're always too busy - it's a bit of a hassle" but another student was more enthusiastic:



	I've been here the past two days and one of the staff on this floor has helped me 	tremendously in getting me printouts from things which were only available to them 	like CDs ... and they've always been very helpful with the CD-ROM.  The booklets that 	are by the side of them are very self-explanatory - even a five year old could follow the 	steps in them.



On the whole staff were seen as good but "there's not enough of them though."  A recurring comment was that "there are too many students compared to staff and books in the library." 





When the student who admitted s/he did not know how to use the CD-ROM was prompted if s/he might try it in the future s/he said "I'll try it but it's a long time since I've been to school and I don't know how to use computers - it's easier for the younger ones because they were brought up with computers" which changed the subject of the discussion to using computers on the course.  There was very wide range of computer confidence within the group.





The students agreed that there were plenty of books in the library but the problem was that many were out of date or inappropriate and they had to take time to "sift through" the stock to find relevant material.  Some of the group felt that the range of stock was patchy because it was a fairly new subject:



	I suppose we should take into account the fact that Health Studies is a new subject.  	They have been doing it for a few years as a combined option but it's not been a full 	degree course until this year so we should give them a bit of a leeway, it's not as 	established as English and Maths.



But others felt this was not a sufficient reason because "... most of the stuff they're using is from sociology/politics/economics and those courses have been running for a couple of years" and furthermore, the real problems were with the actual Health Studies books: "if you looking for a specific section for, say, psychology, the books aren't that bad, they're pretty good, it's just the specific health studies books that are lacking.” 





The University tutor’s view - using books



... I was surprised at the own books being used by on-campus students given that the book shop keeps telling us that the students don't buy books ... and I wondered to what extent that was a direct Health Studies thing or they were confusing Health Studies with another subject such as Psychology and they were seeing the Psychology textbook, which they would use as an own book, as part of their Health Studies assessment.









The group were aware that tutors were supposed to circulate reading lists to the library so books could be ordered for stock.  Interestingly one option did not have a prescribed reading list and here the students commented: "... but at least you could get your own books on it - there's plenty out there on the shelves ... I haven't had any problems getting anything I needed."





The University tutor’s view - liaison with the library



To be honest, one is full of good intentions but I suspect what happens is that the library looks out for the first health studies students arriving with a reading list and says 'they're here' and look to see whether we've changed anything or not and puts whatever is on it on short loan as soon as they can - we do try and get list over to the library and the book shop - but the book shop is generally about textbooks and we don't want textbooks because there isn't one: we want little bits.







Journals were seen as being good for up-to-date information.  For example, the group had experienced problems in getting hold of up-to-date statistics for one assignment.  Some of the students had written away for information and others had used the journals.  One student did not know where to go if journals are not stocked by the in-house library.  The most interesting comments about using the journals and the CD-ROM came towards the end of the discussion where a typical comment was "... it's only been the last part of the year that I've learnt how to use the CD-ROM and find the journals properly."  One student said:



	You learn it too late - a lot of us now are getting used to looking at the CD-ROM and 	the journals but in the first half / three-quarters of the year you were only looking at the 	books and they were out of date and you don't really consider that there'll be 	anywhere else for you to look - you hear about journals but you don't really think 	they're for you - it all sounds too academic somehow. 





Some students had used the oversize section for the same topic:



	The oversize tends to be good for up-to-date information - because the oversize 	tends to deal with all of the handbooks like the latest edition of the NHS handbook and 	the latest editions of the annual reports for the hospital trusts in the area.  The 	problem with the oversize area is that there is not enough space devoted to that area 	so all of the journals are crushed in there.









�symbol 183 \f "Symbol" \s 10 \h�	Coping strategies



Towards the end of the discussion the group was asked to summarise the main problems: 



	Not enough books ... Out of date books ... Books that are just out.





The University tutor’s view - reading



... they do so many different assignments for different units that they are jumping from one thing to the next so their notion of study is a quick snatch for this assessment ... their idea of having a book is to have it, take the page references they need, photocopy the chapter they need, and then put it back, and that concerns me ... in that you are not getting the depth of reading and study in the modern student that you did in the old so their depth of thought is a bit thin.







The most common coping strategy with this group was using other libraries and information services.  About half of the group used public libraries including those in nearby towns.  One student mentioned "I've used libraries at other universities but they don't teach Health Studies so it's just nursing related so there's not that much specific to it, but it's somewhere else to try."  Most of the group agreed that the best alternative was the Health Promotion Unit in the same town as the University.  One student also had access to the health library at a local hospital.



For example, when the group was talking about how it was difficult to find sufficient material in the in-house library for the AIDS essay one student said "... I wrote off to the Dept. of Health and the HEA to see what they had" and another said "I actually went to the Health Promotion Unit at the hospital - they've got a lot of books there."



Other examples were given following comments about the problems in getting hold of recommended books:



	The only thing you can do is to start using different resources like the HPUs and 	registered charities that are available - the Terence Higgens Trust - they're great, 	really helpful - they've got their own library.



	It's finding different places to get your information from rather than using the library - 	I've found myself doing that a lot - just to sift around different people's bookshelves.



One student complained that:



	But it's all very well going to different places but, let's face it, the library's here for us 	to use.  It's no good us saying we can go to other places.  What's the point of having a 	library here if you have to go to other places.



But this student was in a minority and overall the group thought that they were expected search widely for information:



	If you just used the [university] library anyway for your assignment I think you'd be 	downgraded anyway.  If you include statistics you've looked around for I think it's 	appreciated in your assignment and it's reflected in your grades.



	That's the point of the work that's set: going out to find different sources.



	It's how much effort you put into your work really.  It's do you just want to walk for five 	minutes to the university library or do you actually want to put some effort in and go 	somewhere else and look for information? 



Note that the perception appeared to be of actually visiting different places, until one student pointed out that you could use, for example, the university library to obtain other materials for you.  One other student in the group was also aware of the inter-library loan system:



	I've just used the public library but I know people who'd ordered books from the 	public library and they seemed to get some quite good books from ordering them from 	libraries in different areas.





The students were asked if their tutors encouraged them to use the library for assignments:



	I think generally they seem to know the problem in the library and they seem to 	accept it - it's just an accepted part of university life that you go to the library to find no 	books and then you queue up for forty minutes to take no books out ... it attracts 	ridicule rather than any sensible help or sensible suggestions as to how you can get 	around that. 





The University tutor’s view - support for students



There's an imbalance between student support in the university against the more readily availability of materials so our students don't get the student support that we think they should ... so there's a contrast between the under-supported student here who is better resourced in library facilities and access to learning materials and computers, against the better teaching support of the colleges but a total lack of facilities ...







Also tutors were not very directive about buying books:



	The only thing they do is at the beginning of each block they suggest books worth 	buying.  They give you a list but they don't say you should buy this book.



	But they don't always state that.  Some subjects say you will need this book, go and 	buy this book, but for [Health Studies] ... they give you a list but they don't say 'this 	book will be required''.  They don't say 'you should go and buy this book'.  They say 'it 	will be helpful', 'you could do with reading it', but not 'I would recommended you to buy 	it' because I took the list and said which would you recommend me to buy because it 	actually said suggested reading at the top and they said you will actually need all of 	them and you can't really buy one book.  It could do with being more specific in that 	way.



	Another student's experience was that "they give you a reading list but the book that 	you want to buy isn't actually one of the books on the list.  So you say 'I've bought this 	one already' and they say 'you don't want that one, you want this one which isn't on 	the list.' 







The University tutor’s view - recommending books



... I'm aware that if I mention a reference in a lecture it's a case of who gets killed in the stampede to the library.  Certainly if I use a word like 'important' and 'should be read' - they run there and run back here as fast to say 'it's gone' and 'why can't we have more copies'.  I'm aware that there are relatively minor things that I can do which must cause havoc in the library ... 







Where students had been clear about what to buy there had still been problems in actually purchasing the text in time:



	One thing I found with the Health Studies was at the beginning of the year they all 	suggested buying this book which is fine, it's cheap, it's £7, but when you went into 	[the town book shop], we had to buy it, [another local university] had to buy it, [another 	local college] had to buy it, so the stocks in the book shops went in three or four days 	and then it took two or three or four weeks to get it back into stock.



	But we should be thankful we've got a [book shop in town].  Can you imagine if we just 	had to get them from the university book shop?  That would be a disaster, that place 	is unbelievable, and they do get lists.  [The book shop in town] only get lists from some 	lecturers, they don't necessarily get lists from all departments, of the books that are 	going to be required, but the university book shop does, and they give them numbers 	of how many on the course ... it takes weeks to get anything if you put it on order 	there anyway.



The book shop on the in-house site campus was severely criticised for not having recommended  books in stock and lengthy ordering periods.  Students would buy books before they were needed or use other retailers:

	

	I've probably bought an average of ten books throughout the whole year but I've only 	managed to get two from the university book shop and they're ones I've put on order 	and it's the first place I've been every time I've needed a book and they've never been 	in and that's going straight from the lecture ... they lose a lot of money by not having 	books in.



If students could not afford, or did not want, to buy a book then another strategy was suggested: "the only other thing you can do is to go and annoy [the book shop in town] and sit in the corner and read it ..."







The University tutor’s view - buying books



... we don't normally recommend anything that they buy - we give out little bits of books that they might want to acquire but we don't have a text book and their dependence on their own books would suggest that they are using some kind of text book and I'd be interested to know what it is!  Students should never be told to buy anything: the book should justify its own purchase and if they feel they can't live without it then they buy it.  There are certain things I suggest they might like to buy which they would use throughout the three years, sort of standard books that I know half a dozen people use in different modules but they are relatively cheap paperbacks and I'd rather see a student with a collection of twenty paperbacks than one fat textbook ... I've suggested for years to student groups that they have buying cabals and they each buy a book and share it - the younger students will do that, those that share houses or are next to each other in halls because it's easy for them to pass books around.  The mature students tend to be much more 'this is mine' ... '











�symbol 183 \f "Symbol" \s 10 \h�	Suggestions for improvement



Suggestions for improvement centred on better promotion of services and facilities:



	I think it could advertise its services more and make people more aware ... about 	facilities like the CD-ROM and how to use it.  Like having sessions like once a month - 	drop-in sessions - to show you how to use those sorts of facilities.



	It would be good to have one core text book on restricted loan so that even if you can't 	keep it at least you can photocopy the bits that might be relevant. 



	... another thing what isn't made use of is the fact that there is subject specific staff- 	they have their picture up downstairs with what they do but I don't think people use 	them as they should be used ... they should advertise more that they are there to help 	with that certain subject area and they will show you where the books are or give you 	specific titles to look at or use the information that's only available to them because I 	think they have more recent information or they can get hold of different CD-ROMs. 



Also more structured advice is material was not available:



That would be more useful rather than the library saying the information isn't here: the library being able to provide, well, try here, try there, try elsewhere, rather than saying 'the book's not here and I can't do anything'.





Students thought that more emphasis should be placed on induction particularly because "the student-lecturer time together contact isn't very long so you do spend a lot of time reading and doing research here"; also that more time should be devoted to the library during the initial induction week as "... it's a resource that's going to take up a major part of your time at university so a lot more time should be devoted to it." 





Attitudes towards the library were not wholly negative, for example, regarding reservations:



	... that's the problem people can turn around and say they're not bringing it back and 	you can't blame the library for other people not bringing the books back. 



and buying new books:



	They don't say I'm not going to buy this book just to obstruct people - they just haven't 	got the resources to buy them. 



	It's lack of funding to the library that's the problem.  It's not particularly a subject 	problem, it's just lack of resources.



and some of the students admitted that they did not make as best use of the library that they could:



	You tend to take the easy way out.  The books are there and if you've got an 	assignment and a deadline you tend to think I'll just use the books.  There are other 	sources of information available but a lot of it is the students, a bit of laziness, and 	they're just not prepared to ask.  I asked one of the library assistants a question and 	got a funny answer back so I thought I'm not asking you anything else again.  It 	seemed a perfectly reasonable question to me at the time.



Indeed, when the group were asked 'does the library help you in the way that you would expect it to, to do your essays and your assignments?', they accepted that it was their responsibility to make the effort:



	It's like a lot of things: you only really get out of it what you put into it.  If you're 	prepared to put a lot of work into the library itself ... then yeah, you'll get something out 	of it.  But if you don't want to put that work in, or if you have problems putting that work 	in, then you won't.



	Yes - you do need to spend time here.  You need to spend the extra 15-20 minutes 	getting into the CD-ROM - a little hint I was told off a third year for the CD-ROM is that 	a lot of the time you'll need it for more than half an hour, just to write someone else's 	name in because you're not allowed to book it for longer ... you've got to make sure 	you've got enough time to go searching for books, even though you've used the 	computers to find out where they are, because most of the time they're out anyway so 	to find enough reading material have to scout around the area you want.







The University tutor’s view



My summary feeling for the report is that 'it ain't so bad because it's still working'.  I was looking for horrible things like 'there's no books, I never use a book and I can get the notes off my mate who has a computer and we swap the notes round by computer'.  The fact they are critical of the library means that they are aware that it's there.



�Summary points arising from the Health Studies focus group discussions



�symbol 183 \f "Symbol" \s 10 \h�	The off-campus students did not use their library as a study place because the environment was not conducive to quiet study.



�symbol 183 \f "Symbol" \s 10 \h�	The level of service received by the students in the off-campus group was not consistent and this gave rise to advantages and disadvantages.



�symbol 183 \f "Symbol" \s 10 \h�	Choice of essays was limited by the available book stock at the off-campus site.



�symbol 183 \f "Symbol" \s 10 \h�	The students at the off-campus site noted how even a small group of students can make heavy demands on library stock.  The group at the in-house site were conscious of the large number of students on the course and claimed to be aware of the desirability of keeping the books circulating.



�symbol 183 \f "Symbol" \s 10 \h�	There were more complaints about library administration/systems etc. at the in-house site, presumably because the students spent longer periods of time in the library.



�symbol 183 \f "Symbol" \s 10 \h�	Although in-house students had problems in getting hold of recommended books they could, in practice, draw from other areas of library stock.



�symbol 183 \f "Symbol" \s 10 \h�	Although more library services were available at the in-house site the students were unsure of how to use them or indeed what was available.  One of the suggestions put forward was that the library should publicise the services it offers.



�symbol 183 \f "Symbol" \s 10 \h�	Knowledge of and experience in using the CD-ROM was patchy for both groups.  Interestingly both in-house and off-campus students asked other students for advice on using the CD-ROM.



�symbol 183 \f "Symbol" \s 10 \h�	Students in both groups found that they were using a wider range of resources later in the academic year.  Is there any was to compress this learning curve?  Note that students in both groups suggested several useful changes to the induction programme.



�symbol 183 \f "Symbol" \s 10 \h�	Both groups of students found that the recommended reading list was not as helpful as expected.  For the in-house students this was because they could not find the books; for the off-campus students this was because they did not feel the books were appropriate.  Furthermore, the subject option without a specific reading list at the in-house site did not seem to be as problematic as those options where reading was more prescribed.  Off-campus students appeared confident in choosing their own resources as long as there were sufficient titles to choose from.



�symbol 183 \f "Symbol" \s 10 \h�	Although geographical access to the in-house library by the off-campus students was feasible most of the off-campus students in the group did not make use of the library because of other reasons, for example, the most useful books were usually only available on short loan or had already been borrowed by students at the in-house site.



�symbol 183 \f "Symbol" \s 10 \h�	Both groups of students made use of other libraries and information services, particularly in an attempt to obtain current information which could be difficult to obtain from the library.  However both in-house and off-campus students felt that this was a necessary approach for degree-level study.



�symbol 183 \f "Symbol" \s 10 \h�	Some of the in-house students were unsure about which, if any, books they were expected to buy.  In contrast the off-campus students appeared more independent in their approach to buying books.





�Case Study 3:  BA Business Studies



This section summarises the experiences of a sample of twenty-eight first year BA Business Studies students. Each of these students completed a diary recording library use as they completed one piece of assessed work during the 1993-4 academic year.  Both groups completed diaries for the same assignment, a long essay.  There was a choice from ten titles.



Table 5.4  Profile of Business Studies student sample



				Off-campus 	In-house 

Sample Size			16		12

All of the students were first year full time students.



Age

Under 21			6		9

21 - 25				2		1

26 - 35				5		1

Over 35				2		1

Not Stated			1		0



Sex

Female				8		6

Male				8		6



Library Normally Used To Support Studies

College				15		0

Franchising University 		2		12

Local University			1		0

Public				6		3

Some students gave more than one option and some were using both academic and public libraries.

	

Distance From The University and Mode Of Transport

Most students travelled to the off-campus site by car with journeys taking between 10 and 45 minutes and covering distances of between 4 and 30 miles.  Three students travelled by bus which was comparatively time-consuming considering the distances involved.  At the in-house site, most of the students who lived in halls or shared houses/flats had a journey of between 15-30 minutes, by bus or walking, to the in-house site.  Two students had longer journeys of about 45 minutes by bus and by train.  The student who had his/her own flat/house lived 15 minutes away by bus.  And the student who lived with his/her parents was based 10 miles away from the in-house site with a journey of 45 minutes by bus.



Other Commitments

At the off-campus site five students had commitments regarding child care.  At the in-house site only one student had children to care for.  Five students worked for between 1-10 hours in paid employment.

Regarding where students were working, an analysis of the student diaries showed that:

�symbol 183 \f "Symbol" \s 10 \h�	The majority of students in each group split their time between working at home and working in the off-campus or in-house library.

�symbol 183 \f "Symbol" \s 10 \h�	One student in the off-campus group spent about a third of his/her time in the library at the University.  This student also spent the remaining two-thirds of his/her time working at the off-campus site.  Only one other student worked at the off-campus site and this was only for a small fraction of the total time spent on the assignment.

�symbol 183 \f "Symbol" \s 10 \h�	Two students in the off-campus group used the public library.  For one students this was a very brief visit accounting for only 2% of the time spent on the assignment; but the other student spent 42% of his/her time in the public library.

�symbol 183 \f "Symbol" \s 10 \h�	One in-house student completed the assignment entirely in the library.

�symbol 183 \f "Symbol" \s 10 \h�	One in-house student used a public library and this was only for a very small proportion of the total time spent on the assignment.

�symbol 183 \f "Symbol" \s 10 \h�	One in-house student spent over half of his/her time working on the assignment in the university.

Off-campus Students - Summary of Group Discussion 

Because of the large size of the sample, two group discussions were held at the off-campus site, each lasting for an hour and involving half of the students.  Both groups covered much the same topics.  The structure of this section is derived from the second group discussion and points relating specifically to the first group discussion are noted.





�symbol 183 \f "Symbol" \s 10 \h�	Using library and information services



For the off-campus group the problems in using the library centred on the short loan periods. The one-week loan period which was too short "... if you're revising at home you've not got the time to bring it in" and "... you just can't read one of those books in a week anyway."



However a further difficulty was that some books could be regularly renewed: "... you can have it out forever and the library doesn't say anything ... you're not fined ... they just send you postcards ... you just bring it back when you want. "  The group did not seem to like the idea that students could have books out for as long as they wanted:  "I don't like to take advantage of it - it's undisciplined really - people take advantage of it - if there is only one book in that library that you wanted and someone else has it out for ten weeks, well, what can you do apart from buying it ... It's nice if you've got the books and it's frustrating if you haven't."





Most of the group used the reservations service however there was the usual problem of "it can take a long time sometimes."  Regarding reservations, one student commented: 



... I don't think a lot of people use the ordering books facility like I have.  Because I've had some of our course books all year from the library - and it's only this week that it's actually been ordered out from all year - and it's a course book and everybody's saying 'I can't get the book, it's not in the library' but if you don't order it you don't get it.  It's no good saying there are no books in the library, they are there, you're just not accessing them. 



Another complained:  "You were lucky that you managed to keep it out for the entire length of the course but it deprived somebody else - you're crafty" and overall the students felt that "... there aren't enough books for the amount of numbers of people on the course."





The first group had also commented on reserving books:



I think there are a lot of people who don't realise the significance of requesting books ... they go in and say there are no copies but we have three copies of it because we put in requests in advance knowing that they weren't there - you just don't go to the library and say that book's not here I'll come back in two days time because it's never going to be there - it's going to be out - so you have to physically put your requests in ... [and] they will request it back -  if you take a book on a week loan even though there's a fine - 20p a day - you can't just say 'I'll keep it for a couple of weeks that'll only cost me two quid, I'll keep it.'  After a few days they will request it back, even though you think I'll just rather pay the fine ... they threaten to withdraw the facilities which is fair enough ... and then you'd be really snookered. 





The first group also commented that the off-campus library was not computerised and one student compared it unfavourably to the in-house site:  "That's another advantage that the University's got.  I was looking for a journal but I couldn't find it but I found it on the computer - it's location - because they've got everything on computer.  It tells you what books are in, where everything is, you can't find things here I don't think."





Both groups of off-campus students thought that induction could be improved from the point of view of mature students:



I think it would be useful if, when the first time you came to the college, you got something more from the library - it's all right them saying we've got a CD-ROM but if you're not computer literate you don't know what they're talking about ... and an explanation of what they've actually got and how it works and how to use them.  It applies more so to people like ourselves coming back to school after 10, 12, 14 years ... when I left school the only computers were Research Machines that you fed ticker tape into ... 



Specifically the students thought that "the CD-ROM should've been explained a lot better in the tour of the library" and suggested "maybe it should've been included in the IT lesson."  More practical information skills work was needed: " ... if they'd said there's this this and this in the library and go and extract a specific piece of information." 





The group were asked to describe what sort of guidance they got from library staff:



They're all right if you ask them for something but not, like, if you use the CD-ROM, they don't like it if you use too much paper - they are helpful though.



I got a book out the other week and it had been ordered but I wanted to get it out again and then three days later they sent me a postcard saying that the order had been cancelled and did I still want it and I thought that was really good - they do get to know you in the library.



And: 



But they are generally helpful but it's the time - some days you go over there and it's absolutely swamped out and then other days it's really quiet ... I found that if I've gone in on an evening, say 6 or 7 o'clock, there are only two or three people in there and they spend all of their time on the counter.



The students were asked to give examples of the sorts of things they had asked for:



Help like finding stuff what you want.  They're not going to read the book for you, are they?  If you want the CD-ROM and you don't know what to put up to look for they'll help you think of what to put in for a search.  Or if you're asked to find something specifically by a tutor and you're not really sure where you should be looking they'll guide you there and show you whereabouts in the library the books are.



They'll look things up in the index for you if you can't find them.  Especially when we first started when they said 'go and do this' and we thought 'where do we start with that' - they were quite helpful then.  



And for the reference stuff when we had all those statistics and we didn't know where to find them so they did all of our work for us - hunted them all out for us - they are helpful in there.



��symbol 183 \f "Symbol" \s 10 \h�	Using library and information materials





The college tutor's view - setting assignments 



... as a matter of course ... we would say 'and you'll find out more in the library' so we encourage them to go there ... I don't know how else you could set an assignment without expecting people to go and do research in the library.







The students described how they went about choosing their essay title and starting their work:



I basically chose mine through ease of access to information.



I kept my options wide and chose so many and then used the CD-ROM to see how much information was available on each one and whichever one had the most available information, I used that one.



What I chose tended to take in bits of all the other essays as well ... it was very wide, very broad, so the amount of information available was phenomenal and it was more a case of sifting out what not to put in rather than what to put in.



I started to look at the notes we'd been given because by the time we'd started to write it we'd started to get some notes together.  So I went through what we had and realised there were some fairly broad gaps, but I'm fairly widely read so I knew areas that I would like to target, companies I was aware of that had made investment in the UK, and really I used that as my parameters, and took my basic notes from the text books that we'd been listed, and then looked for information about individual companies to get information about why they'd chosen the particular route they'd chosen.



I basically [chose that one] because I thought it was the easiest one to do - not a lot of research - just look through the textbook for theories - not a lot of background."





There were problems in getting hold of books for assignments as illustrated in this exchange when the group was asked 'what do you do to get hold of the books you need for your work?'



We get there first ... The good books are on a one-week loan ... but very often someone else has got them out so you end up having to put a request in and then someone brings it back, they can't renew it, but you might have to wait ten days or so before you get the book.



There's a lot of fighting for books ... Obviously if you get a lot of people doing the same sort of assignment - maybe it wasn't so bad for this particular one because we all did different subjects - it's more the general books on international business.



Yeah, so you end up starting your projects a week before they're due in.  We ended up going to the other site - and using books down there - they had marketing books.  Presumably their students weren't doing marketing and didn't need them so we seemed to be able to get some books that would've been out on loan here - but it's difficult sometimes trying to get hold of the right book.





A specific problem was the CD-ROM not being up to date:



I tried the theories one to start with but I wasn't satisfied with the information I was picking up so I changed the topic.  I found the problem with that, really, was not finding up-to-date information.  If you use the CD-ROM for it, it's not actually up-to-date.



This group also talked later about using the CD-ROM in conjunction with the journals:



The good thing about the journals is that if you use IMID and the CD-ROM and you pick up your subject it will list the journals that are available or that have published articles on that subject and then you sift out from that list what you want to look at - it's very very useful - its a real time-saver ... It gives you a few lines and then you can read from the lines whether it's worth wasting time to look at the article ... You get an abstract.



One student thought that this was an underused resource because students did not know that it was available and tended to rely on the Financial Times on CD-ROM:



IMID is good for just picking up an abstract and throwing in a point because it's these little points that get you the extra marks - things that haven't come up in any of the notes or the course books, so you're mentioning a little bit about a company ... so it obviously proves you have done some extra study ... and I think that's where you pick up the extra marks.



We used IMID for Electrolux.  We pulled out some stuff and went down and had a look in the journals and the information that was actually just on site on college was quite amazing, whereas if you had just looked at the Financial Times you would've got maybe three or four articles, or if you had looked at the books in the library you would've been looking for the nearest wall.



Not everyone in the group knew what was available on CD-ROM in the off-campus library, indeed some had "never heard of it before".  One student had been shown by another who went on to explain:



No, they don't tell you what it is - you have to know - I've used it before so I asked if they had it and as she was getting it out I saw the ABI/Inform disc so I said can I have that as well ... When we first arrived in the first week they said 'this is the library we've got books and computers and the CD-ROM and you can just stick a disc in and you get a lot of information' and that was about it.  Unless you experiment on your own you don't find out ... It's useful for abstracts.  It can direct your research and save you an awful lot of time - you can be wading through books for hours ... You get an article and make notes on things you'd never find - it's a time-saving device rather than anything - it doesn't give you the answers but it tells you where to look.





When the second off-campus group were asked to describe how they went about doing their work they immediately focused on the CD-ROM:



I found that I had a lot of information already from the economics text books and I only used the library for a few more books, but mainly to look on the CD-ROM which they recommended as well didn't they?



The text books more or less gave the same opinion no matter which one you looked at.  Some were more in depth than others but you could pick them out depending on how old the books were.  The CD-ROM was more up to date than probably the books. But there was a lot of information in them. 



I think the CD-ROM is brilliant because it allows you to find the subject very quickly but then you can interrogate it for several different areas and then it picks out the most relevant stories.  Sometimes you don't get anything, but generally you do - we didn't find much on the GATT topic - it was too old - but for anything current - we were doing some work on IBM and the stuff we got out for that - about nine hundred articles - so you could have tons of information or none.



Everyone in this group used the CD-ROM:



Once you've used it once, and you find out what it can give you.  When you're doing an essay they don't want just text book stuff they want real-life stuff.  It's up to date.  It's facts and figures.  It fills it all in for you with real life situations instead.  Like for the GATT, it was the same in each book more or less - but you needed to see how you could fill it all in.



It also gives two sides of the argument.  Certainly with the IBM we found that.  We'd looked at the IBM literature and then it gave you the opposite view because it gave it from the press's point of view as how they perceived the company, and not how the company perceived itself, so that's important.



Also the fact that with it being written by journalists for the national population it's very easy to understand.  It's in easy English, whilst a lot of text books are written by academics who put it into such words to impress their fellow academics rather than for the readers to actually understand.  Especially the books I used for this I found they were over-complicated and they were incredibly hard to understand and they went into far too much detail.







The college tutor's view - using the library 



From my own observations of using the library there are usually a hard core of franchise students who are in the library reading books, writing whatever they're writing, but I guess it's to do with assignments and seminar work.



There's evidence that the students are using journals and the CD-ROM in their work because they're not just regurgitating stuff that you'd expect to see out of standard textbooks.  I've seen evidence as well where they've actually contacted commercial organisations which I think is good.  Obviously they have to be circumspect about the information they get back because it's a biased view but to me if somebody is going to look at both avenues and then do something critical about it I think that's brilliant.







Some of the students had problems in getting hold of books which might be required by students on other courses:  "We might all have to do one subject and instead of buying the book we might all have to go and get it out of the library but some other course might have it and that's it."





Regarding the balance of stock, some subjects were better provided for than others.  For example, the students found the marketing assignment easier to tackle because:



... they've been teaching [the subject[ marketing longer in the college because it's part of the other courses so they've got a whole section of marketing and there's just loads to choose from. Whereas [the course] International Business has only come in since we've been doing this degree and there's like one shelf which is always empty because there's no books on it - all of the books are just out all of the time.





The nature of the assignment also had an impact:



I think as well for most people if they've had a project to do they do try to use wider material anyway. For our marketing projects everybody must've had five or six books, after a good trawl through. Whereas for some other subjects perhaps it's been slightly difficult to get them.  In other subjects there's plenty to choose from.





The students liked to choose from a range of books:



It's helped me understand the subject better looking at different books ... I think it helps you take it all in - as well as reading your notes - if I just had to read Daniels well, forget it.  No books are the same they - they don't have exactly the same ideas - most of them have similar ideas. 





The students had discovered some first year wider reading degree study course books which contained "all the basic stuff" and were "really good ... invaluable" but were not stocked by the library, apparently because they were not recommended.  The students preferred these titles because they were cheaper than the recommended texts and easier to understand: "... these books were a lot easier because they were simple bullet points - you didn't have to trawl through like fifty paragraphs of absolute rubbish before you got to your main point - some of the recommended books are just totally over the top."





The college tutor's view - reading 



I don't think there's any point in recommending books that haven't got any depth and, surely, they ought to get used to enquiring in that sort of text in year one because as sure as hell they're going to need it in years two and onwards. 





In contrast, the students had not found the recommended books useful:



The course tutors at the University recommend particular books, or a group of books, or usually a particular one for each subject, but you don't always find them useful - well I haven't up to yet.



I don't like Daniels ... I don't really think we've had a decent book that's been recommended to you that's been any good to you.



I think Daniels is all right.



What I tend to do is to get several books out on a subject and take different bits from each one, especially for revision.





The students described how the whole group and the tutor had problems with a text recommended by the University so:



 ... the tutor ... decided which was the best one for particular aspects of economics.  He got us all a book because his A level class last year had all had it as their set text ... He was very good.  He'd say for particular aspects of the subjects 'so and so is very good' or 'so and so has got a good part on that, read that', which has helped a lot.  Plus it made a big difference because the tutor had always taught from that book and he hadn't even read the Stiglitz until half way through the course.  He'd decided to start with it because it looked interesting and then he'd changed his mind.







The college tutor's view - reading lists



We certainly don't know all of the books being recommended and I doubt that the [University staff] know all of the books but they sound good perhaps!  Our problem is that if we don't tell the students that 'this is the list' then are we going to disadvantage them?  Because we're not setting the exams and we're not setting the assignments and there is always a danger that they could turn round and say 'there was a question about that in the exam and we hadn't read anything about that in the book that you told us about.'







As for other resources used, most of the students also used newspapers and journals for their assignments.  Two of the students in the group felt that they were widely read:



Personal reading what you do anyway - I get The Times, The Independent and Business International and The Economist and a lot of what you've read in there you just not necessarily know but you can refer back to ... that comes into it a lot for me.



Yes and for me - if you are widely read it always helps - and being slightly mature students we've got a bit more experience just from reading and life.





The journals were used "for examples from articles" and "to get actual case studies ...":



It's not a complete journal store in the library but relatively complete - it covers seven years which covers most of the things we want to do at the moment.  They keep The Economist which is so relevant to so many of the subjects that we do ... and Management Today.  And if they haven't got it you can put a request in and they'll usually get it within ten days.







The college tutor's view - journals



I expected use to be lower because we would maintain we don't have enough journals.  We have a limited amount of very contemporary stuff - maybe that's good enough.  It is actually improving because we've got Masters courses coming on-stream as well so we have spent a lot of money on business and management areas.







The students in the first group worked in a number of places including public libraries, other off-campus site libraries and the in-house library at the University:



I did a lot of mine in town because I did a lot on The Times archives - the microfilm - which we don't have here.



Well, my local library just hasn't got the facilities that this library has - it's got very few books.  You get books that generally cover it but not in depth - you might have one book that covers business studies that covers everything in business studies very briefly but doesn't actually go into depth. 



I find the library here is better than the one at the other site.  I think maybe because they've transferred books that used to be there to here because the courses are now here.  Several times we've been to the main college site and only occasionally got books that weren't available here. 



Only one student regularly used the in-house site because they lived nearby:  "The main reason I use it is because I was using the CD-ROM for my assignment and for that CD-ROM they've only got a few newspapers but at the University they've got a lot more choice and a lot more machines as well so it's easier - better access."



Other students in the group commented:



We're all entitled to use it because we're all registered students at the University so we can use it if we want to ... I've used it for other assignments as well because they've got a big collection of journals.  I use it quite a lot, it's a lot better than the one here ... It's just accessibility really.



Accessibility also determined the use made of the library on the off-campus site:  "I tend to use this library a lot because you've got blank outs between your lectures and it's a bit isolated, unless you're in a car, so you go to the library for an hour.  It forces you to use the library unless you want to go home."





Some of the students had also obtained information direct:  "I was lucky with the GATT essay because I had somebody who could send me documents over from Europe - the transcripts of what was being said at the meetings" and "In the group thing we did I got some information direct from a company - we sent a fax to them - but we didn't get a very good response rate did we - we sent off to a few companies but only got one return ..."





The college tutor's view - using the library 



I do look for originality of thought and I'd look for evidence that they'd gone away and read outside of what I've delivered.







Some students worked regularly from home, particularly if they had their own word-processing facilities, but others found they could not concentrate at home.  All of the students in the second group used the college library.  One student made use of the University library:



... I've got an advantage: I live in the city so I use the University library and I can use another University because my partner's there.  Their libraries are so much better than ours just because of the sheer size and because they've been going so long.  They've got a better collection of books and they've got a bigger site anyway and its a lot easier to get them.  But there's more people coming for the books - if you compare how many people are using that library to how many people are using ours it's still going to be the same ...





Again, with this group, use of public libraries was limited:  "I use the central library in town but it's poor.  They haven't got a great selection but at least for the [subject] area that it's in there aren't so many people going for the type of books I'm needing at the minute."





On the whole this group preferred working at home, although some had worked together as a group in the library.



I find it easier to work at home ... There's a difference between us - we've got children so we have to work at home - it's very rarely that I can work in the library ... but I don't think you concentrate properly anyway - there's too much going off around you even though it's quiet.  One of the problems with our library is that it is quite noisy - people just go in the library to sit around a table and talk.



Also:



At home you can have a break and get yourself something to eat or drink and still carry on with your revising and you're not breaking off to have an hour off and go into town because then you have to start all over again.



But:



I'm always watching telly at home ... that's a distraction ... I think trying to get yourself to revise is really hard - to get yourself motivated - to ignore the telly or doing something else ...
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The main problems noted by the first group included:



There's an awful lot of very old outdated books in the library. 



They do have new books but they are very limited in supply and once somebody has got that book that's it.  Once somebody has got the book it's because they're in such short supply that you tend to try and hang onto it for as long as you possibly can. 



The students described what they would do if they could not get hold of books from any of the college libraries and this highlights the problem of insufficient copies even for a small group:



Buy it - yeah.  They give a book list at the beginning of the year. 



Panic!



Buy it -  you couldn't survive this course without buying some of the books. 



But for the assignment, you couldn't just do it out of the course book, you have to do wider reading.  They tell you could do it off the libraries but it's not true.



They don't have any more than five copies of any book so there are sixteen of us and if nobody buys the book then you're all fighting for it. 



There was one book which a lot of us didn't buy because it was too expensive and the library didn't get it in until late - and then there was a problem with it: it had been printed wrongly ... so we had to keep swapping them between us.



My experience for next year is to get a book list off the lecturers and then get all of my books ready so I'm not waiting for anything.



The trouble with that is that some of the books on the recommended list are not up to scratch, they're rubbish, and we find even the lecturers are not using them ... a lot of people bought the book but they got no value from it at all. 





One strategy was to find alternatives to recommended titles:



The thing is they recommend books but you can read anything you like.  They may recommend a particular book for accounting - this is the course book - but you don't have to buy it, you don't even have to read it, you don't even have to pick it up providing you can find another book with something in it.. "







The college tutor's view - using the library 



It is the general aim of the course that each module should have some sort of handbook with it which could be a set of notes or worksheets or seminar material ... the grave danger is that the more you give them the less they will look for elsewhere ... I do not ever tell them to go here and do that, and there to do that, and so on.  I'm expecting that if they're on an Honours degree they should be able to interpret the question ... one of the things a degree encourages is for them to study and learn and enquire.







Some students had found that they could survive by using readers and by sharing books:



I think this semester in virtually all of the subjects we seem to have been given booklets like this to work from with notes, whereas last time we were often working from the recommended course book, with the exception of International Business ... but even then we were working in tutorial groups so as long as two of you had access to the book then you didn't really need to have it - but it's now that you need it when you're studying for exams.



What you find is happening with the week loans from the library is that we take them out and keep passing them around between us - so you've got it four weeks between the group which makes it a lot easier on a twelve week semester.







The college tutor's view - sharing material



This group is a good group but it's still made up of small factions ... so I'd never assume they would share information even though they may a little.







Some students found that time-management was a problem which was exacerbated by waiting for books from the library:



The only other problem that comes out is time but I think that is every student's problem - all of your assignments are thrown at you at the same time and all of them are due in at the same time - but that's prioritising your time - that's a problem whatever you're studying.  [It's]  more of a major problem when you put your orders in for books and you've got your deadline and you're waiting for other people to return your books and if they don't return them when they're asked for them then you've got a problem because you haven't got the information to write your essay and you haven't got a choice but to write it without the information.





Coping strategies here included finding alternative books or "beg a book from somebody else overnight to pick bits of information":



Just [look for] alternative books.  If you think somebody's got the book you need then you just have to spend time in the library and look through the books and see if there's the same information in another book and that takes time.  It can be quite frustrating. 



Looking for the alternative source to get the book from takes time - I've found the local comprehensive school quite helpful ... but that's because I know someone there ... but you have to play the system to the full advantage in order to get anything out of it.





The main problems encountered by the second group were the number of books, the loan periods being either too short or too long, an unbalanced stock and noise in the library.  The worst problem was "wanting to get a book and none of them are there."



For example,



For the International Business I had a whole list of books to get out and none of them were in off the whole of the reading list ... But we did have a particularly bad time on that one.  For the first five or six weeks of the course there was just nothing to read ... The book shop didn't get the books, there was no books in the library. 



We just had to photocopy all of the case-studies ... We didn't miss much ... but at the time you don't realise that. 





The students talked about buying books when they were asked 'what were you doing to get hold of the books you needed for your assignments?'  The students noted that they had found it harder to get hold of books for the second semester and had to borrow each other's (which had originally been bought or borrowed from the library) because the book shop took a long time to obtain titles.  A few students had bought some books from second year students.



I bought at least one in each subject but I think now, with experience, you're better off waiting until a few weeks into the course and finding out if it's relevant.



I've got all of mine really out of the library this year.  The International Business book, the course book was Daniels, and I had a book which was on international business which was really very similar to the course book but it was on a longer loan period and all the difference was that it had different case studies in so I could get away with that and I've used that for most of the semester. 



All year I've only actually bought one book and that's for eight courses and all the time I've had at least one course book from the library. 



I'm not going to buy any more books.



I like my own books.  I like to write in mine.



I do - you know no one's going to take them off you.  





The group had had "a bad start" with buying books, and for some the experience "certainly put me off buying books."  For example:  "For that Stiglitz we were all new and they all said get that - you'll have exam questions on it - it was an American economics book - and we weren't [American].  It was a total waste of time and we all spent £28 so we were, like, burnt.  And then when future books came out everyone's thinking 'is this going to be another duff one or what?"  Some students said they would share the cost of a book.





The students were not totally happy with the advice received from tutors and felt that their tutors should at least 'point them in the right direction':



I've got a suspicion that the book buying practice is a bit like the medical profession you know where the doctors are pushed drugs to pass onto their patients I think it's very similar there must be huge incentives to buy these books. 



There are two books that he's actually recommended and half of the notes he's actually given us in handout form are just taken straight out of the book.  I don't think, overall, they're really bothered because ... you're not forced to do anything.  You can either come to a lecture or not.  







The college tutor's view - buying books



Many of them appear to have bought their own course texts.  There's a lot of contention about that and I'm guilty of having recommended them to buy the text and then not actually referring to it.  The purpose of having the text by them all the time is if there's something they don't understand then they at least can go away and have an immediate source to read.  Whatever is given in a lecture is never as comprehensive as in a text anyway.  I guess those that have a getting-by strategy, rather than a 2:1 strategy, [i.e. aiming for an upper second class honours degree] buy the book and find they don't use it ... if you're satisfied with 50% then fine, you don't need the book probably, but if you are going to try and start averaging sixty plus then you have to go out and do something extra and buying the book yourself at least gets over this business of 'it's never in the library.
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More books.  Newer books. 



A better introduction to the system when you start because there are a lot of people, even those who've come straight from school, who don't know how to use the library to find books.  You get brought in en masse and have a walk around the library and that's it, 10 minutes if that.  So maybe if you were split down into smaller groups and shown a lot more, even now, the catalogue section and the reference books.  Most of my time in the library was spent hunting for information because I didn't really know what I was looking for or where to look for it.



I wonder if the tutors are aware.  The lecturers themselves maybe don't know what is available in the library.





The college tutor's view - liaison with library staff



In practice the liaison tends to be informal in that if I want some texts or need some help then I'll go and talk to [the College's] 'subject librarian'.  If we have a new year coming on stream, or a new option, then I'll tell her what the recommended texts are and what else the students might be asking for ...







�In-house Students - Summary of Group Discussion 
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There were problems in using the library as the catalogue did not normally indicate where items might be if not on the shelf or on loan, for example, awaiting reshelving, or items were not reshelved quickly:



I thought I was really backward because I couldn't use the library because every time I went to a shelf there was absolutely no books there even though they were meant to be in stock when you look on the computer ... Sometimes they're in transit aren't they - wandering about on the trolleys somewhere and you just can't get hold of them. 



Also:



Because I didn't have any idea about what I was doing in the library I asked one of the assistants to find some books for me on GATT and he looked up on the computer and said there were a few in but he couldn't find them so in the end I went and did another subject which I was really lucky on because I found books there which were on 'how to manage an export office' so that was my whole essay sorted.





The University Tutor's View - using the library



It's easy to knock the students - you can say they're lazy or lack initiative or is it to do with us not having high enough expectations and expecting them to go and use resources a lot more ... I feel they need spoon feeding in the first year - they need a text book approach with questions to make them read it thoroughly - a lot of them come with non-related A levels so they need to get used to the jargon and at level one to get a grasp of the principles of the subject ...  







The short loan collection was well used but there were problems with the length of the short loan period:



It's two hours or some books you can take in the afternoon for overnight and they have to be back by ten o' clock the next morning.  I've had to photocopy information because we're only allowed to have them for a couple of hours out of short loan - it's not long enough.



And also the section being too small:  "... short loan is so small that you've the same problems as the main library there are about five copies of each book in short loan for 250 students." 





The University Tutor's View - short loan



For there to be more material instantly available to the students would be a real help - having the short loans collection with more articles and chapters that will make things more available for them and will get rid of some of the frustrations of wasting time looking around and looking things up an then finding that it's not there anyway.  It has to be more delivered on a plate when there is so many of them and with the time - they cover a topic a week for twelve weeks - it has to be instant.







Short loan books tended to be used in the library because the loan period of a few hours was not long enough for even the most locally resident students to take home and use.  The students tended to work from home anyway because it was more convenient and because they did not find the library an easy place to work in:



I live about three miles out and I'm relying on the bus service and it's terrible so you just don't want to come in.



I get too distracted in the library anyway.



It's not that quiet, is it?



Probably because of me - I can't shut up as soon as there are people around! You get distracted and you start talking to other people about the problems they're having with their essay and the problems you're having with your essay and then you get nothing done and it gets worse.



I need to be putting the kettle on every two hours for a cup of tea so I couldn't be sitting in the library"





Few students worked in the in-house library on a regular basis:



I do a little bit when you've got to write up your notes, or you have an hour off, but I don't actually do my assignments in there unless I need to use short loan books.



here's not a lot of room in the desks - I like to spread my books out. 



I find it depends how urgent the work is.  If it's got to be handed in in the afternoon and I haven't started it then I'll do it all in the library, but if you've got a couple of days then you'll do it at home because it's easier to work at home than it is in the library. 



Another reason was that:



It's difficult to carry books around because (sic) if you're working in the library.  It's because you have lectures and then you have lectures and books and papers and files and you don't really want to carry them and your books for your assignment and everything else for another assignment ... it's just far too heavy to carry around for like five hours if you're trailing around.





The University Tutor's View - using the library



The library's also crowded and noisy during the day and often all the machines are being used - it's better after tea-time - so for anybody who's a bit timid or a bit wary I don't think it's an easy place to go in and have a go, so I do say to them to go in in the evening it's much quieter then.  They still have a lot of group work to do for the course but there's nowhere for them to do it so they work in groups on the library ... so it's not very good for other users - it will get better with the new building but at the moment it's pretty grim.  







	Good things about the in-house library included study space (even though this contradicts the comment above!), the photocopiers, and the CD-ROM system. 





One student raised the issue of induction:  “I don't think we get trained actually to use the library properly, you know, when we first got here because I spent ages just trying to find what I wanted and I didn't even know what I wanted because I didn't know what was there, so I think they should talk about it in the induction thing.  They need to tell you exactly what type of material they've got there.”  The group were then prompted to describe what they received in the way of training or induction.  The initial response was "nothing."  Those students with better memories elaborated:



There was that lecture with that fella with the silly haircut ... he just gave us a talk at the beginning of the year about the library and the computers and that and you've got to get a library card and that was it.  I didn't find it very much use. 



The little booklet thing we got in the fresher's week wasn't much use.  It was singing the praises about how good the library is and blah, blah, blah, but it doesn't tell you much about how to use it.



Yes - we got quite a few pages but it didn't tell you how to use it, like he said it told you what the facilities were rather than how to use them.  I think it takes you your first year to actually find out how to use everything - perhaps if they'd had a training session for an hour in the library where you could go in and be shown how to use everything. 



Throughout the discussion several students said that they were 'not very good at using the library.'  The initial introduction to the library did not seem to be adequate preparation:



Well, everything I picked up in the place, using the CD-ROM, the information system, was just picked up off my mate because I found that talk at the beginning of the year was hopeless - they didn't say what it was or anything. 



There are those little slips that tell you the subject areas but if you are doing an essay on something specific ... then you have to think of the category and then you have to look through each book, through the index to find out if your subject is actually in that book so it takes ages ... so it's really difficult if you're looking for a specific subject rather than area - it's really hard. 



One suggestion was made for improving induction:  "I think if you broke the course down into seminar groups ... and said this is this, and that is that, at least it would give you an idea of what's what actually available to you, and showed you how to use something - if they actually took you in there rather than leaving it up to you."





The University Tutor's View - induction



In the past we had an all-singing all-dancing induction and the computer resources can be demonstrated in the lecture theatre - it's intensive - and the result of that is that they know what's available, they don't know how to use it, but they know what's there.  Then they have a second hour two or three weeks into the course, by which time assignments have been set, the idea being that they will be more focused - but that is nowhere near sufficient ...







The group was asked if they had many dealings with the library staff.  The resulting comments raise a number of issues to do with the quality of service:



... they do get a bit exasperated after a while but I suppose anybody would - eventually though it makes you feel like you shouldn't keep asking them. 



For law last year there was a lot of people going into the library to look at these law books and there was one woman who was really helpful ... but the majority of the staff are very stand-offish, like 'go and find it yourself - we're only here to stamp your books or collect your fines'.  That's what I've found anyway.



But there are different staff aren't there - some do actually just put your books away don't they and I've found it difficult to distinguish who they are.



I don't think they've got enough staff down there.



I don't know about enough staff but if they are going to work there they should be able to help you more, do certain things, I mean, what they're doing I could do.  Just go in there and collect the books and use that electronic device.  They should have a better idea about where stuff is and how to find stuff out because a lot of them don't know.



The information desk is a good idea - the only problem is that you go and stand at one for 10 minutes and there's nobody behind it ... or there's only one person there and you've to wait for ages.  Or they're always writing something or following somebody or someone else will be asking a query so they'll go off with them for about half an hour and you're still standing there.  They don't acknowledge that you're there waiting and you don't know how long you'll be there it could be five minutes - you don't know whether to come back later.



They do a lot to build the library up but the impression I get is that it's not user-friendly - you spend a lot of time thinking what do I do next and it does take a lot of time to find your way around on your own and get used to it.







The University Tutor's View - library staff



Lack of helpfulness - yes - I'm familiar with those comments too.  I can see that a lot of it will be the result of the fact that there are so many students there and it's noisy.  I'm not well qualified to judge the ratio of staff but in the day time it doesn't seem to be good, and also there are quite a lot of general staff there who don't have much knowledge of business studies.  We've got one subject librarian ... who's well thought of and approachable and does a good job, but there's one person in that role and there's a 1,000 undergraduate students in the business school ... 











�symbol 183 \f "Symbol" \s 10 \h�	Using library and information materials





The University Tutor's View - library use

Students wouldn't be able to write a decent assignment without using the library.





To focus on the students' actual use of library materials the group was referred back to their diaries and asked about how they 'had gone about' doing their different pieces of work.  Different students adopted different approaches to the essay topics:



I sort of chose which one you thought was the lesser of 10 evils ... and then you worried about the books and the notes and that you didn't have anything on that question later. 



I just read through the notes and picked the one that seemed the easiest at the time and got extra books out of the library. 



Some students were looking at what was available first before making a choice:  "I tried to find the most relevant books and see which had the most information on it - for some subjects you just couldn't find anything at all."



Others found their choice restricted by what was readily available:



I think there was a shortage of relevant books on some subjects and people were struggling to get hold of certain books that were recommended ... I started off doing the franchises one but to be honest I found it hard to get hold of enough information so I ended up doing the joint ventures and there was a lot of books in the library at the last minute about that, I think people had brought them all back because they'd finished their essay before I'd started mine!





The University Tutor's View - assignments



With the assignments they did have a wide range of choice and the topics were covered in the lecture course so the students would be expected to go and look in more detail at those things ... some of the information is supplied and some of it might be looking a particular model in the lecture and then asking them in the assignment to find out more or apply it to different countries or companies - a lot of the questions ask them to refer in detail to specific companies or countries and all of that would require library work.







Regarding the range of stock the group commented:



It depends on the area you're studying.  If you need something that's up to date then maybe not because a lot of them they're not up to date.  But general books, they're adequate ... If you dig hard enough and long enough you can usually find something that will help you pass your assignment but just because you can find enough material to pass doesn't necessarily mean that there's adequate material there. 





There were problems with books being out of date:



Most of the books are just so old that they're not at all relevant especially with International Business where they really want up to date examples.  When I was looking for exporting books there were, like, three or four copies of a book which was printed about twenty years ago about exporting wine.  It was just completely useless and there were four copies of it.  I mean nobody's going to want them and there wasn't anything printed after about 1985. 



The same thing happened to me - most of the books that I could get about on the history only ran up to the mid-eighties so for the last bit I had to improvise. 





And there had been difficulties in getting hold of up-to-date reference material:



I had to go in at nine o' clock in the morning to find out the census figures because I went about four times during the day and what happens is that people take it off the shelves, get it, and just leave it where they were using it so it ends up at the wrong end of the library and stuff and there's not enough staff to go around clearing up books that students leave out and put them back on the shelves, which maybe students shouldn't do, but it's a fact of life that we do do it, so it would be a help if someone could tidy up after us. 





The point about reshelving was raised on several separate occasions:



I don't think they reshelve the journals quickly enough either because you can go in one day and if you don't get there by nine o' clock things like the census reports are out and lying around on desks all day I think they should have somebody going around and collecting them up the books that have been used. 





These comments illustrate the problems the students had in using journals:



The thing is, they've got these shelves full of journals and things and unless you spend a whole day walking up and down them and seeing exactly what they've got there then ... like for this export essay, I didn't know if they would have any journals that would have articles about exporting and things in them.  Last semester, for law, they gave us a sheet and we had to go into the law library and we all had different books to look for - do you remember? - it was a nightmare, but it made you understand what type of information was there and where it was, whereas for the other subjects you have no idea.



Journals were not always easily accessible:



I was trying to find out stuff about Electrolux using trade journals and stuff, and I found in our library there was hardly any and the ones that were there were really battered.  And in the market research directory it said that they had these journals that you could get off the shelf.  But when you get to the shelf they weren't there.  Then you ask the assistant where they are and he turns around and says 'they're at a completely different site' or 'they're part of the city libraries, you'll have to go into town to get it.'  But they put it on the same market research thing to tell you that you can have it, if you can be bothered to go all the way to get it.







The University Tutor's View - journals



We spoon-feed a bit - we copy newspaper articles and give them to them and encourage them to read newspapers more than journals, The Economist, that sort of thing.  It's such an intensive course the first year - they are doing four subjects in the first semester and four in the second semester and in twelve weeks we've got to do the whole course ... it doesn't give them time and encourage them to go and browse around lots of books in the library.  



Because it's so intensive it tends to be assignment driven - they have to do these eight assignments and that's what the priority is.  It's difficult with semesterisation - I don't know how you introduce what I think is the more leisurely activity of browsing in the library and finding out for yourself what's available so a newspaper just seems more available and lack of availability is a problem with some things here, say, getting back numbers, they go missing, which is partly why we copy things.  I might give out to a seminar group every week one or two newspaper articles.  So they get the information though they don't have to find it for themselves.







The site referred to is seven miles away from the main University city centre site and the students felt that "it's not really feasible to get up there unless you have a car - it takes about an hour at least" and added "... you'd have to pay your bus fare as well."  



The split-site had an impact on library use:



I think they should have some sort of linkage between them so that you can order books and they come down far more quickly than they do.  So that perhaps you could get a book from a different site by the end of a same day - because most of the books I needed were at the other site.  Perhaps not for this assignment but for one of the others, every book I needed was up there so I just didn't do that assignment I did something else.





The University Tutor's View - using the second site



My students don't go to the other site - there are a small number who live in Halls there which they don't like because it's a long way out of town but I would imagine that apart from those who live there none of them will go up there I'd guess.   Actually a lot of the business books are located there, you can order them, but you have to queue up to do that so it might put them off ... there is a minibus but there are three hundred students on the course - it's about seven or eight miles away and they're used to everything being here in the centre of the city for them so I can understand it seeming like a major expedition to go up there.  So I'd expect them to rely on what they're got here.  



The CD-ROM was a popular resource with at least two students.  For example, one explained "I used it a lot for that essay which was on GATT and I chose it because there was a fair bit in the news about it last year so I just went on the CD-ROM, banged in GATT, and got a load of articles and that was my essay sorted."  Other students did not use the CD-ROM because they had to wait for a workstation as there was no booking system, or because they had not found it helpful:



It didn't help me at all.  I had lots of examples of acquisitions from loads of books and things but I had hardly any examples of greenfields and I put 'greenfield' in and 'greenfield site' and all the different versions I could think but there was absolutely nothing basically.  It just came up with articles that had 'green fields' in it.  It wasn't really much help at all and I couldn't see a way around it because if you don't have an exact phrase to describe what you want then you won't get anything. 







The University Tutor's View - CD-ROM



I think our students find out about using the CD-ROM ... from their colleagues rather than the staff!  And it probably takes longer with it being a bigger group.  And they're wary with it being something new that a lot of them won't have seen in school.  











�symbol 183 \f "Symbol" \s 10 \h�	Coping strategies





Strategies included using short loan:  "I find I have to go into the short loan section to get books out and to photocopy bits 	and then put the book back ... because I just couldn't get hold of a book."







The University Tutor's View - sharing resources



Students are unlikely to share materials because the group is so big ...







Most of the students got most of their books from the in-house library but some used public libraries as well:



I got some information from the City Library but that was all from reference libraries - the actual lending ones are not very good.



I get some books from the public library - I live in another town  about 15 miles away.  They're very good at ordering books there but it takes a long time.  By the time you get the books I don't need them anyway so that can be a problem.





The students were asked 'would you buy books if you couldn't find what you wanted in the library?'  A typical response, and one which encapsulates points made by other students was:



With this assignment ... I couldn't get any of the books I wanted and there was no way that I could go and buy them.  They just cost too much and it would be a real waste buying them for just one assignment so I changed my choice of assignment.  Even the one I did do, the books that were recommended I couldn't get hold of those either but I was lucky because they were all in the same section of the library ... so I looked on the shelves for them and I couldn't find the ones I wanted but they all had the same number so I managed to turn up a few other ones while I was rooting around and the other ones turned out to be pretty helpful.







The University Tutor's View - buying



They buy the main textbook and by the time they've spent £25 on that they expect to make thorough use of it I think!  It's a good text book which is very thorough and has some nice  company/country case studies and so I can see there's a temptation just to use the textbook and I think you could get through the course, I think you could pass, just using the textbook and so in some ways it's probably not a good thing that we have a nice textbook because it doesn't encourage them much to go and use other things ... it's unrealistic to expect them to buy for a one semester courses - though I'd hope they'd buy newspapers because they seem more accessible and are cheaper.  I just feel they're accessible and a cheap source of information that they can keep up to date with whereas once they've bought the textbook for that amount they not going to spend anymore.  We've looked for cheaper texts but there's one but it doesn't really cover the range of topics.







For many students the most successful strategy was simply:  "You've got to be the first there as soon as you've got the assignment.  You've to be the first into the library otherwise you're waiting till the day before to get books when they come back in."  Sharing books was only mentioned by one student.  











�symbol 183 \f "Symbol" \s 10 \h�	Suggestions for improvement



The group summarised their main problems:  "Out of date books.  Not enough copies ... Books not being put back on the shelves by the librarians during the day so you don't know where they are even if they're in the library ... Unhelpful staff ... Too many books are at different sites."  The worst problems, the group decided, were "books being out of date" and "not enough copies". 



These problems were not necessarily perceived as a fault of the library:



The problem with Business is that there's so many different areas so what books do you buy?  Do you get a book that covers everything or if you're going to get books that cover things in detail then you're not going to be able to get many copies because you have to buy books in other sections. 



Another student commented:



I get the impression they're quite short of resources - I mean financial resources there seems to be plenty of money to spend on other things  - but the library to my mind needs some money spending on it and it's just not there - they're struggling on to do what they were doing ten years ago. 





The students recognised that some of the problems were to do with the people who were using the library and suggested:



Perhaps if they've got limited copies of something you should have to sign out for it for half an hour and then bring it back so at least they know where it is even if you're having to stay in the library ... and then you'd at least have a chance of seeing it. 





The group made other suggestions to improve service:



If they could get lists off courses and tutors and scrap all of the old books that they've got and have, like, ten copies of what's needed, or more, as much as they can afford, instead of having five copies of a book from 1985.  Scrap all of those and buy new ones.



They need more staff ...  They're not prepared to give you much assistance.  They just stamp your book and that's it.  Maybe they need to be better trained and they'd have more incentive to be more customer friendly ... Perhaps they just haven't got enough at that level ... I don't know what sort of qualifications you need to work in the library but they've just not got enough people who are knowledgeable enough to help you. 



If they want to get a better name though they need to make sure that even the people at the lowest level are trained up to a certain level so at least they can give you basic assistance that you need.  And then, if there are any major problems, then you can go and see one of the senior members of staff.  Just because they're part time it doesn't mean they should just perform a function as if they were robots - they need to be a bit more flexible and help you if you do have an enquiry. 



A better information desk where you can say 'I'm looking for something on a specific area, can you give me some general ideas' and they can give you four or five general ideas on where you should be looking.  That would be excellent and would probably only take about five minutes, like using someone who really knows the library and the subject.





The University Tutor's View - course structure



We're very pressurised - there's a desire to maintain the quality and content of the course but in a shorter time period there's no thinking time for the students and it's a topic a week, bang, bang, bang, and it doesn't give them time to have a lecture on one week and then go and read about and do some research and them come up with questions the next week because we're onto the next topic then. 



The way we tackle it at level one is by giving them stuff.  Otherwise they'll go to the library and want it now and if it's not there now then it'll put them off because next week they're onto something else.  There is lots of scope for using the short loan collection and we're working on putting chapters and articles into it as well which would be a help but I would have thought that a lot of the differences between our students and those off-campus would be to do with numbers.  We have five times as many students but not five times as many resources so they head for efficient ways of doing things, which is to rely a lot on the text book and what we dish out in seminar groups.



�Summary points arising from the Business Studies focus group discussions



�symbol 183 \f "Symbol" \s 10 \h�	Loan periods for books were not seen to be appropriate at the off-campus site and it was easy to take advantage of the system.



�symbol 183 \f "Symbol" \s 10 \h�	The reservations system at the off-campus site was not well utilised for various reasons.



�symbol 183 \f "Symbol" \s 10 \h�	On the whole the off-campus students appeared to have a good relationship with library staff and small size of the library meant that staff got to know individual students.  Students at the in-house site did not appear to find their library as user-friendly but made suggestions as to how staff could offer a better service.



�symbol 183 \f "Symbol" \s 10 \h�	Both off-campus and in-house students were quite careful in choosing their essay topics, for example, in checking out available resources, however there were still problems in getting hold of specific books. 



�symbol 183 \f "Symbol" \s 10 \h�	The off-campus group were aware that even their small course could generate a large demand for library resources.  Consequently they would buy books and arrange to share books to improve the situation for recommended titles.  Although this strategy was adequate during the taught course, the students were finding it harder to share material at the time of the discussion group, that is, the period leading up to the exams.  At the in-house site there was less evidence of buying and sharing books and here the coping strategies tended towards relying on using short loan books and "getting there first."



�symbol 183 \f "Symbol" \s 10 \h�	For general subjects, such as marketing, the off-campus students at the Business School were able to make use of other libraries belonging to the college.  In contrast the in-house students were reluctant to travel to use a library at another university site. 



�symbol 183 \f "Symbol" \s 10 \h�	Most of the off-campus students, including all the students in the second discussion group, used the CD-ROM and were aware of how it could assist them in their research.  However one or two students in the first discussion group seemed to have missed out on finding out about this resource.  

	

�symbol 183 \f "Symbol" \s 10 \h�	The off-campus students seemed more confident than in-house students in using journals. 



�symbol 183 \f "Symbol" \s 10 \h�	The off-campus students tended not to find their library conducive to prolonged study.



�symbol 183 \f "Symbol" \s 10 \h�	The off-campus students were willing to buy books but felt they had not received the best advice from tutors.



�symbol 183 \f "Symbol" \s 10 \h�	The off-campus students had found that some of the recommended reading books were difficult to understand.  On the whole they felt that the composition of the reading list was weighted in favour of stock available at the university.



�symbol 183 \f "Symbol" \s 10 \h�	Only a couple of off-campus students regularly made use of the in-house library at the University.  They spoke enthusiastically about its resources and services but for the majority of the off-campus students accessibility was a problem.

�symbol 183 \f "Symbol" \s 10 \h�	Those off-campus students who made use of the in-house library at the university had a clearer perception of the limitations of the library at the off-campus site, for example, that it was not computerised.

�symbol 183 \f "Symbol" \s 10 \h�	Some of the problems experienced by the in-house students stemmed from the larger size of the in-house library, for example, books not being reshelved quickly and a perception that the catalogue was not accurate.

�symbol 183 \f "Symbol" \s 10 \h�	Despite the better working facilities in the in-house library at the university most of the in-house group said they did not like working in the library.

�symbol 183 \f "Symbol" \s 10 \h�	Induction could be improved for both groups.

�SYMBOL 183 \f "Symbol" \s 10 \h�	During both college discussion groups it was apparent that the students were aware of the wider issues surrounding library provision for thier course.

Case Study 4:  English Literature



This section summarises the library and information services experiences for a sample of nineteen first year students studying an English Literature module at degree level.  The in-house students were taken from three degree courses: Combined Honours (seven students), English Literary Studies (four students) and English Language Studies (one student).  The off-campus students were all studying a part-time degree level course which is part of the University's Combined Honours Programme.  Each of these students completed a diary recording library use as they completed two essays for the English Literature module during the 1993-4 academic year.  The essay topics at the in-house site were based on the writer Stevie Smith and the Shakespeare play King Lear; at the off-campus site the essays were based on Hamlet and Oedipus Rex.  



The quality of the tape-recording of the in-house group was very poor so only a limited number of comments from these students are included with the summary of the off-campus discussion.  This case-study is therefore supported by a fuller account of the tutor's view of student use of library and information services.





Table 5.5  Profile of English Literature student sample



				In-house	Off-campus 



Sample Size			12		7

All of the students were first year full time students.



Age

Under 21			7		1

21 - 25				2		0

26 - 35				3		4

Over 35				0		2



Sex

Female				7		7

Male				5		0



Main Place Of Study Outside Of Classes

Home				8		7

University Library & Home	3		0

Home, University Library & Train 1		0



Library Normally Used To Support Studies

College				1		1

University 			8		0

University and Public Library	3		0

College and Public Library	0		6





Distance From The University & Mode Of Transport

The in-house students who lived in Halls and Lodgings were all 5-10 minutes walking distance from the in-house site.  For those who lived in shared houses/flats, two were ten minutes walking distance and one was twenty minutes walking distance from the in-house site.



The in-house students who had their own houses were both about 11 miles away from the in-house site and it took one 25 minutes to travel in by car and the other 30 minutes by train.  The in-house student who lived with his/her parents was 26 miles away from the in-house site and the journey took 40 minutes by car. 



The majority of off-campus students lived between 7 and 20 miles from the off-campus site and took between 15 and 35 minutes to reach the site by car.  Only one student travelled to the off-campus site by bus and it took 90 minutes for this student to travel 15 miles.



Other Commitments

Only one student in the in-house sample had any children to care for.  No one had any dependent friends or relatives.  Only two students in the in-house sample worked in paid employment and this was only for the minimum period of between 1-10 hours per week.



All of the students at the off-campus site, except one, had children to care for.  Three students were not involved in any paid employment; two students worked for between 1 and 10 hours per week; one student worked between 21 - 30 hours; and one student worked between 31 - 40 hours per week.





Regarding where students are working, an analysis of the student diaries showed:



�symbol 183 \f "Symbol" \s 10 \h�	It was not unusual for students in both groups to complete most or all of their essays at home.



�symbol 183 \f "Symbol" \s 10 \h�	However, this was a more common occurrence for students in the off-campus group.



�symbol 183 \f "Symbol" \s 10 \h�	Only one off-campus student who lived close to the off-campus site made substantial use of the library, but even so this was only for one of the assignments.  Overall, only four students made use of the off-campus site library over the two assignments.



�symbol 183 \f "Symbol" \s 10 \h�	On the whole the off-campus students spent very small proportions of time in libraries.



�symbol 183 \f "Symbol" \s 10 \h�	Three-quarters of the in-house sample for the Stevie Smith essay and over a half of the in-house sample for the King Lear essay made use of the in-house library.  Furthermore, the in-house students spent comparatively more time working in the in-house library.



�symbol 183 \f "Symbol" \s 10 \h�	Only one student in each group made use of the public library and in each case this was only for one essay.

�Off-campus Students - Summary of Group Discussion 



�symbol 183 \f "Symbol" \s 10 \h�	Using library and information materials



The students described how they went about doing their essays.  They had all read the text first and then it was a question of getting access to extra reading.  One student explained "I looked at the handouts with our recommended reading and the recommended reading books were always in the college library and that was great because you knew where to go and where to get them and that was really handy" but she knew her view was unrepresentative of the group as: "I don't work, my children go to school and I can just come to the library when I want to get books, look at reference books ... "  





The other students in the group had experienced many more problems in getting hold of materials, especially when they were in the reference section:



	... some of them were just in reference and that was difficult because if you couldn't 	come into college earlier, or at any other time, then it was very difficult. 



	Yes, that's what I found. I didn't have time to use the library because I'm here four 	nights a week studying so it's a rush to get here for the class.  By the time the 	class has finished the library's closed. So for the early part of the course, for the first 	two essays, l I didn't use the library.  I used my own books and I buy my own books. 



	Yes ... the college library is OK, but that's if you're first come, first served.  But for us 	that work, by the time you come there's nothing left in the library.





In-house Students - using library books



Generally the in-house student made more use of books from the library for the King Lear essay than the Stevie Smith essay.  This was for two reasons.  Firstly because they had found so little in the library about Stevie Smith and secondly because they tended to work directly from her poems.  The King Lear essay titles were more wide ranging so the students found they could make use of a wider range of books and also find sections in other books about the play.  A general complaint throughout was that there were not enough books on either of the topics: "there's a lack of books and not enough copies of recommended titles."  There seemed to be an expectation that it would be harder to find books about newer writers: "Stevie Smith, I know she's modern, but you think they would've told the library to buy some."



The group explained that they had been given a recommended reading list to support their essay titles.  The student who had good access to the library found the list "very useful", but others commented that:



	The only trouble is that everyone is given the same list so everybody is after the 	same books and it's hard to get them.  But we were given the list well in advance for 	when the term started so at least we knew what we needed, and more or less when 	we needed it.  We weren't just sort of given it with the essay.  Even so, then I'd order 	these books and have them too early - or far too late.





Another student noted that "quite a lot of them that are recommended are out of print if you try to order it from the shop" and went on to explain "... I even went as far as [a town 80 miles away] to try and get some books and they told me it was out of print and they gave me a place in London to write to who search for out of print books.  They wrote to me last week and asked me if I would like to buy the book - they'd finally found a copy for £28 - hardback.  It'll probably be a good buy because if it's out of print and it's £28 now then it's going to be worth something more next time - but now that course has finished."



Other students added:



I had the only copy out of the other college site's library but it came down from somewhere else ... I was waiting for the same book as you - I was first on the list ... but by the time it came the assignment was due so I cancelled and that made you first on the list. 



	That's right - I got it about two days before the assignment but I didn't use it ... I didn't 	read it before the assignment but I read it after, and it was a great book, but I couldn't 	read it two days before.







In-house students - advice from tutors, reading lists



The tutors seem to think there's a wealth of knowledge here but I haven't found any of it yet ... they think you should always be in the library reading books every day but the books aren't here ... they give you great list of books but for some books there's just nothing to read, say, on David Lodge ... they say 'it's a good book' in class but they don't realise there are only a few copies and it's just going to be the first three students who get to the library who'll be able to use it.







The group felt that it was important to be able to choose from a range of books as "... the students on this course are at quite different levels so if somebody said this is a good basic book it might be too basic for somebody else who was more advanced."







In-house students - range of stock 



"Generally the library seems to cover a broad range of stock but not in enough depth."  



The Combined Honours students were able to make comparisons: "I do Public Relations, it's a a new subject so there are only two shelves of books but they're all very good - just there's not enough of them - probably there will be more next year as the course gets established, but then there'll be more students using them ..."







The students said the reading lists were just lists of books and they did not refer to journal titles so they had experienced problems with journals provision:



	 ... we did Angela Carter and she's just quite a new writer and there's no criticism in 	books, it's all in periodicals, and we didn't have any of those either, none at all. 



	There's a lot in journals but we didn't have any of it.  It certainly puts you at a 	disadvantage - and really she isn't that new.  She just hasn't been written about [in 	books].







In-house students - journals



"Are they arranged in any order?" 







The students used a variety of other materials:



	I just use anything and everything.  If there's anything in a newspaper or a 	programme on the telly that's related to anything whatsoever.



	We pass videos around ... but you've to be careful if it's got a different interpretation 	from the book because it's the book you're writing about, you know.



	I know what I use - those talking classics - I do a lot of travelling in my job so I'd put a 	cassette in and that was sort of close to the book but they miss pieces out ... they are 	good if you're driving a long way.





One student had found it easier to order from a book shop rather than from the library: "I found it easier to order the new books, but that will still take two weeks and that's a long time when you've got an assignment to get in - to really [read and] digest it."





Although the students bought a lot of books they did not think that they were expected to buy books; however they pointed out that:



But if you want to do a good essay then you're encouraged to - you need them - I've spent a fortune.  I've been doing these higher degree courses for two years and I've spent hundreds of pounds ... I did Sociology and there you can get by with one or two textbooks but English has been quite an expensive course, not just the course itself, but buying books, as it's often a case of buying books or doing without and if you want to do a good piece of work to prove yourself you have to buy the books. 



Two students complained that they had bought texts which they had not used very much:  "What annoyed me about the English was that there was a couple of books that we didn't use that much, like the Ovid and the short stories, and we could've got those out of the library for what we've used them for, and they were about six pound each." 



��symbol 183 \f "Symbol" \s 10 \h�	Using library and information services



Geographical access was the key issue and determined the use made of the off-campus site library, and indeed of any other library:  "We live half an hour away, so obviously I'm only going to come in when I go to the class and if I can't come in sooner then I can't really go to the library much." 





Consequently the students tended to rely on their local public libraries or buying their own books, for example:



[Our approach is] much the same ... because we live in the same town we only use this library when we come here, and there's nothing in the local public library.  So we just tend to rely on books at home more than the local public library.  So we just sort of use this library and sometimes we swap books. 



	Yes, we swap if we've got more than one.



	And get occasional loans out of the library. 



	Or just use our notes that we've made in the class for our essays.







In-house students - public libraries



Limited use was made of public libraries: "I've only just discovered it"; "the reference section is good"; "I got my video from there".  But the students did not use them to work in "because they are full of screaming children and too busy."







The only other local academic library for the off-campus students was at the second site of the College in another town about ten miles away but this was only a feasible option for one student in the group:



I can use the other college library because I live in that town, and I only come to this site when I come to college.  The librarian there, at the other site, is really helpful and will get me any books at all from this site ... she's brilliant, really supportive.  Or even the public library, it's very good at getting you what they can. 





Whichever library was used it could not be guaranteed that the required books would be available and there were difficulties with making reservations as the books did not always arrive in time:



	...I had to depend on the public library and sometimes I had to order them, which only 	costs 50p, but sometimes they arrive after the assignment.  They send a card to say 	that they're here, which is brilliant, but the assignment has been handed in.  So you 	just had to do your best with what you had in the circumstances.  It's no good getting 	frustrated, you just have to work your way around it. 



	That happened with the college library: they rang me up and said that the book's here 	but the essay had been handed in for a couple of weeks. 



�

In-house students - catalogue use



"It was good to be able to put holds on items and to see how many holds were on items, but at the same time it was a pain having to wait for books with, say, 6 holds.  You knew you wouldn't get them in time for the essay/exam."



The related works feature, which gives references to other books with the same came class number, on the catalogue was seen as "brilliant" by one student whilst another had "never managed to find anything that was related."  







The group described the induction to the off-campus library which had taken place at the beginning of term and involved a group of about 15 students:



	She showed you how to use the index system and she showed us around where the 	reference books were and the English section. 



	She explained the classification and where to look for poetry and particular authors.



	And there were some computers that you could use if you'd the time and the 	knowledge.



The students were aware that the librarian was working with one of the tutors.  One student commented "... it was a good introduction because I'd never been in the library at all and I didn't know where it was or anything like that." 





In-house students - induction



Most of the students remembered that there had been an induction session: "you were shown around at the beginning."  But not everyone in the group had attended because they did not know when it was happening.  Even so it seemed that the students had only slowly discovered what was available in the library: "the variety of resources is good but I'm only just finding out what's here, like the videos, they're much easier than using the books for King Lear."







At the end of the discussion the off-campus group pointed out that:



	[The librarian] is very good and it makes a big difference - she goes out of her way to 	get things ... nothing is too much trouble for her and that makes a big difference 	because I can actually ring her from home and she'll ring the other site for me and 	that's really good ...





In-house students - library staff



The students found enquiry desk staff intimidating: "you have to be really assertive to get any help here, even if it's not in your character."  Bad experiences were off-putting: "I got told off for disturbing someone in his office"; and "they show you what to do and then as soon as you're left with it the screen goes blank."  In contrast "the ladies downstairs are excellent especially on issue/return - probably because they get asked more questions." 





�	Only one student lived close enough to the off-campus site and had the time to take advantage of the study facilities.  The rest of the group had to find books and do their studying where and when they could, including studying at home and at work, for example:



	For me, I just get the books which I think will be any good, and also I photocopied the 	parts I thought would be relevant, and then I took them home and had a bit of peace 	and quiet.  Sometimes I would work in the library, it just depends really.  Sometimes I 	go straight to the library after work and just continue.  Sometimes if there's time at 	work I'll take in a copy of a book and read it in a coffee break.



	It's the time factor.  I do the same.  If I have a bit of spare time I'll get some library 	books out before the lesson but otherwise it's just what's at home because I'd never 	come through any other time to this town.



	It's finding the time between getting the kids to school, and to bed, and work.  It can 	be ten or twelve and I'm up in bed reading - by the time I get the kids to bed and 	everything sorted out that time is my own - ten to one - so that's when I work." 

	



In-house students - working in the library



The advantages were that "the books are here" and there was "plenty of study space and no distractions"; the disadvantages were "it's cold and noisy if people talk", "the fans are so noisy", "the silent study area isn't quiet enough", and "it's hard to get one of the individual carrels."



In-house students - working at home



"You have the coffee, computer and your own resources ... you can create your own environment and make it as quiet/noisy as you want". 



"I tend to work at home because otherwise I have to come prepared to work in the library and if I have lectures then it's a lot to carry." 









��symbol 183 \f "Symbol" \s 10 \h�	Coping Strategies





The students were asked to summarise their main problems in getting hold of books:



	Not enough copies in the library.  There are more students than copies so we are 	queuing up for books. 



	There's too much in reference that you can't get out - even if it was just for a short  	time that you could have it out, just for a couple of days, that would be enough.



One student requested a short loan section but the problem with a short loan collection or overnight borrowing was that it would only be helpful for those students who lived near and most of the group only came once a week for the class.





In-house students - borrowing books 



The students complained that it was difficult to work at home if they wanted to use restricted loan books because they had to return to the library every few hours to renew the books.  They suggested the ordinary loan should be for a shorter period as this would "increase the turnaround of books."  



The whole group felt books were not reshelved quickly enough:- "you don't see staff doing shelving" and "all of the trolleys aren't in any order so you can't find things" and "often books are in the library but not on the shelves ..."







The worst problem for the off-campus students was "book availability - not being able to get hold of something" whether from a library, because it was out on loan, or from a book shop, because it was out-of-print.





In-house -students - coping strategies



"I just trawl the shelves to see what's there."





One strategy for the off-campus students was to use a public library but this did not always guarantee success:  "If we couldn't get them from the college library and we have to go to the public library then the chances are of them not coming in time for the assignment ... or they come so near to the assignment that you've done it." 





The group did not seem to share materials as much as some other off-campus groups.  For one essay a tutor had loaned books to one student in the group who had shared them with another student:  "[She] would take one one week and I would take one the next week and then we would swap over and just photocopy bits out of them, but don't tell our managers at work!"  Two other students shared books on a more regular basis because they lived in the same town.







In-house students - sharing books 



Only one or two admitted to sharing books: "we borrow books between each other and are still able to get it back on time."





Buying was the most common approach for the off-campus students.  There was one book shop in each of the two main towns where the college was based.  Neither kept much in stock so the students invariably had to order books "or do without."  One student recommended a good book shop in another town, about thirty miles away, which could get books in a couple of days but even so it was still necessary to travel to collect the book.  Consequently it was easier to order locally and wait.  The experience of visiting a book shop was vividly described by one student:

	When I went into the town where the University is ... to go to the book shop, I went to 	[a book shop] and to another book shop, and it had old and new books from floor to 	ceiling and it was just like heaven!  I've never seen a book shop like it and compared 	to what we have here, well, it's not very good there at all.



In-house students - buying books

These students were not regular book buyers other than the set texts.  One or two would buy books, "they're good to have to keep", but on the whole most would "buy as few books as possible."

�symbol 183 \f "Symbol" \s 10 \h�	Suggestions for improvement



The students perceived the problem as one of geographical access, for example, in regarding the comments about there being too many books in the reference section: "... it's probably not living in the same town as the college because if we lived here and we had more time then we could use the reference books so I suppose [the books] are there, although I don't think there are enough of them." 

There was no second-hand book shop within the college and on the whole students did not seem to sell-on books.  One student had been lucky:

  I went to the other College site and the Access students last year, they'd done Hamlet and Wuthering Heights, and I just happened to be passing a poster and they were selling their books for an absolute song, for a pound, and this was brilliant, I came out with a load of books for seven pounds - they would've been at least five pounds or eight pounds each - I just fell lucky there [because] the Access [course] is there and I live there, even though I come to College here, and it was just by chance, I use three libraries right, it was because I was changing a book at that site that I saw it advertised, because normally I come here. 



In-house students - suggestions for improvements

"More books."

"You need to make short loan longer and normal loan shorter, say a week ...it's hard with short loan as you don't have time to read it."

"More approachable staff, they always look so busy ... more help that you don't have to ask for."

“Why are reservation notifications sent by second class post - it’s a waste of my time.  I know it’s economical, but even for restricted loans - the book’s just sitting here not doing anything and neither am I.”

Better publicity and promotion of services.



Closer links with tutors: "one of our tutors wanted to put photocopied material behind the counter but it didn't get processed in time for the essay ... it would be good if the library knew what essays were being set and them it could put all of the books into short loan or could it photocopy relevant chapters and sell them to you.



Summary points arising from the English Literature focus group discussions



�symbol 183 \f "Symbol" \s 10 \h�	At the off-campus site it was only practical for the students to make use of the library at certain times of the week.  Although the students were aware of what was avaialable they felt that they did not have time to make use of the library.



�symbol 183 \f "Symbol" \s 10 \h�	The off-campus students felt that they were disadvantaged in getting hold of library materials but the analysis of the diaries showed that a larger proportion of off-campus students than in-house students made use of library materials.



�symbol 183 \f "Symbol" \s 10 \h�	In contrast the analysis of the diaries showed that the in-house students spent more time working in the library and greater proportions of these students made use of library services (and so had more to complain about!)



�symbol 183 \f "Symbol" \s 10 \h�	The data from the diaries showed high use of reference stock at the off-campus site but the discussion revealed this material was not convenient to use. 



�symbol 183 \f "Symbol" \s 10 \h�	The lack of journal provision at the off-campus site was a problem where the essay topics drew heavily on this sort of material. 



�symbol 183 \f "Symbol" \s 10 \h�	The off-campus students were much more likely to buy books than in-house students and the suggestions for improvement made by off-campus students centred on enabling book buying.  It is interesting to see that the in-house students felt they were not expected to buy recommended reading books and so tended to rely on library stock; however the off-campus students attempted to buy these books, because of the problems in getting access to libraries, and had found that some of the titles were out of print.  



�symbol 183 \f "Symbol" \s 10 \h�	Although all except one of the off-campus students regularly used public libraries to support their studies it is important to remember that in rural areas these services can be just as difficult to access as the college library.



�symbol 183 \f "Symbol" \s 10 \h�	Similarly, although both groups of students complained that there were not enough copies of books, the individual off-campus students were geographically isolated so it was not practical for them to share books to the same extent as could the majority of in-house students, living locally to the in-house site and with a more frequent mode of attendance.



�symbol 183 \f "Symbol" \s 10 \h�	Despite the small number of students at the off-campus site they can make intensive use of a limited amount of stock.  However the readiness with which these students buy books and use public libraries could disguise the demands on stock.



�symbol 183 \f "Symbol" \s 10 \h�	As the off-campus students invariably worked from home, and as they appeared to have good relationships with the library staff, perhaps the library could make more of providing a telephone enquiry/reservations service (which already seems to happen informally.).



�symbol 183 \f "Symbol" \s 10 \h�	In this study library induction appears to have been more successful at the off-campus site than at the in-house site.  For example, although the in-house students had access to a wider range of resources it became apparent in the discussion that they were not clear about how to use them, for example, the CD-ROM and the journals.



�symbol 183 \f "Symbol" \s 10 \h�	Both groups of students noted the problem of obtaining reserved books in sufficient time and suggested changes to loan periods, or earlier notification of assignment topics to library staff.



�symbol 183 \f "Symbol" \s 10 \h�	Library strategies to improve the availability of stock by providing short loan collections and reference copies were more appropriate to the in-house site than the off-campus site.



�symbol 183 \f "Symbol" \s 10 \h�	The main coping strategy for off-campus students was to buy the book.  In-house students would "keep looking" in the library.



�Comments by English Literature tutors

on student use of library and information services





Introduction



A confidential summary of the findings from the student diaries and focus groups was given to the relevant lecturer in each institution.  Interviews were then held with these staff to gather feedback on the findings and to discover how closely the students' use of the library matched the tutor's expectation.  The exact content of the discussions varied depending on the level of involvement that that tutor had with the assignments being discussed and the focus of the students' comments, but there was an attempt to examine three main issues: the learning methods being used in franchised courses, whether or not special consideration is given to the availability of library resources, and the implications for library services of the methods employed.  In this case the University tutor had left the University before a follow-up interview could be completed and the comments included here taken from a transcript of this tutor speaking at a seminar on the project in May 1994.





Learning methods



Although the students who completed diaries were described as "far more resourceful generally than this year's group" the tutor was anxious to stress the particular nature of the students at this particular College:



I think our students use the library as best they can and it isn't easy for them to do it ... I think ... that they would use it if it was open at the weekends. If they're coming into college in the evening it's very difficult for them to get here, if they're coming from work or from home and if they've got children, and to make use of the library which is open during their class time.  It used to be easier when we had a crèche as then a lot of our students who came into our evening classes used the crèche during the day and used the library during the day ... I think what it does to our students is it increases the cost of doing a degree because they have to buy child care, but they also have to buy books or feel they have to buy books ...  [College]



This could have an impact on teaching:



... I'm now a week behind where I should be on this syllabus because when I went in last week - we're doing Edward Bond's Lear -  most of the group didn't have the text.  They'd all got it put away for them at the book shop and they couldn't afford to get it until this weekend so we had to do something else last week and we changed around what we do and we'll actually look at the text in detail this week.  I think that's partly to do with the nature of the group of students we have this year.  I have one person out of the group who has a job and she had a very badly paid job and the rest of them are unemployed.  [College]



And library use:



It's amazing how many students we have on a degree course who don't actually know how to use the library, they don't know how to use the classification system.  Now the classification system is not wonderful ... but even if the classification system were working as it should they couldn't use it because they don't understand it, and if something isn't exactly where they expect it to be they panic anyway.  For example, I gave them twenty minutes last week to go to the library and look things up and they came down and they didn't know where to start, they just weren't able to cope.  But that's to do being unfamiliar with using libraries anyway, not just with ours.  [College]



The College tutor felt that the students should have information skills before coming onto the degree course:



Two things they need: they need to know how to use the library and they also need to know that just because something is written down in black and white it's not carved in tablets of stone ... They don't have a lot of confidence and I feel the course they've been on before this one has not helped to build up their confidence and it hasn't helped them to use books ... so they don't get the information they're looking for out of a book anyway.  [College]



But had found in practice that this was not necessarily the case:



I suspect the ones that have done A level will, the ones who have come from Access don't seem to have any knowledge of how to use a library usefully.  They just stand in the middle and expect the books to jump out.  They're the ones that come for a booklist to say what to read.  I'm trying to move them away from this idea of 'you need to read this, this and this', to saying 'you're studying a text, that's what you need to read, and if that's the only thing you need to read then fine'.  But you need to look at different critical approaches - that's the other one, trying to get them to look at a variety of critical approach, rather than finding one which is safe and that they can stay with.  [College]





Consideration given to resources by tutors



Library resources



Despite these problems noted above the students did not get any formal introduction to the library then at the start of their course in the College:



... because they are here already, very few people come in off the street to start the degree so they tend to know where it is ...  [College]



In contrast the University tutor speaking at a seminar noted the value of the induction:



What we get in terms of what the students need is the support with skills they need to acquire.  The early induction sessions are particularly beneficial for new students.  Tours of the Library, showing them how to use the catalogue, CD-ROM etc.  From a subject perspective that's a useful service that the Library provides.  [University]



But this tutor also noted that there could be problems:



Sometimes the subject area thinks the library does it, and the library thinks the subject areas do it.  In particular, in relation to English, it's just not possible to fit that into the very heavy lecture schedule.  If the Library provides it, then they tend to provide it at the beginning of the year, when the students are overwhelmed by different information.  And it becomes one more thing, 'I've got to go to the Student's Union, I've got to go to the Library for this, I've got to collect my grant.'  I'm afraid the Library tends to get squeezed out.  If that is so ... then it needs to be slightly later, out of that initial melee of coming to the university.  I would like to think that seminar tutors could have time to build it in.  If the Library's not doing it, we need to do it.  [University]



The College tutor described the approach when setting assignments:



Because it's English obviously it's text based and then they do their assignments around that and what we do do is spend a bit of time talking as a group about who's going to get what out of the library and pass it on to who, when and how.  Which is one way round it.  And they are very good, because we have a small group, they are good at sharing resources and passing books onto each other ... so they tend to have quite a lot of resources with the photocopies.  [College]



Although the students were willing to share materials the College tutor was conscious that this "can be a problem because the students live quite long distances from each other anyway."



A potential problem in the College was that many of the books in the library were for reference use only:



... because of the nature of the way that the library is used ... it's not a lot of use having books in reference because nobody can get in to use them and it's better if you can have a couple on a short term loan basis rather than anything else.  If you don't have a reference copy then you don't, but given that nobody ever uses a reference copy then it really doesn't matter.  Now we get around this at the moment by actually lending reference books to the students ... But there's no point in having them if the student can't take them out of the library.  [College]



The University tutor noted that teaching style was influenced by availability of materials:



... if you're writing a lecture you have to write into your lecture a brief synopsis of what x, y, z had said on this topic, because you can recognise that the student may not be able to get hold of that secondary critic to read it for themselves.  Over my whole experience of being here, the last five years or so is very much a move in that direction.  You can't say 'Go and read x, y and z', you have to tell them what it says, because they probably won't get it.  There will be a state of panic, it introduces the problem of, if you mention it, students thinking they need to find it - it's a security thing and it is quite understandable.  In some ways you could see it positively, it does inspire some to go off and read it, but most of the time I think it's a sort of panic that sends them off to find these texts.  [University]



Regarding use of journals the College tutor commented:



I don't encourage them to (use journals) but I don't discourage them to start looking through journals because, as the librarian will tell you, we don't have any classification system for our periodicals and until we do they are of very limited use.  I tend to look through the periodicals and tell them if there is anything they need to read - because of the very limited time that they have got they simply do not have the time to browse through them and we do need somebody to sit down for a few days and just do something with the periodicals because then they might be quite useful, because I tend to forget what's in there.  [College]





Reading lists and buying books



The College tutor said that there was no prescribed book list from the University:



... we're not a given a booklist from the University, but it is a requirement of the quality system within college that we give the students a booklist so I do, but I tell them that it's completely random, and it is completely random, I say 'this is the first half a dozen books or whatever, so don't take any notice of it' ...  [College]



One College tutor's approach was different to another's regarding recommended reading:



There are two of us who teach this course and my colleague is very keen on booklists and telling students exactly what books they need to read in order to write a particular essay and I won't do this for them.  So I will just tell them to go see what we've got, we haven't got that much really so it won't take them that long to go through and find it, but I think it's important that they work out for themselves what is and isn't useful, rather than me saying to them this is good, this isn't good.  [College]



The College tutor felt the students felt that they had to buy books because it was difficult for them to use the library so the tutor said "... I get round this by telling them they don't have to.  I don't discourage them from doing a lot of wider reading but I do tell them that it is not essential because otherwise it can be a tremendous burden if they feel they have to.  I tell them it doesn't matter what they read in their secondary reading as long as they are reading something."  [College]



This was felt to be a comparable approach to that taken by the University:



I think they would say the same sort of thing at the University - they would not insist that students read a certain body of work.  From their point of view obviously the more they can read the better.  [College]





Implications of tutors' actions or library services



The University tutor summed up the approach as regards buying books and library use:



We do probably have an expectation that the students will buy the primary texts because we can't have endless supplies of each of them in the library.  We do actually have 165 students, so I think the lecturers have stopped recommending key texts because we believe, or I do anyway, that it induces panic in students if they can't get that particular text, so we try to encourage some lateral thinking so if you haven't recommended a particular text on something such as a Shakespeare criticism then hopefully we would recommend things around that ... the students they do use the journals, many of them.  If they don't know where the journals are then obviously that's a problem.  I think we've moved away from 'these are the 5 key texts' you need to read on this, this is shaping our courses, so we've moved away from these sort of authority figures in secondary criticism.  And that is going against the trend in terms of English.  It used to be new criticism, adventures of the word on the page, students do their own thing with the text.  But current criticism is moving back more to citing authorities, and the library doesn't seem quite able to cope, or we can't provide courses that actually deal head on with those sorts of issues.  [University]



The College tutor commented generally on the students' comments:



... obviously our students work at home because they can't use the college library ... (they don't use public libraries) the public libraries aren't very good that's why, they're very bad ... I'm quite happy that it does point out the lack of resources in this area ... I think what it does show when you compare it with the university students is how much more committed our students have to be to get anything done.  [College]



It was recognised that "we do need to be open at the weekends" at the College but this was unlikely to happen because of the cost.



In recognition of the problems the students had in using the library and buying books the College tutor had developed a number of strategies:



I use photocopies which I don't like doing because it restricts what they read, but I do tend to photocopy quite a lot for them.  Or what I don't like doing is giving them a prescriptive book list, I don't like giving them a book list at all, I'd rather they went and had a fiddle around in the library.  So I do photocopy if I feel that's the only way through for them.  I also, because I have them on a Tuesday, it's quite lucky because the library is open until nine o' clock on a Tuesday now, and I give them about twenty minutes out of my session to go to the library and get a book out.  [College]



The students also borrowed material from the College tutor.



The College tutor's approach to encouraging the students to use the library was: 



... by telling them to do it!  When all else fails I say 'go to the library and have a look!'  ... we're quite lucky with the class on a Tuesday as the library is open till nine and then I do actually tell them to go to the library and find something and I won't go and find something for them.  I've told them that I'll give them a list of books that I know are in the library, and tell them what the different critical approaches are, but nevertheless they have to go and work their way through it for themselves.  They are not all independent learners and I do worry about them when they go on to the next level.  [College]

�Case Study 5:  B.Eng Electronic Engineering



	This section summarises the experiences of a sample of ten first year B.Eng. Electronic Engineering students at the off-campus site.  Each of these students completed a diary recording library use as they completed three pieces of assessed work (Engineering Practice, Personal Development Skills and a group design project) during the 1993-4 academic year. At the in-house site only one student successfully completed three diaries and as their experiences were somewhat atypical of the university group they are not included here.  This case-study is therefore supported by a fuller account of the tutor’s view of student use of library and information services.



Table 5.6  Profile of Electronic Engineering student sample

				Off-campus	

Sample Size			10		

All of the students were first year full time students.



Age

Under 21			1	

21 - 25				6	

26 - 35				2	

35+				1	



Sex

Female				1	

Male				9	



Main Place Of Study Outside Of Classes

Home				10	



Library Normally Used To Support Studies

College 			10	

Public				6	

University and local public	0	



Distance From The University & Mode Of Transport

Most of the students in the off-campus sample were fairly local to the off-campus site.  For those who lived with their parents and travelled by car it took between 5 and 20 minutes to travel to the off-campus site.  Three of the students walked to the off-campus site and this took between 20 and 30 minutes.  The two students who had their own house / flat both travelled by bike / motorcycle and this took 10 minutes.



Other Commitments

At the off-campus site, one student had children to care for and another student had a dependent relative.  One student spent between 1-10 hours per week in paid employment and another spent between 11-20 hours per week in paid employment.



Comments on the Sample

At the beginning of the diary survey the two samples of B. Eng. Electronic Engineering students were about equal in number.  The recruitment process at the in-house site was very time-consuming and the subsequent drop-out rate of ten students from the sample, two of whom left the degree course, was alarming and reduced the original sample size from eleven to one student who went on to participate as a case-study.  This student suggested that the group had been set a lot of work during the term and so may have felt that they did not have time to complete the diaries.  This was confirmed by one of the students who dropped out of the study and talked 'off the record' to the researcher.  The course tutor also felt that, in the first year especially, there was not a great need for the students to use the library and so they may have thought that the survey was not relevant to them, in spite of the £25 participation fee.  The original sample at the off-campus site numbered eleven students: one student left the course during the survey period.





Regarding where students are working, as reported in the student diaries, we can see that:

�symbol 183 \f "Symbol" \s 10 \h�	the off-campus students shared their time between working at home, in the college, and in the college library.

�symbol 183 \f "Symbol" \s 10 \h�	four off-campus students made use of the public library but only for very small amounts of time and always in conjunction with the college library.

�symbol 183 \f "Symbol" \s 10 \h�	the amount of time spent working in the college library varied.  Of the 24 instances of the students working in the college library, half of these cases were for less than 20% of the total time spent on the assignment.  Only three cases accounted for more than half of the time spent on the assignment.

�symbol 183 \f "Symbol" \s 10 \h�	the time spent working in the college / university refers to time spent working in laboratories and in getting together for discussions for the group project.









�symbol 183 \f "Symbol" \s 10 \h�	Using library and information services



This group of off-campus students relied almost exclusively on library and information services provided by the College.  There were no other local academic libraries and the public library stock was felt to be inappropriate to the requirements of such a technical course.  Most of the students had been attending the off-campus site for some years, studying sub-degree level courses, and were aware of the library service.  Or rather it seemed to be assumed that they were proficient with the library as there had been no specific induction to the library for the B. Eng. Electronic Engineering course.  Thus, induction experiences varied depending on how long the student had been studying at the off-campus site:



They got something last year but I started a year later than everyone else so I got nothing - I just muddled my own way around it all.



The ones last year on B. Eng. [year] 0 got a spiel and were shown around, we didn't.  But we've been using the college library now for about six years.  I used it for my BTEC.



A lot of years ago we got told about it.  Like, I'd been away for a while and came back to it again but I didn't get a refresher course so I just muddled my way around.



We didn't even get shown around at the beginning of out HNC



I've just remembered actually.  I went with one of the B. Eng. [year ones] who got something last year.  We ended up with an assignment straight away - a library search and that was just so we could do it ... It was about the first week of term - I think it was aimed at [getting you to use the library] - you had to give the ISBN and all of that stuff.  We ended up over the other library because they've got all of the legal stuff over there.  So it got you into both libraries ...





Of all of the library services available at the off-campus site the group talked most about the photocopying service.  Everyone in the group was a regular user and spent substantial sums of money on photocopying.  Indeed, the students would have liked the service to have been available at a cheaper rate.  Sometimes teaching staff would provide photocopies, or allow students to use their staff card.  The group talked about often spending pounds on photocopying and joked "for the cost of the photocopies you could have bound them together and make the book."  What is interesting is that the students wondered why the library did not seem concerned about the amount of photocopying:



	It seems silly to pay to get it photocopied and yet they won't spend the money buying 	the books.  It'd be interesting to see where that money goes from the photocopier.  It 	obviously doesn't go back into buying books.  They don't make a note of what books 	we get photocopied so it can't be to do with copyright.  You think that might be an 	avenue for them if they found out which books were getting photocopied most.





The group seemed happy enough with the number of books they could borrow, which seemed to be rather arbitrary, for example, in reference to using the short loan collection: 



	... some of the books you want are in the short term loan section but you're only 	supposed to have one short term loan out - it would be better if you could get more 	when you need them.



	I've got three out at the moment and I keep saying 'are you supposed to only have 	one?  I'll bring them back next week' and it's worked for most of the year!



Furthermore as there were no reference copies of short loan books available the students would "just keep renewing them" or "don't even bother returning them ..."  Overall, it was felt that:



	Basically the short term sections need  to be bigger - if you look at it there's only five 	or six of each one and there's only about 20 or 30 different books - it's a very small 	section and once we've been in there's nothing left.  For the books they've 	recommended you'd think they'd have more.  There's 20 people coming on the 	course and to have five or six of something seems silly.





The students claimed to use the library catalogue, before browsing on the shelves, but did not always find it helpful:  “[I used it] for books on diodes - I looked for [the books in the catalogue] and there was nothing left so I just looked through the rest of them and looked to see what was in the books.  The catalogue's not really helpful ... it's just got general headings - you could look through 20 books and not find anything.  It just gives you the area to go to.”





Further comments suggested that the students needed to be able to do more detailed subject searching.  If books were not on shelf it was possible to make reservations but "there are no books there to do it and most of the time ... if you're doing  a project you don't know exactly what book you want.  You need to look at the back of the book to see if what you want is in it ... you start off with the title and you ... [need to] go and have a look through it to see if it's got anything you want."





The only other library service mentioned by the group was the CD-ROM which they did not make much use of because "it's only got The Guardian on it", although one student added "if they had something electrical that would be pretty useful to us."  There were also problems in that "sometimes you can't access it through the network because it's not working properly."





The students spent a lot of time working in the off-campus site, in laboratories as well as classes, but studying in the library was still not a popular option and was done "only when you have to really" instead "you find most of the time you'll disappear off home and work from home with your notes."  Although the group had a quiet study area in the library they complained "... but it's right next door to where the librarian works and you've got people walking in and doors slamming and talking."  However there were some advantages in that "your lecturers are at hand if you’re working in the library.  If you come across something you don't understand you can go and see the lecturers ... If you're working on something the books are there ... if you're working away you can always go and get another book if you're in the library ...If you're at home you've took a book haven't you, and you've only got the one .. "





The group was keen to stress that teaching staff were very helpful: "we've got good lecturer resources - we can go to any of the lecturers - even the ones not on our course - and say 'how do you do this?'"  But on the whole they preferred studying at home because "it's more relaxed at home, you can have the music on, it's just better working conditions."  Public library use was limited to when the college library was closed at the weekend, but had not been found to be satisfactory.  One student said: "It's the last resort for me to go to the public library - it's rubbish - there's nowhere really to work” and others added “when we went there we went up to reference but it was too quiet [to work as a group] so we ended up in the children's library."









�symbol 183 \f "Symbol" \s 10 \h�	Using library and information materials



Compared to, say, Health Studies, the Engineering course is not a particularly library intensive course in the first year and some work could be completed without turning to the library.  For example, "... in Electronics everything is photocopied and you just read through and work through it."  Indeed there was quite a high reliance on course handouts.  The students said "... course material is pretty good in most subjects" and "I'd say we get a lot more notes than they do at [the University]."  However, the students did not feel that they had made as much use of the library as they would have liked to: "we would've probably used it more if there was a better selection of books."



To focus on the students' actual use of library materials the group was referred back to their diaries and asked about how they 'had gone about' doing their different pieces of work.  The three assignments had been quite different in that sometimes the students were required to work on their own and at other times as a small group.  



The Engineering Practice assignment had not involved a great deal of library use for any of the group:



	Most of the library stuff on the' wire-wrap' one was just to do the write-up at the end - 	you had to compare wire-wrap with different soldering techniques.  That was about all 	of the time spent on it itself, barring the lab itself.



	The only information we looked at was for the wiring techniques and doing the 	comparison.  That's why there's not much on it [in the diaries], and then just writing it 	up at home.



The Group Design Project was more complex and the assignment less prescriptive:



	We were just given a general outline of the task.  We weren't given the way to solve it 	so we had to find a way ourselves which involved a lot more looking up.



Personal Development Skills was not a popular subject with the students as they did not appreciate its relevance to the course.  For this assignment they had to work in small groups and give a talk on a particular topic, for example, cruelty to animals, extinction etc.  However it did encourage them to be more inventive in finding relevant materials:



	None of us had very much interest in the subject really - me, myself, I knew a mate 	who was interested in animal welfare so I just got a load of journals off him and really 	worked from that.



	The RSPCA - we got a lot of information from them.





For those assignments that relied on library use there were problems with a limited book stock for the number of students on the course:  "[There's a] limited amount of books - if you're given a project to do obviously everyone rushes to the library and the last one to get there finds there's no books whatsoever."



And with books being out of date:



	They're usually out of date for any modern [topic] - even basic semi-conductor 	physics which hasn't been around long, there's not much that is there - once you get 	up to semi-conductor lasers there's about two books if you're lucky and I had them 	both out.  I was using one book from 1968.



There was a particular problem when students were required to consult data books and technical catalogues which weren't always easily accessible as they were kept in locked laboratories.  Although old copies were kept in the library this was not helpful:



	There's only one [data book] in the library and the one in the library is older than the 	one in the lab ... so all he's doing is saying 'it's a bit out of date so put it in the library' 	which is no good to us: we need up-to-date information.



The group was asked if provision was better for some topics than others:



	[It's] about equal - about the same right through - it depends on the information 	you've already got - some of the information you already have in your classwork - so 	you can go into the reference section of the library to check and cross-check the 	information you already have.  In other assignments you go in to look up things for the 	first time, things that you don't know anything about - that's harder.



Some of the problems were seen to be inherent in the nature of the subject, 



	 ... for our subject as well, it's technology, it's changing.  If you were doing history it 	wouldn't matter as much ... One of our books could be out of date in 12 months.



and in the fact that the off-campus students relied almost exclusively on the library: 



	It might just be because our public library is so rubbish as well that we rely heavily on 	[the college] library.  For all of the work you get, you go there straight away.





Use of journals was limited as the group claimed there was only one title at the off-campus site, Everyday Electronics, that was relevant to them.  But in practice it was used very little because "... there's no catalogue for it so it would mean going through each one."





As for buying books the students said they would buy "only the recommended ones" and then added "but we stopped doing that this year because the books they recommended last year were absolute garbage: the answers were all wrong."  (There had been a printing error in the textbook.)



Tutors' instructions were not always clear about recommended reading, and this had had an impact on buying:



	... but he didn't actually recommend that one this year - he was sort of hovering to the 	side as to whether we should get it or not.



	No, he's not actually turned around and recommended a book for 'Principles'.



	No, it was just maths that was recommended but nobody got it - so he just writes the 	stuff on the board.



	That's because it was £20 a shot and because he didn't recommend it until three-	quarters of the way through the year so it's not cost-effective to buy it.



��symbol 183 \f "Symbol" \s 10 \h�	Coping strategies 



Asked 'what would you do if you couldn't get hold of the books they wanted you wanted?' the students suggested changing the topic, improvising and sharing information:

	

	Do something else instead because there's obviously no way you can get hold of the 	book.



	If it's something like the animals one [Personal Development Skills] you can make it 	up from what you've heard.



	Or if someone's got some information you hand it around - we all know each other so 	we share information.





The last point is particularly interesting and the group went on to talk unprompted about how they worked together.  One student said:



	If we were at the University with the same resources and books you would probably 	find the marks would drop off dramatically.  It's because we know everyone that we're 	willing to share the books.  If you were away from home and there are a lot of people 	there I think you'd be more mercenary about it.





Further evidence of this strong sense of working as a team, indeed almost of 'not letting the side down', was apparent in their use of photocopying as a coping strategy:



	... we use the photocopier a lot because there's only one person who's got the book.



	One book between twenty means that there's 19 people photocopying.



	That's why I don't keep the books out.  I just photocopy what I want and then I take  	the book back so someone can use it then.  But when you get one keeping it out ...



	Yeah, or someone keeps it and doesn't tell the rest, and then someone gets good 	marks and the rest get low marks ...





Crucially, there was no opportunity to use other academic libraries.  Travelling to use the in-house library was not a viable option:



	I just suppose the only other alternative for us would be to come down to [the 	University] to borrow them from the University.



	That's a bit drastic.  £10 worth of petrol just to get a couple of books out.  It's £10 on 	the train ... You could buy the book for that, going there and back.





As noted previously the group were not very keen on buying books.  The local book shops were seen as expensive and were limited in what was held in stock.  Invariably students had to wait whilst books were ordered.  There was no large book shop in the town.  Plus "there's nowhere round here where you can get books second hand of a technical nature."



��symbol 183 \f "Symbol" \s 10 \h�	Suggestions for improvement 



The students summarised the problems they had mentioned during the discussion:



	Not finding a wide enough selection of books of a technical nature.



	Some of the electronic books are out of date.



	No catalogue for journals.  No technical journals.



	Short term loan is too short and there are not enough books.



	More reference books are needed.



Eventually the group decided that the worst problem was simply "going to the library and not finding the something you really want."  They felt that "considering the size of the electrical section in this college there's not enough books at all for the number of students."





The students suggested that the off-campus site could make it easier to buy books: "the college should get books and then sell them on because they get them cheaper..."  Even proposing that "it would be better if they just bought a job lot and hired them out to us for this year and said if you gave them back in good condition we'd give you so much."  And also to assist in selling on books to other students:  "Like recommended books - they recommend them to the next year's class.  You don't need to have them after you've completed your year so you would sell it on to the college and they would sell it back to the new students for slightly less."  Incidentally only one student felt that it was useful to keep books "for reference."





The students suggested that library stock should be revised:  "I think the tutors need to look through books that are there and say 'that's taking up room on the shelf, it just doesn't need to be there'."  The group thought that it should be their lecturers who selected stock for the library because "the lecturers should know which books we need for the course because the course has been running for a couple of years now."  They were not convinced that library staff would have the time or the knowledge to select appropriate stock:



	The boss of the library is over at the other site in town and they're just bothered with 	the general day-to-day running of the library and making sure the books are coming 	back ... And the books are a bit too technical so you couldn't expect a librarian to say 	that's a good book ... It would take one of the tutors to look through it - I couldn't put it 	down to the librarians - they wouldn't know what's part of the course - it may be a very 	old book but it may still be all right and have certain things in it."





The group also suggested that publishers be invited to the off-campus site to demonstrate the range of books available on the market.



The group knew that their tutors were willing to try and get more books, but the students themselves felt that they did not have enough knowledge, or indeed that it was their responsibility, to recommend stock during the course because "you've got to see a book before you know if you want it" and "it's the lecturers who should sort out which books you need because we don't know enough until we've done the subject."  However they did feel there was a place in the system for student recommendations:



	They could ask students at the end of each year which books they found 	particularly 	good so we could be recommending reading for next year - just a little form to fill in 	to say which books you've used.  It might be worth them [the tutors] talking to B. Eng. 	3 [at the in-house site] and see which books they've got.



Finally it was also suggested that tutors could "take us down to the University and just let us have a day looking at the books."

�Summary points arising from the Electronic Engineering focus group discussion:



�symbol 183 \f "Symbol" \s 10 \h�	The students' information needs were, generally, more precise than, say, Health Studies students.  Factual information was required which meant that "you've got to see a book before you know if you want it."



�symbol 183 \f "Symbol" \s 10 \h�	The geographical isolation of the off-campus site meant that there was an almost total reliance on the off-campus library.  There was little relevant stock immediately available in the public library.  Although students did make use of inter-library loans, in practice, the time-delay was a problem.  



�symbol 183 \f "Symbol" \s 10 \h�	The combination of the card catalogue and the lack of relevant CD-ROM databases at the off-campus site meant that students did not have the chance to develop their information searching strategies.



�symbol 183 \f "Symbol" \s 10 \h�	Induction was not consistent across the off-campus group.



�symbol 183 \f "Symbol" \s 10 \h�	The off-campus students complained about there not being enough copies of recommended and up-to-date books and indeed the students at the off-campus site accepted they would have to share materials.



�symbol 183 \f "Symbol" \s 10 \h�	The off-campus students had a close relationship with their tutors and would turn to them for advice more readily than to library staff.



�symbol 183 \f "Symbol" \s 10 \h�	The students would like to see their tutors involved in revising library stock - if only to ensure that teaching staff knew what was actually available in the library!



�symbol 183 \f "Symbol" \s 10 \h�	The small size of the group possibly disguised the reliance on photocopies and handouts at the off-campus site.



�symbol 183 \f "Symbol" \s 10 \h�	There was a particular need to facilitate book buying, both new and second-hand titles, at the off-campus site.



�symbol 183 \f "Symbol" \s 10 \h�	The off-campus students were adroit in exploiting the non-computerised library housekeeping systems.



�symbol 183 \f "Symbol" \s 10 \h�	The timing and clarity of a tutor's advice on reading has an impact on buying.



�Comments by Electronic Engineering tutors 

on student use of library and information services





Introduction



A confidential summary of the findings from the student diaries and focus groups was given to the relevant lecturer in each institution.  Interviews were then held with these staff to gather feedback on the findings and to discover how closely the students' use of the library matched the tutor's expectation.  The exact content of the discussions varied depending on the level of involvement that that tutor had with the assignments being discussed and the focus of the students' comments, but there was an attempt to examine three main issues: the learning methods being used in franchised courses, whether or not special consideration is given to the availability of library resources, and the implications for library services of the methods employed.  



This was a problematic sample in that the College tutor described the sample group at the off-campus site as being a "a bit discontented."  Furthermore only one student at the in-house site had completed all of the diaries and went onto be interviewed. The University tutor here suggested that the high drop out rate could be due to the amount of work the students had set and the fact that the course is not library-oriented so that the students may have felt the diary study was not relevant to them.





Learning methods



The University tutor described the course structure as being “very traditional” and “bottom-up” with the students learning the basics in the first year, building on that work in the second year, and then tackling the overall picture in the final year.  The emphasis is on lectures plus laboratory work, although the students are also given problem sheets "to do for their own benefit".  The University tutor felt that the course content was very consistent between the University and the College: "we have a fairly detailed syllabus and the tutor up there has got copies of my notes and I've seen his notes and we're fairly confident after a year or two of getting into it that we're quite consistent."



What is immediately striking in the comments made by both tutors is their conviction that the students would usually receive enough information from the lectures, in the form of their own notes and/or handouts, to carry out and complete assignments.  It was the exception rather than the rule that the students would be required to use the library, certainly in the first year.



There's probably little scope for library use in the early stages of the course.  They are quite free to use the library though we don't discourage them but the specific facts they need to know we give them, either on paper or on the board or whatever, and if they'd like to read around the subject and get other people's perspectives ... then other books will allow them to do that, and I think those that do take the trouble to look in other books ... probably have a clearer overall picture.  But to be honest, it's quite a difficult course ... and we have to keep it as simple as we can because there's a lot in there and so if we try and present all of these other views then it just gets too cluttered and too difficult.  We don't discourage (using the library) but we don't actively push them down that path either.  [University]



For those assignments ... it's not vital that they use the library but it's there as an additional back up.  What we'd done in class, what technical literature I'd made available to them, would have been sufficient, and if they'd wanted to do any more background reading then good luck to them, but I wouldn't say it was necessary, no. [College]



As well as the reliance on handouts and lecture notes both tutors noted that the really essential information such as the technical catalogues and data handbooks were available for reference use in the laboratories and that the students would find it essential to use such sources in their laboratory work.  Consequently much of what was needed in practice was available in the Department rather than the library.



Many assignments were laboratory based and the potential for library use was to provide specific pieces of information to compare practice with theory.  For example, the wire-wrap exercise, where the students had to complete an experiment and compare one method with an alternative method, is typical of the work set on the course, but at both sites the library component was not particularly emphasised by tutors:



There are ... exercises, like the wire-wrap, where I do rely on them using the library ... they have to do a practical but I finish off the assignment sheet asking for some comparisons ... and I won't have given them any notes on that ... it is literally 'you're on your own, go and find out and back it up' ... when I've marked it I return what I think are the fair copy answers so they get it in the end.  [College]



[For lab work] they have to take some measurements in a lab then hand in a report saying how these measurements compare with theory and for the theory the lectures would help but it would be appropriate to use the library as well ... I don't specifically say use the library though, but they have their list of books from the beginning on each subject and most of these would contain broadly the same sort of material but looked at in different ways ...  [University]



At the University particularly it was assumed that the students would use the library by default without any clear guidance, for example:



We teach them how to build a counter in one class but they don't know how to extend that to counting holes in components ... so they'll realise they have half a solution and then they'll have to go away and figure out how to relate it to the problem - it might be something like photo-electric circuits, which we don't actually teach but they should be aware of, so there's plenty of textbooks in the library on those areas of electronics generally so ... I'd guess in the early stages of that example they'd realise that they had to do that - look at other areas.  [University]



Neither tutor expected the students' to make much use of journals.  The University tutor explained:



The level of work we do in the first year is covered in various textbooks and there are  standard textbooks that are intended to be the first year of this kind of course, even though we don't use any of them specifically. The journals would come to be much more relevant in the second year where they do a much bigger version of the group design study ... and in the final year they all do a project and some of those are research-based so they may then look into relatively recent research papers ... but in the first year I'd be surprised if they used the journals.





Consideration given to resources by tutors



Library resources



Tutor lacked knowledge of both general and specific, assignment-related resources:



I must admit I haven't checked this year but when I first set the assignment I checked then ...  [College]



I must admit I don't know what's in the library, as in the old stuff, but I do know what I'd like in the library so perhaps I should do something.  Some of it is probably in there, but most of the stuff I get is inspection copies from the publishers ... and I guess they're not in the library unless we specifically request them.  [University]



Liaison with the library, for example, with regard to recommending purchases, was casual in both cases:



I must admit I'm probably as guilty as most in that we get memos around saying 'there's money to spend, please recommend some books', but I rarely get around to it.  The two I've asked the library to get were both out of print anyway.  ...I guess I don't deal with it until it becomes a problem - it's workload - you just do whatever needs doing next.  [University]



... it tends to be informal and it's just a case of asking and it happens.  Sometimes it takes a while.  It seems to work well enough.  I'm not sure where the money comes from for the books sometimes so I don't know who to chase ...  [College]



Both tutors referred to being sent inspection copies from publishers.  The College tutor would invariably pass these onto the library to add to stock whereas the University tutor noted "I'm always reluctant to recommend course texts but it would be appropriate to get some of these in the library."  The College tutor was aware of delays in getting money from the University to buy new stock that he had been referring to in class and suspected that this had caused problems for the students.



As for actually recommending stock for the library both tutors were surprisingly reticent:



I would never consider for the kinds of questions I'm asking on those assignments of asking the librarian to stock up with even five books ... I'm quite cautious of spending money on books really and I don't know why I should be - it's not my money!  [College]



What I'd like to do is, I haven't tried this so maybe it would work, is to send the list of books I give to the students every October ... to the library, and maybe some of them are in there already, so the onus is on the library to check what's in there, and get whatever isn't in there.  But I realise that although there is money available it's a finite stock so if I recommend six different books and ask for six copies each we are already into several hundred pounds.  [University]



The College tutor explained why he was reluctant to weed the stock in the library:



... (even) if I do that and think a book is old-fashioned I can still find something that's relevant so I'm reluctant to take it off the shelves - the only time it really gets taken off the shelves is if it falls to bits.  So some of the book stock looks dated and a bit tatty but they still might have some good stuff in them.  But if I found some books with valves in them then I might take them out, but even that ... if you go out into industry they don't rip out all of their equipment and stick new stuff in everytime something new comes along, so that's always at the back of my mind.  [College]





Reading lists and buying books



Whilst neither tutor advocated a specific course text, and both groups of students received the same reading list, each tutor's approach to recommending books to students reflected their own personal approach:



[For] the first class of each topic, I always give out a booklist of five or six books but I never recommend a book because none of them covers everything in the way I want it covering, so I never say 'you must rely on this one and ignore the others'.  I give them five or six to start off with and then they can go and look around in the library ... [University] 



When I was a student ... I survived without either buying books or using the library, I just made do with the notes in class, and I've only come to value the library since I've been teaching so I haven't got this background of being a library person so maybe that comes across to the lads unconsciously.  And I never really encourage them to buy books, other than the principles and the maths.    But for electronics, I think this is a good book for this topic, and this is a good book for that topic ... if I could find one book that covers 90% of the course then I'd push it but with electronics you never find that, unless you really adopt a book as a course book and say 'this covers everything I want to say' ... perhaps I'm at fault myself a bit because until I became a tutor I wasn't a library person.  [College]



At the University only one book, for maths, was recommended as being "almost compulsory" to buy in that the tutor worked through it for the courses: "it's about £20 which we feel is reasonable for a set text."  At the College two books were recommended: "there's only two that I tell them they must buy - maths and principles - I don't recommend an electronics book in particular though I make reference to it in my notes ... they do seem to buy them."  Other than that the students were neither encouraged nor discouraged to buy books.  





Implications of tutors' actions or library services



The University tutor did not check that books were available in the library or the book shop, because he did not recommend any titles for purchase, before adding them to a book list.  When asked how the students were then to obtain these books the tutor commented:



I would expect them to order it whether from the library or the book shop - if they want to look at it I've got copies on my shelf ... but they can order even if it's not in the library: I believe they can get inter-library loans and then if they decide they want to buy it a book shop will get hold of it for them ... you see, my perspective is that I come up with some books that I've found useful, some of which happen to be in the library, some of which don't, and pass that information onto them, maybe half a dozen books, but I certainly don't expect them all to rush and get the first one on the list.  It's first on the list because it was nearest on my shelf probably.





Bearing in mind the College tutor's reluctance to order books it is interesting to see that he felt that the students' strategy of sharing information was a reasonable one and he felt that this approach was also justified as he had seen it operating in other parts of the College:



You've always got the problem of thinking 'has somebody found a good book and passed it on to his mates?' so in fact there's only one person who's succeeded, but even if the second person has picked it up off the first person then they have learnt something.  There doesn't have to be ten copies of a book, as long as there's one copy and the information gets disseminated amongst the students themselves ...  [College]





Both tutors were asked about their expectations regarding library use by their students:



My impression is that only a few of them actually bother looking at the books.  Most of them expect it on a plate, to be handed everything they need to know, which, in a sense, in the first year, we do to some extent.  But in the second year it gets much less, until in the final year when they really are expected to find things out for themselves - so it's trying to give them a gentle-ish introduction to degree level study.  I'd hope that by the end of the first year they’d got into the habit of going into the library and trying to read up about things ... therefore they'd need things like the on-line searches to find out which books are relevant and so on, and I'd hope they are familiar with things like reserving and enquiring ... but things like journals, CD-ROMs ... I don't know how much usage of those would be appropriate in the first year - they're too involved, too deep for the first year.  [University]



I would think that maybe early on they wouldn't use it much really and once they start using it ... I think it would approach a modest level and stay at that ... I think they use it largely as a workspace ... they feel the answers are around them somewhere and if they were ever really stuck they could come and get hold of a tutor as we're just along the corridor ...  [College]

�The off-campus experience: some themes and issues



As well as considering each subject case-study separately it is also useful to pull out various themes and issues which partially relate to franchise arrangements in colleges.  Essentially these are determined by the interplay between type of experience that the student has in library and information services terms in the college and the level of access to the library at the franchising university during the first year of the course.  Undoubtedly, experiences will vary from student to student, from course to course, and from college to college, and over time so the grid below simply presents four possible scenarios.



A

Good access to university library



Poor college library experience

�B

Good access to university library



Good college library experience

��C

Poor access to university library



Poor college library experience

�D

Poor access to university library



Good college library experience

��

It is possible to draw out examples from the case studies to fit each category.  For example, the experiences of the Electronic Engineering and the English Literature students could be placed in category C because they were aware of the limitations of the College library and found it impractical to travel to the University library.  The experiences of the Business Studies could be placed in category D as this group generally made good use of the facilities available to them in the College even though they did not feel they were able or encouraged to use the University library.  The Leisure Studies students could be considered in category A, although looking at the case study it must be noted that, in the eyes of the students, ready access to the University library did not compensate for the poor facilities at the College.  If anything it made them feel more aware of the constraints on their experience of higher education in the College.  Less than a handful of students in the total sample (one or two each from Business Studies, Leisure Studies and Health Studies) had experienced the sort of library and information support for their course that would fall into category B.  In each case this tended to stem from the fact that the student lived at a convenient place to access both university and college facilities and that they had transport.  The impact of such practicalities, even though they are not franchise issues as such, can not be underestimated.



It could be argued that access to the University library is not an issue until the student moves on to the University.  This may be true.  Despite some local difficulties, in each of the case studies the College Library usually managed to provide sufficient resources for the students to tackle their assignments.  Nevertheless, in psychological terms, access to the university library, whether this involves borrowing rights or simply an orientation visit, is a crucial factor in setting the tone for a franchised degree course.  It was clear in the discussion groups that the students identified with the institution at which they were studying, that is the College, and that they expected the resources for their course to be there.  Some students were, however, struggling to reconcile their day-to-day attendance at a college with their degree student status and this was not helped by the franchising University apparently paying little attention to its off-campus students by not promoting access to the University Library.  It is important to students on franchised courses that they are higher education students.



Both of these themes are illustrated in the examples which follow.



�

Physical access and time constraints

					“... in total we spent an hour in there one night ... 

						but that's our lifestyle and shortage of time.”





The problems of physical access, to either the college or the university library, were a striking feature of the discussion with the group studying English Literature.  Only one student lived in the same town as the College and was able to make regular use of the College library.  For the other students who lived away from the off-campus site working in and using the College library was not a viable option because of a lack of time when visiting the College.  There were two main difficulties.  Firstly, all of these students were working during the day and had family commitments and were then travelling to the College in the evening to attend classes.  Secondly, library opening hours and evening class times were not co-ordinated as the students explained:



	I'd say in total, well, we spent an hour in there one night but we missed the first half of 	our class to go and use the library one night, but that's our lifestyle and shortage of 	time.



	The problem is the library shuts at 7.30pm and that's our break time ... so you either 	have to come in early, which we can't do because we're working, or miss out 	altogether - the only time I go in is before my sociology tutorial to be honest."



One student who could not normally make use of the library described her experience when s/he had taken time off work to complete an assignment:



... I used the library quite a lot for this last essay and, boy, when I got in there, I thought ‘have I been missing out!’, because there were so many books, good books, that I would have liked to have read, and now I'm only getting the chance at the end of the year ... I took a week off work to read for that essay and there was big improvement in my work by being able to do that compared to the beginning of the year when there wasn't time to use the library at all - it certainly makes a difference ... That's what we've missed with working ... you are disadvantaged having to combine two things ... It is frustrating ... because you know you'd like to read and give your best but sometimes you can't, you have to get home.



Those students who lived away from the off-campus site had a very different experience to those who lived nearer.  The one student, marked *, who lived close to the off-campus site clearly had an advantage when it came to exploring library stock, for example: 



	* I find this library really good for reference books looking up literary terms - I 	haven't got many reference books at home ...



	It is good for that, but it's having the time to go and be able to use it. 



	* Also, if you're looking at different types of poetry or whatever they've got all the 	books there so you can just look through and see how they all wrote ...



	Which we can’t do at home.  You can only do that sort of work in the library. 



	 ... * My experience has been very different because I've been able to take advantage 	of the library ...



Because of the problems of getting into the college library most of this group tended to bypass it completely and rely on what they could buy or share, or borrow from a public library.  A further complicating factor was that the group was scattered around the local area so although it was feasible to share books this tended to happen at the weekly meeting of the class or perhaps when students met up collecting children from school. 

�

Geographical isolation

			“... often when you want things in this area you can't always get them

							so I just extend that to books as well.”





English Literature students felt was that there would be problems in obtaining materials whatever the level of the course because of their own, and the College’s, isolated geographical location:



	... we just put it down to the area.  We don't have lots of resources for lots of things.  	You just assume that books are just like everything else in this area.  We don't have 	any big university towns or anything like that so it's just hard to get hold of things.  You 	just get on with it.  I don't want to paint a bleak picture but often when you want things 	in this area you can't always get them so I just extend that to books as well because 	the libraries within the county sometimes have to go outside of the county to get 	things ...



	It's lack of people, isn't it?  That that's why we can't do much here ... We can only do 	Level 1 and then we have to transfer or do something else at that level because 	there's not enough people to warrant it, to make it feasible.







Awareness of limited facilities

			“When you look through the books in the library you always feel

						there must be something a bit more specific

							than the book you're actually reading.”





The Electronic Engineering students were studying in a similar situation to the English Literature students.  Again, for these students, the franchised course at the college is the only higher education opportunity available to them on a local basis and because of the distances involved in travelling to other larger towns the college library offers the only experience of an academic library.  As most of these students lived in the same town and attended College on a full-time basis their main coping strategy was to share materials.  Whilst this worked in practical terms it was still not satisfactory in academic terms.  The group were asked 'does the library help you do the work that you've been set?' and this short extract encapsulates many of the problems raised in the group discussion.



	Just to a limited extent.



	When you look through the books in the library you always feel there must be 	something a bit more specific than the book you're actually reading.  You tend to 	siphon through stuff just to find little bits.  Whereas if you're doing 'transformers' you'd 	think there'd be a whole book on transformers ...



	For the physics one there was a list in the back of the book of further reading - about 	nine different books so I went down to the library and I knew before I went down there 	that I was wasting my time. She went through the list and there were two but they 	were both out.  She said she could get them out of the county at 50p each and wait 2-	3 weeks which is no good at all so I had to make do with what I'd got. 



	I got everything done this year so there's no complaints.  I could've done better with 	better facilities but the work's been done.



	But you're just managing on what is there.  Or what you get from other people.





Again, as the off-campus site is situated in a geographically isolated area, for most of the off-campus students, the experience of library and information services was limited to that provided by the college library so, on the whole, they were not really in a position to make comparative judgements.  Rather than being overtly critical there was more a sense of vague uncertainty about the level of resources: "when you look through the books in the library you always feel there must be something a bit more specific than the book you're actually reading .... "  These students felt they were restricted in using the off-campus library but were resigned in that there was no other local alternative.  Unlike the English Literature students they did not turn as readily to the public library because it did not have books of a technical nature.







The feel of Higher Education

						“We're College students at the moment, 

								not University students ...”





For the Health Studies students the resources were obviously more limited at the off-campus site and these students were conscious that the availability of book stock would influence their choice of topic: 



	With our resources being so limited we have to choose one that's got plenty of books 	on it, whether you like the subject or not sometimes, unless you're prepared to go out 	on a limb and do some more intense research. 



But the real issue for this group of students was to do with the feel of the franchised course at the off-campus site.  This arose during the discussion when the students were describing how they went about doing 'student directed' assignments:



I spoke to the librarian at the Family Health Services and off the top of my head I said 'dentists' because of the poor dental records of children and they sent me a whole pile of stuff with references and then, by using the reference library in the public library looking at the very local health reports, I was able to keep it very local .  It was really very good to do but it took forever - it was really hard work to know what to do with all the information but I like that freedom to look elsewhere.  You can always get library books but to be actually able to look a bit further was quite exciting really - I quite enjoyed doing that because it was 'mine' ...



It gives you more of a buzz doesn't it - I was like that with the community services one.  I much prefer that to being more directed.  It's like you've done a bit more research. 



	Yeah, I felt like a proper university student for the first time.



There's more realism to it as well than getting it out of a text book.  It's what is really going on out there  You lose sight of that when you're buried in text books.  For the subject we're looking at, what happens in reality, most of us know, is not necessarily the same thing.



	We're like the paupers here - the poor relations over here.  I feel out on a limb.



I feel like we're in third gear here when we could be in overdrive.  That's personally how I wanted it to be.  How I thought University level would be.  I thought it would be challenging and fairly self-directive but I just feel like I've been bumming along with handouts and I actually feel there's a shift that we just haven't made.  But I felt with that [assignment] I did, I made that kind of shift.



	We're College students at the moment, not University students, although we are 	University students I feel like I'm a College student and I know it's a name but it's 	surprising.  I think we had misconceptions as well about the first year  - I didn't realise 	it would be so structured.  I feel shackled.

�

Studying in an FE environment

				“They still talk to us like 6th Form pupils, 16 year olds ... 

				at the University we would be treated like degree students."





This awareness of the advantages and disadvantages of being a franchised student was also evident in the Leisure Studies focus group discussion: 



It's easier in a smaller group, because you're all familiar with each other.  With the University course there's about 200 in one lecture sometimes because they have the degree lot in with them, so some things are good and bad.



However this sample of off-campus students had a very clear perception that they were doing higher level work within a further education college and overall this group showed the greatest awareness of the franchise situation.  Although the University library facilities were readily accessible to this group, the students, like all of the off-campus students surveyed, primarily identified with the College.  Access to the University then served only to compound the feeling of being ‘second best’.  When prompted by the researcher one of the students explained that this was because:



Probably because we've had so much trouble.  We had so many frustrations in the first week that it's really brought it home: what we haven't got.  We're constantly thinking if we were at the University we'd have this, this, and this. 



Staff-student meetings to report back the student experience of the course had not been perceived as successful.  Some of the problems to do with academic work were really ones of procedure.  For example the group had also been unsure about the correct format of essays and reports at the beginning of term and these worries increased because of the time-lag involved in getting work double-marked by tutors at the off-campus and in-house site.  As with the Health Studies students the factors that mattered most were not necessarily resource-based but to do with the study environment which is illustrated in this extract about working in the off-campus library:



	I did once [work in the library].  I went into the study things, you know the little 		cubicles.  But while I was there, there was quite a few people in there, so I 		couldn't find one that was completely quiet.  They were making such a racket 		that I went home anyway.  



	It's a social centre for the rest of the College ...



	You can't take your bags in there as well.  It's absolutely ridiculous.  You just 		get a locker.  Here you are, Higher Education, being treated like Further 			Education.



Well that's the problem with this College really.  It's BTEC and then there's two years of HND people.  There's no separation.  They still talk to us like 6th form pupils, 16 year olds.  Which is difficult because at the University we would be treated like degree students."



The point about not being able to take bags into the library on the off-campus site (to prevent theft of library stock), arose again in the discussion.  The continuous integration with 'younger' students was seen as unsatisfactory:



	... there is no division - you get your lectures in the same rooms, you eat in the 		same canteen, you use the same library, and the lecturers still speak to you 		sometimes as though you are a BTEC class and that's very annoying ... we 		wanted something, perhaps a common room, to get away from all the noise.



�

Studying on a new course

“You're looking at a business school that's only two or three years old so ... it still has to build up and get the momentum and reputation ... it should get better as time goes on ...”





The Business Studies students were particularly concerned about the lack of stock and the students offered a number of explanations:



Overall I think what's trying to happen in education is that they want us to buy our own books ... So obviously if the facility you're at is having a funding problem then they're not going to buy the books anyway and you're going to be left to your own devices.  And there'll be more people wanting to use the library in the future anyway with the cutting of the grants because they're not going to be able to go out and buy the essential texts and so therefore more people will be using it.



I think as well one of the problems that the college has got is that, because it's turning into a business school, the library's not really been geared up for that change.  There's a hell of a lot of stuff on arts and yet the business section ... You're looking at a business school that's only two or three years old so it's still only in its infancy so it still has to build up and get the momentum and reputation from there so it should get better as time goes on, which won't do us much good.





Although the students were given a recommended reading list it was not always easy to find the books at the off-campus site.  One student elaborated on this point:



I think one of the problems is that our degree is a University degree and our book list and everything comes from the University ...  And I'm quite sure that the recommended reading is related to what's in the library in the University ... certainly for the more detailed stuff it's not going to be in our library.  So we then have to hunt around for alternatives.  For the main books I presume our lecturers give the library details of what the books are going to be. But for the main books anyway there are usually two or three copies but not tremendous numbers.  But that’s only the recommended course books which we're supposed to buy.  But for the general reading I'm sure there's more at the University.







Not feeling part of the University

			“It's a good College but we just don't feel we're in the University ...”





For the Leisure Studies students the off-campus experience was not necessarily improved by being able to use the University facilities:



You do feel left out of it when you're stuck down here in this place.  The only reason you go up there is if you can't find books in this library. Because this library is so limited ... we have to go there.  And by the time we do go there, they are usually all taken out because people are on the same course up there.  Although we're supposed to get our assignments at the same time, they must get them a bit earlier because the books are already gone.  Everything's supposed to be the same.



The problem is that the University are bringing that many new students in, but not increasing the amount of books they've got.  They're taking on more students each year ... and they're not increasing books or anything.  As far as the franchised courses are concerned, it's ridiculous, we're not in the University, we're in the College, we've got nothing to do with the University and they're quite intent on that ...And yet we're supposed to be the same course, we're just at a different College.  We're completely cut-off from the rest at the University.  You're not looked upon as being a student there at all.  It's a good College but we just don't feel we're in the University - I think that's what it is. 



If it was a bit closer it would be better because it wouldn't be so time consuming.  It's such a faff if you want something from the other library and it's just minor, and you still have to travel all that way, and you've spent an hour easily on the bus and walking unless you've got cars.  In the actual University prospectus it's got the course in and then in little tiny print at the bottom it's got [the name of the] College - hide that franchise!







Access to the University Library

						“... you want handy access

						 - you want a University you can go to.”





Some of the Business Studies students were not impressed with the arrangement with the franchising University library.  Although access rights had been granted the students felt that travelling was awkward, although the distance, about twenty miles, was not particularly great.  As with the Leisure Studies students this group also did not think that they had been made to feel part of the University:



	It's a University degree but it's isolated from the University, there's no real feedback 	coming from the University.  It's all right them saying we can use the University Library 	but that's no good if we don't have a clue where it is and trying to find it in the city is 	going to be a nightmare ...



	I wonder what'll happen when it's finished because the new course is going to be 	validated by the other University and no one's going to go there so you won't have a 	University you can go to at all  - you want handy access - you want a University you 	can go to. 



	It would've been nice to have been shown the University Library in the introduction to 	this course so you know where it is and the facilities within it - I think a few more 	people would've used it if that had been the case.







Transition

					“... I'm going to feel out of my depth when I go there ...”





When the group of Health Studies students were asked to list the problems they had experienced with library and information services provision at the off-campus site the discussion rapidly moved away from the practical problems of book stock and so on to fears about transition:



	I think the lack of communication, not feeling like I'm part of the University, I feel like 	we've been out on a limb all of time.



	I don't think we do feel part of the University. 



	Next year will be a shock when we get there. 



	... I'm going to feel out of my depth when I go there - the first years already there on 	the same course that we are - they're proficient at getting around the library and they'll 	know the system and where they are ... that's something we're going to have to get 	used to - because it's like five floors over there and we've just got five rows over there.



	It's knowing what's available and where to go and how to use it ... I'm sure there's so 	much more that we could be using but we don't know it's there or know how to use it.  	Over here we've got every thing in boxes but it's all on computer over there.



	I know it should be so much easier but it's knowing which words to put into the 	computer over there.  And it's all spread out over there as well - you can be one floor 	for one book and one floor for another. "



There were also fears about the size of lecture and seminar groups.  One of the closing comments for this group was:



	For all the advantages of being in a small group in a small college like this, and there 	have been enormous advantages, the biggest disadvantage is going into your second 	year not knowing your way around, other faces and contacts, it's quite daunting - 	because you'll be expected to know your way around in your second year.



Chapter Six��Observing Library Use





Introduction



This chapter presents data illustrating actual library use by the groups of students as recorded in the diaries together with comments taken from the follow-up interviews carried out with library staff responsible for providing services and information skills training to these students in the universities and the colleges.





The abbreviations used on the graphs are expanded below:



Table 6.1  Abbreviations referring to use of library materials



Notes�Using own notes e.g. lecture notes, notes

made previously from books etc.�Jnl�Journals����New�Newspapers��Lib Bks R�Library Books...on reading list / recommended�Ref�Reference e.g. dictionaries, directories��Lib Bks W�Library Books...other wider reading�CR �Course reader e.g. photocopies from tutor��Own Bks R�Own Books...on reading list / recommended�Inf�Information files��Own Bks W�Own Books...other wider reading�A-V�Audio-Visual e.g. videos, slides��F/T Bks R�Friend's/Tutor's Books - on reading list / recommended�Abs�Printed abstracts/indexes��F/T Bks W�Friend's/Tutor's Books...other wider reading�CD�CD-ROM��



Table 6.2  Abbreviations referring to use of library services



B/R/R�Borrowing/returning/renewal�ILL�Inter-library loan service��Pho�Photocopier�Res �Reservations��WP�Word-Processing facilities in the library�Enq �Enquiries relating to this assignment��Tables�Study Tables - private study / group work�SLC�Short Loan Collection��Cat�Library catalogue�Lib�Library guides/publications��

�Use of Library Materials and Services



The charts below, compiled from the data recorded in the student diaries, show the proportion of students who made use of various library materials and services, so that it is possible to compare in-house and off-campus samples.



Figure 6.1  Leisure Studies�Use of library materials by off-campus and in-house students for two assignments.

�EMBED MSGraph.Chart.8  \* MERGEFORMAT \s���

Regarding the use of library materials, 



�SYMBOL 183 \f "Symbol" \s 10 \h�	almost all off-campus students used their own notes for the assignment.  40% of the in-house students also made use of course reader material, such as photocopies supplied by the tutor.  None of the off-campus students indicated that they used such material in the diaries but it became apparent during the follow-up discussion that these students recorded use of this material with use of their 'own notes'.



�SYMBOL 183 \f "Symbol" \s 10 \h�	off-campus students also made more use than in-house students of newspapers, and slightly more use of information files and the abstracts.



�SYMBOL 183 \f "Symbol" \s 10 \h�	in-house students made more use than off-campus students of, both recommended and wider reading, library books and, most noticeably, their own books.



�SYMBOL 183 \f "Symbol" \s 10 \h�	books belonging to a friend/tutor and AV items were used only by in-house students.



�SYMBOL 183 \f "Symbol" \s 10 \h�	journals usage was about equal for both groups, but only amounted to about a third of the students in each case.



�SYMBOL 183 \f "Symbol" \s 10 \h�	in-house students used reference material about twice as much as off-campus students.



�SYMBOL 183 \f "Symbol" \s 10 \h�	other materials used included leaflets from outside organisations (off-campus students).  Some in-house students used this category to record use of course handouts, photocopies and information from the tutors which could have also been described as course reader material.



�SYMBOL 183 \f "Symbol" \s 10 \h�	although no student in either group recorded using the CD-ROM for these assignments the in-house students talked extensively about this service in the follow-up discussion.



�



Figure 6.2  Leisure Studies�Use of library services by off-campus and in-house students for two assignments.
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Regarding the use of library services,



�SYMBOL 183 \f "Symbol" \s 10 \h�	the proportion of students who used the issue-return services was about equal for both in-house and off-campus groups.



�SYMBOL 183 \f "Symbol" \s 10 \h�	the proportion of students who used the short loan was about equal, but very low, for both in-house and off-campus groups.



�SYMBOL 183 \f "Symbol" \s 10 \h�	in-house students made much greater use than off-campus students of the photocopier for their assignments and of other (library) services which was invariably a 'friend's word-processor' (off-campus and in-house students).



�SYMBOL 183 \f "Symbol" \s 10 \h�	off-campus students made more use of the word-processing facilities available on site than the in-house students.



�SYMBOL 183 \f "Symbol" \s 10 \h�	catalogue use was about equal for both groups.



�SYMBOL 183 \f "Symbol" \s 10 \h�	only in-house students recorded making reservations.



�SYMBOL 183 \f "Symbol" \s 10 \h�	off-campus students recorded making slightly more use of library staff for enquiries.



�Leisure Studies Case Study

The College Librarian’s View



The first thing that struck me was show much we'd moved on since we spoke to you originally.  For example a couple of the students mentioned that it was difficult to use the card catalogue but now we are fully automated so that's a big move forward.  I'm concerned that this is not a fair reflection on the experience that franchised students will get now because it is very much an evolving experience here.  We are moving forward so quickly.  I think that when you started with this work I would be the only qualified librarian here and now we have three others so that adds to the quality of the student experience.  At the start of this academic year we did inductions with students very much more in depth than we've ever done before simply because before in the past it was simply myself struggling with a thousand students so obviously it was frightfully superficial but now every student in the college has a very good induction session.  They have a session using the automated catalogue, and another with CD-ROMs, and a third looking at ways to use bibliographies and journal indexes so really the difference between what we are doing with them now and what we did when you started the project is enormous.  The college as a whole decided that it very much has to go with the student learning experience on an individual basis as it is now resource-based learning and the students manage their own learning and they have less class contact time and more time in the library, and so the college is really committed to developing this area.



I think the biggest problem for them here is lack of space and whereas at a university it would be more organised towards traditional study it would be easier to find study areas but here it's much more difficult and I agree with the students who say it's difficult to find places to work.  But again it’s something I hope we'll address via the strategic plan of the college.  I would empathise with everything they say about not feeling that they're in higher education and that's not so much to do with the library side but with the college as a whole.  But again it’s changing as we are getting a lot more franchised courses on board, we're getting a lot more mature students and obviously the market is changing.  The schools are fighting for more of the 16 year olds so we getting less of them.



Having increased numbers of higher education students has raised awareness, not only amongst the library staff, but amongst senior managers that we have to resource at a different level.  But they also do have an influence on how the less mature students use the place as well - it's like peer-pressure.  Whereas before we had to wander around and tell people to be quiet but now, very often, if you get these other groups of students they'll do it for you and the others respond better when they see other people working in the area who need a better level of noise. 



I think the higher education students use the resources fairly well.  I've found that they still seem to require more spoon-feeding than I would expect.  There's still that expectation that you will lead them to the actual article they want, or show them how to use this that and the other.  They are not so brilliant at putting their information retrieval skills into use on their own, but we do do it with them if we're asked.  And we say to all course tutors book in for extra sessions with us and for some of the courses one of the librarians will go, when they get a new assignment set, to their classroom and talk it through with them.  That's been useful and then it’s made them feel that they know somebody in here who knows what they're doing and it’s given them ideas for the work ... it’s something we'll try and build on and do with everybody.



They do improve their information skills.  I suppose my expectations of them are higher than maybe they should be and they do improve as they go along.  I did anticipate that they would be able to do a lot more on their own than they could when they first came in - maybe that's the nature of their particular course ... one of the hardest things was explaining that they'd need to look at areas such as psychology and management and getting them to think more laterally because really they would just like a section that said ‘sport and leisure’ and everything is there.  I do think that since we've got the automated catalogue that they use the whole place a lot more now - it was certainly very hard for them when it was the card catalogue - the fact that now everything is keyworded makes it much easier and they use the Dewey number like a shelf location rather than a subject area.



... I do feel these first people were guinea-pigs and I do hope there'll be a marked improvement every year and I'm sure there will be.  We certainly will have to get a lot more copies of some of the basic texts - we do a lot of weekly loans and we put one copy in reference and all that but you'll never have enough and really they would like you to hand them twenty books in a case when they came in and started the course!  It's sometimes difficult to educate people to realise about the sense of wider reading.  That very often they can get their information just as well if they take another item which isn't on their reading list.  The higher education students still like their reading lists and however much time you spend with them you can't wean them from that feeling.  You can actually get two or three books and show them that everything being said in this book is in that book even if it isn't on your list.  Sometimes I say ‘if you read this you'll get a different viewpoint.’  Well, I suppose that's the learning experience isn't it!



�Leisure Studies Case Study

The Subject Librarian’s View at the University



By the time of the first library induction the students have walked the length and breadth of the campus so you can't put an enormous amount of information over so we tell them the services and then try and get them to see where to find things - there are plenty of handouts - you name it we've got a leaflet on it.  The exercise introduces the catalogue and mentions abstracts, indexes and introduces one major service such as British Humanities Index .  Every student is also given a plan of the library.  But I don’t think they read guides - it's the same as some students with their photocopies - they collect them, they don't read them.  Induction, whether the students realise it or not, is in lecture time though as it is not held in the lecture room perhaps students don't appreciate this - I always try to make induction light and interesting and specifically thought out for students - for example, I'll them about social life here.  This is a deliberate approach to make me seem accessible so if people are scared of the library I can't believe it.  I’ll tell them to go to the catalogue to look up something - give them an example and also tell them to practice on their own time.  I’ll also give them a worksheet to do in their own time - at one time I’d ask for it back but the students didn't like this so that stopped.  I’m told how many to expect but they don't always turn up - they won't come and yet they complain about the library but you can't force them to listen to us.



Most information skills teaching is done at the point of need, for example, the CD-ROM, abstracts, indexes and so on.  I’d expect the tutor to arrange a library visit alongside of one of the first pieces of work - it's written into the curriculum for the BA Honours so it should happen automatically.  To get the message across you just have to keep pushing.  There can be problems if tutors don't have a lot of time and allocating a library session often means they lose a lecture session.  The tutors don't mention the essay topics to us so we don't know what is required.  We only discover what they're setting by the questions you are getting in the library.  Basically if tutors are asking us to provide books then we expect them to keep us informed if a large number of students will need a particular book, especially if it needs to be put into short loan.  Generally the link is good.  Actually when students need help it's because they've chosen their own title and suddenly discover themselves without a reading list.



With enquiries we do find we have to extract information from them - they don't ask for what they want at all.  Sometimes they are too vague or they are tackling the subject in the wrong way so there can be misunderstandings.  They do expect a lot.  I sit at the enquiry desk and if a student has a question that's hard to find the answer to I’ll point to it on the page if I need to be sure they understand.  But if it's an easy query - something where there's a whole book then I do just tell them where to go.  What more do they expect - that I borrow and read it for them? The students want spoon feeding but we haven't the time so we teach them how to find out.  We haven't got time to sit down with them for an hour at a time to talk to them about leisure studies but we do tell them where to go and read about it."



The competition for books is probably true but the students can use the general texts as well - but there are not a lot of copies and some have had to be put on short loan and one week loan.  It’s a case of where do you draw the line when buying copies for the library.  I'm amazed that they say they use the inter-library loans because normally it’s only the final year students, who do projects for outside of the University, that would be expected to work at this level.  All such requests come through the enquiry desk and although I would not say that such students couldn't have these books I would query it very hard before passing it through.  I feel students may be confusing this service with the reservations service.  Also the students don't seem to use the CD-ROM at this stage.  Perhaps they might not need to, though the newspapers on CD-ROM would be the obvious thing to use.  There isn't a leisure CD-ROM but there is a sports one and there are also abstracts and indexes which may be useful.



As for franchised students we do see them.  They have a student card and they have access so they don't stand out unless they have problems.  The College did not have a formal visit although they would be very welcome because other non-franchised colleges in the city come because the library is open to all as a reference library.  Having said that I would prefer if the franchised colleges made an appointment and came for an induction as this would save time from everybody's point of view.  It would certainly save staff time rather than having to provide a lot of individual help at the enquiry desk.

�



Figure 6.3  Health Studies�Use of library materials by off-campus and in-house students for four assignments.
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Regarding the use of library materials, 



�SYMBOL 183 \f "Symbol" \s 10 \h�	in-house students made most use of wider reading library books and their own notes and both to the same extent.



�SYMBOL 183 \f "Symbol" \s 10 \h�	off-campus students tended to make correspondingly slightly more use of wider reading library books and slightly less use of their own notes.



�SYMBOL 183 \f "Symbol" \s 10 \h�	about half of the students in each group used recommended library books.



�SYMBOL 183 \f "Symbol" \s 10 \h�	about a third of the students in each group made use of their own recommended books.



�SYMBOL 183 \f "Symbol" \s 10 \h�	off-campus students made almost twice as much use of their own wider reading books than in-house students.



�SYMBOL 183 \f "Symbol" \s 10 \h�	furthermore off-campus students were the only students to make use of recommended books belonging to a friend or tutor and were also much more likely to make use of wider reading books belonging to a friend or tutor.



�SYMBOL 183 \f "Symbol" \s 10 \h�	use of journals/newspapers was about even for the in-house group.  In contrast the off-campus group were more likely to use journals but less likely to use newspapers.



�SYMBOL 183 \f "Symbol" \s 10 \h�	use of reference material was about equal for each group.



�SYMBOL 183 \f "Symbol" \s 10 \h�	only in-house students noted making any use of the CD-ROM.



�SYMBOL 183 \f "Symbol" \s 10 \h�	use of other library materials was very low.



�SYMBOL 183 \f "Symbol" \s 10 \h�	only in-house students made use of A-V material.
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Figure 6.4  Health Studies�Use of library services by off-campus and in-house students for four assignments.
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Regarding the use of library services, 



�SYMBOL 183 \f "Symbol" \s 10 \h�	less than half of the in-house sample borrowed material from the library, whilst almost 70% of the off-campus group did.



�SYMBOL 183 \f "Symbol" \s 10 \h�	twice as many off-campus students as in-house students made use of the photocopier.



�SYMBOL 183 \f "Symbol" \s 10 \h�	about a third of the in-house students made use of study facilities in the library.  Very few off-campus students worked in the library.



�SYMBOL 183 \f "Symbol" \s 10 \h�	catalogue use was low for both groups of students but especially so for the off-campus group.



�SYMBOL 183 \f "Symbol" \s 10 \h�	use of inter-library loans, reservations, enquiries and library guides was very low for both groups.  Indeed no off-campus student reported making any enquiries and only off-campus students reported making use of library guides.



�SYMBOL 183 \f "Symbol" \s 10 \h�	only about a quarter of students in each group made use of short loan collection materials with the off-campus students making slightly more use than in-house students.





�Health Studies Case Study

The College Librarian’s View 



... Sometimes I think the students' views aren't justified and some views expressed are contradicted by other things I know ... Noise in the study area is something we know about.  The problem is simple: we have a very comprehensive range of students with all sorts of levels of commitments and motivation to education ... we're moving to the conclusion that we can't solve the problem in the library, that we will never turn that into a quiet area without eradicating one client group ... what we have to do is set up a completely different room somewhere else and provide a quiet study area so it's an issue we are trying to address.



Our students clearly are caught in a double-bind with using libraries in that they're not used to studying/research at all and they're having to make a transition from maybe no education experience to structured education experience to working independently and that's quite difficult ... probably because our students have further to go in terms of research skills I think we are fairly structured in ways in which we make things available to them.  We have taken out a Health Studies section on frozen basis [a separate collection] and put them all in one place so that people don't have to go and find them all over the place ... we have some journals as well but we don't have the breadth of the University.  I suspect that even if we did I'm not sure it's appropriate.  Students who are just beginning to feel comfortable in studying as research might be fazed by that anyway.  Our approach is to structure it in the first term, suggest what they should be reading before they have to start making their own decisions about texts and where to get them from.  It's an odd decision - from the library's point of view we've pampered the BA Health Studies in a way that we haven't others.  We've bought a heck of a lot of books and we've put them all in one lace.  We've not given privileged access to them but we've almost created a mini-library within the library.  That's how the librarians see it, perhaps the students don't, but that's effectively what's been done.



I don't know why the tutor thought journal use could've been higher ... a third to my experience is quite high ... but I think the tutor is quite right for this subject where the number of standardised central texts is maybe limited.  The University didn’t push us to develop our provision.  We had a clear out about three years ago and decided we had a lot of journals that people weren't using and not getting the journals people wanted so in year one we cut down the number of journals significantly and the following year we went round to staff and asked ‘which journals do you want in?’ and the number of journals we get now is well above the original level but we hope they are more oriented towards what staff want.  That was a library decision about coverage ... but it wasn't in relation to higher education but we bumped them up again for that and we now have twice the number we had prior to the clear-out and it’s a much bigger percentage of our budget - about 10-15%.  



I wouldn't say we promote them other than having them out on shelves and having them in the catalogue ... we don't plug them in any more than anything else in the handbook.  We don’t do anything special for HE students which says journals are going to be significant for you, this is where they are and this is where you find back copies.  No, we don't do that ... the introduction is really just to go through verbally what is written in the library guide ... a geographical trip around the library and then an introduction to various sections, their section, the catalogue, a CD-ROM.  When they were shown the CD-ROM it’s come through that our staff were clearly not very competent in using CD-ROMs themselves and it's quite true actually!  But at the time, 18 months ago, we had plenty of competent students around who compensated for the ability of the staff but now I think the staff have caught up with them now ... We really haven't sorted out the practicalities of the CD-ROMs because of the College's policy of centralising IT facilities and although the library should have had an input into that it didn't because the library at that time, four or five years ago, was seen as low status and the librarian then wouldn't have responsibly for development of IT.



Our library staff are not the same sort of staff as you get in the University.  I’d say that the responsibility to go beyond a simple informative introduction, developing study skills, was part of the introduction that a course tutor should get involved in ... we don't have the staff for that ... But the higher education students actually do need help with study skills because they are often mature students and are first time back into education ... in practice they'll get help on a one to one basis.  It’s not necessarily time consuming for staff because we tend to think of it as the same way as taking a book of the shelf which we do a lot anyway because a lot of our students don't have good library skills so the staff are used to that ...



I recognise the level of inconsistency described.  Librarians are human and if talked to nicely they'll do a lot more than if not talked to nicely.  We're not aware that we've ever fined anybody for anything so when somebody said they were fined that's a surprise to me.  There are rules and they are written down but we bend over backwards to help students and that might look like inconsistency at times.  It is, but we're presented with the difficulties that students have,, and particularly with mature students, we tend to break the rules quite a lot because their domestic situation is often such that they don't have time to come in and spend time in the library.  Most of the mature students don't work in the library not because of noise but because they have to get home ... the library is somewhere where they zip in and zip out.  So if they say ‘I've got to write an essay and I need all of these’ the staff’ll say ‘yes’ whereas they wouldn't to the 16 year olds.  It’s ad hoc but I wouldn't ask the staff to go back to the rule of law.  I'd rather they were thoughtful in dealing with the students.



There is a lack of books ... we'll never have enough books ... when you talk about the actual stock we've got compared to the actual stock that the University has got you’ll find ours compares at least as favourably.  Certainly in terms of the number of texts per head we are miles ahead of the University but that's not how students perceive it.  We think we have all of the recommended books in the frozen section - maybe we haven't - there are books on list that are passed to us that the library buys and there are books that the lecturer says are good and does that constitute a recommendation?  If staff tell us we'll buy them ... 



The best way to prepare them for the University is to be able to reproduce the sort of activities that they’ll need to do there here.  They all go down there to visit but I'm not sure that that's the best sort of preparation ... they have a sense of trepidation which is double edged, they think it's all milk and honey down there and they'll have all of the resources they want but our second year students come back and tell us it's not like that.  And there's also the sense of I'm going to be out of touch somehow ... the best way to prepare somebody is to encourage them to use our library in the way in which they will use it at the University, where the only difference is a matter of scale rather than a method of using it, so perhaps we ought to split up the Health Studies library and short loan collection back into the library proper and all over the place!  I'm certain the students go up to the University and get the standard library spiel at the beginning of the year but it's probably all faded by the time they get there.  A lot could be done if we had a modem and used the terminal - we can access the catalogues but I don't know why we don't do it - maybe we need to push that harder ... we got through once... it was a cumbersome process but we did it and printed it in the bulletin that people could do that but nobody's come rushing forward ... They say they'd like to go to the University more ... but most of them are doing their course here precisely because travel is a problem - instead of running franchised degree courses why not have a fleet of buses?



Their coping strategies are interesting and I think mature students are quite inventive in the corporate sense in that they use each other a lot.  I'm aware of groups who come into the library and work together, help each other and use each other’s resources.  They are much better at that than other students.  I suspect they are driven into that - it's not just a sense of helping each other but a sense of getting over one's own panic if you've got an essay to do and you don't know what to do.  They're a very close-knit group when they go to University.



I understand what that are saying about feeling like college students but I don't know what we can do about that.  At the end of the day it's a real problem.  We don’t have the infrastructure of a University: we don't have a Students’ Union, leisure facilities, you just can't create that.  In terms of a library you can try and recreate the sorts of studying facilities but I notice that the University too has large notices up saying ‘be quiet!’.  I hear what they are saying and I genuinely feel for them and there's a bit of me that feels everyone we should have a crack at that sort of student experience ... but I remember as a mature student I didn't want any of that.  As for the comments about ‘it'll be a shock for us’ - those who come back to visit tell us that the shocks they got were not what they expected!  They thought they'd be out of touch but what they've got is a form of alienation, not because they can't get hold of anything, because the systems are not as hard as they think, but because what they don't get is the personal, one-to-one, first-name, small group experience which they got at the College.

�Health Studies Case Study

The Subject Librarian’s View at the University



The library here will have a broader range and volume of book stock than the off-campus students so it didn't surprise me that the off-campus students were using their own books and sharing books and using tutors books and other resources but our own students here use less, even for the recommended library books ... The comments about them always being out - well, they tend to get the recommended reading list and if they find that there are so many students after the recommended books perhaps that’s why they go straight to the wider reading ... It's that sort of subject, it's not clear cut.  There is a health studies section in the library but it goes into sociology and psychology and social work so in a way they have got a lot more available for them.  Both groups tend to be book based.  It's probably when they get to the second, definitely the third, year when they start doing dissertations that they will look at journals.  But you do find that first years will just stick to the books and the reading list and not go much further.  



But in the University library there are so many other services available to them, like the CD-ROM, BIDS, I suppose there is so much available that they think ‘gosh!’ and just stick to what they know, and the obvious things are books, and not just look any further.  We do have quite a few leaflets about the library services but they are not displayed properly at the moment ... the in-house students have more services available to them than the off-campus students but it could be a bad thing because they have so much available to them they don't know where to start and this is where I think better publicity could come in.  But it's knowing how to use them, and what's available, and sometimes if wonder if the teaching staff know exactly what's available ...



When you see all the new first years and give them the induction session I suppose they only need the basic things, like where the library is, and if you start going on about CD-ROMs and inter-library loans and literature searching that's it, cut off point!  So you don't want to give them too much at first but its definitely something you need to follow up after the initial induction.  I don't know if it’s worth doing some dissertation information skills work at the beginning of the third year because we all seem to think of information skills as being a first year thing which is why when the franchised students come to university as second years it’s so easy just to overlook them.  I tend not to do any information skills work for the second years unless it’s asked for by the tutors.  The inductions we all do at the beginning of the academic year are not subject specific at all - it's just the 10 minute video, bit of a talk, leaflets and if you're lucky one of those will be your subject area and that's it, any questions and good-bye ... it works in the sense that its a mass-produced thing and you get students in and you can show them where the library is but what you find is that maths students want to know where their books are and so on and it is up to us to follow up afterwards.  



Another thing is a lot didn't turn up at all and I think a lot missed out last year's induction programme and we don't chase it if they don't turn up because we've got enough to do - it's always a bit hectic the first few weeks.  And then when students get into the work and the assignments, although a few make themselves known, generally they tend to stick with their companions and ask other students ... Especially with the CD-ROMs you get a few students grouped round one terminal helping each other.  I'm not sure if it's good or bad - I keep thinking the one thing about higher education is that you can't spoon-feed them - you can't take them by the hand and show them.  For a start there's so many students, and besides this is the way we work here, it’s finding out for yourself.  There are always the students who are a bit under-confident who approach you and say 'I'm really lost and the lecturers can't help me, can you help me?' ... They are thrown in at the deep end some of them so eventually when you give them a few pointers it starts to make sense but ... you could spend hours teaching information skills but you've got to stop somewhere.  If anybody comes to me with a query I try and make myself available and I always say to students ‘don't hesitate to come back and ask’ and I keep thinking they'll pass the word on and say I'm approachable - some students you get to know by name and even the staff contact me quite a lot and I'm sure they recommend me to students so that works well ... it really helps if the lecturer is pro-library, there's nothing worse than someone saying 'this is your recommended reading and don't expect to find any of it in the library' - the students will never think we're there to help.  



On the whole the Health and Nursing staff are quite supportive and I try and get books and journals for them.  It’s good having a library representative as well, as a contact in the department, and she lets me know if the students can't find books on the shelves ... they have departmental meetings but the library rep. will usually contact me before hand so I do it via her - I tend not to turn up but I have been to other meetings and would turn up if required but on the whole they seem happy with that level of contact.  Otherwise I'd have to speak to each member of staff and even so some are more active than others and are always putting requests in.  They tend not to compile their reading lists with me but I do see them and check to see what's in stock and I'll let them know if something is out of print.  I do get book lists after assignments have been set and then I panic ... because there's nothing I can do ... it’s rare that students come and ask for help with an assignment.  It’s mainly that they've thought about the subject and they know what they want but they just don't know where to find it. ... Some students will never come and ask and others you can't get rid of.





You try to get a balance between the books and the journals and then there are all the Government’s reforms, so it is difficult to keep getting up to date copies, and if you check the catalogue they are nearly always out, the books on the National Health Service.  I try to buy four or five copies of titles depending on funding - I try and make a few short loan, a normal loan, and if I know it’s going to be really popular I'll put it in restricted loan. But I know that it's not popular - it’s two and a half hours or overnight - the book has to be back by ten - so it's not long at all, so it’s there if everything else is out ... on the whole students like to take books away though the in-house students who work in the library they might make more use of that collection ... They have four weeks for full loan and a week for short loan - I've heard other students say a week's too short ... they tend not to complain to me about reshelving and that but you'll get those sorts of comments in the suggestions book . . I know the returns box has been brought in to see how that works ... also the complaint about the books being out of date is a common complaint and that came out of the student satisfaction survey ...



I wonder sometimes how much reference teaching staff make to journals ... someone wanted up-to-date information and she said 'you've got no books on it' and I said 'what about the journals?'  Sometimes they just don't think about the journals, or perhaps the lecturers aren't recommending.  We've got quite a few good journals on the health service.  Although the first induction doesn't really mention them ... so it's only in the follow up sessions where we'll talk about using the indexes and abstracts so it probably needs a bit more work on it, even with staff recommending reading the journals.  Because I think some students think that journals are too academic ... and yet they are doing degrees ... so we spend half on books and half on journals and yet when you talk to students it’s always the books they mention.
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Figure 6.5  Business Studies�Use of library materials by off-campus and in-house students for one assignments.
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Regarding the use of library materials, 



�SYMBOL 183 \f "Symbol" \s 10 \h�	almost all of the off-campus and in-house students used their own notes.



�SYMBOL 183 \f "Symbol" \s 10 \h�	much greater proportions of in-house students made use of recommended and wider reading library books, and own recommended reading books, than off-campus students.



�SYMBOL 183 \f "Symbol" \s 10 \h�	however about 50% of the off-campus students made use of their own wider reading books compared to about 15% of the in-house students.



�SYMBOL 183 \f "Symbol" \s 10 \h�	a small proportion of students in both groups, but particularly off-campus students, made use of books belonging to a friend/tutor. 



�SYMBOL 183 \f "Symbol" \s 10 \h�	whilst about equal numbers of students in each group used newspapers for the assignments, a much greater proportion of off-campus students, about a half of the sample, used journals, compared to less than 10% of the in-house sample.



�SYMBOL 183 \f "Symbol" \s 10 \h�	about half of the sample of in-house students used reference material compared to about 20% of the of the off-campus group.



�SYMBOL 183 \f "Symbol" \s 10 \h�	very small numbers of students in each group used information files and A-V materials.



�SYMBOL 183 \f "Symbol" \s 10 \h�	only in-house students made use of course reader material.



�SYMBOL 183 \f "Symbol" \s 10 \h�	three times as many off-campus students, (almost 90% in total), used the CD-ROM than in-house-campus students.



�SYMBOL 183 \f "Symbol" \s 10 \h�	only off-campus students made use of abstracts and other materials (including making telephone calls and the Financial Times.)
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Figure 6.6  Business Studies�Use of library services by off-campus and in-house students for one assignment
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Regarding the use of library services,



�SYMBOL 183 \f "Symbol" \s 10 \h�	about 80% of in-house students borrowed library materials for the assignment compared to about 60% of off-campus students.



�SYMBOL 183 \f "Symbol" \s 10 \h�	slightly more in-house than off-campus students made use of the photocopier.



�SYMBOL 183 \f "Symbol" \s 10 \h�	noticeably more off-campus than in-house students made use of the study tables in the library.  Also only off-campus students used word-processing facilities available in the library.



�SYMBOL 183 \f "Symbol" \s 10 \h�	three times as many in-house students, (about 30% in total), used the library catalogue than off-campus students.



�SYMBOL 183 \f "Symbol" \s 10 \h�	only a few, and only in-house students, used the inter-library loans service to get hold of material for the assignment.  No student in any group made any reservations.



�SYMBOL 183 \f "Symbol" \s 10 \h�	about a quarter of the off-campus students and about a third of the in-house students made enquires.



�SYMBOL 183 \f "Symbol" \s 10 \h�	about a quarter of the in-house students and about a third of the off-campus students used the short loan collection.



�SYMBOL 183 \f "Symbol" \s 10 \h�	only off-campus students, and only a few, made use of library guides.







�Business Studies Case Study

The College Librarian's View



Of all the students who use this site the BA Business Studies students, we call them BABS, seem to be the least users of the library  - I don't know if they just come in and get on with their work because they know how to access the catalogue and they don't tend to bother library staff whereas the BACS students, the BA Combined Studies, are at the counter all the time.  When they do ask for help they seem to want to know as well how in future they can learn themselves how to do it so they needn't bother you with the same query.  Like the CD-ROMs - they only need showing once and then they're quite happy in future to go on and use them themselves - the BABS are quite good in that way.  I don't know how they find the staff in the University - with us being quite a small site library they probably feel they can approach us a lot more easily than in these big university libraries.  The universities are vast places and are so imposing especially for new students and you just don't get to know the people like you do here.  Here I know practically everyone who comes through the door, so that obviously helps the students.



They'll ask questions if they've got assignments to do.  Unlike the BACS students they are not basic enquiries - they've probably exhausted the basic stuff and it's more wanting to know how to access the journals for articles on a topic or for statistical information - not just 'have you got a book on x?' and wanting the one book that will give them the answer to the assignment like the BACS!  They do put a bit of thought into their work when they come into the library.



The CD-ROM machines were just installed about 18 months ago but they've really taken off in a big way - we had two machines and now we've increased to three and although we don't have a booking system for them I think we'll have to introduce one because they are in use constantly by all students not just BABS - we've got a fair amount of stuff they'd use, say four or five special business CDs and then the FT - they're probably the most popular ones.  Often it seems to be the first choice when they come into the library - rather than looking at what's in stock they'll look at the CD-ROM to get a feel for the subject.



Training for the CD-ROM is essentially as and when they come to use them. On the induction tour when they first start as new students CD-ROMs do get mentioned but it might be only cursory.  By the time they've had a look around the library, and usually the library is the last thing on the list, I think telling them all about CDs on their first induction too much so I'll mention that we do have them and describe very basically what they can provide the students with and then tell them to ask when they want to use it.  And then someone will sit down and go through it with them because each CD-ROM is different anyway ... so someone will go out and sit with them and work through it with them.  Also as the counter is so close to the CD-ROM machines they can easily pop up and ask as they need.  All the staff are quite familiar with them so they wouldn't necessarily have to ask for me.  So it works quite well.  I don't know if the students feel they'll want more at the first induction but my impression is that when they first come in to the library they are already looking glassy eyed!  I feel it's enough to show them the basics - how to join the library and maybe find a book and then when they come in with an actual assignment to do to then advise them more.



I don't tell them about the University Library ... probably because I don't understand the set-up we have with them - maybe that's remiss on my part but I've never had any contact with them.  We get the occasional book list ... but there's not been any attempt to contact me ... maybe the teaching staff tell them ... when they set up the course it was before I started so maybe there were initial discussions then.  Usually my links with the teaching staff are very good - I try and get then to tell me when they're setting assignments because what happened before is that the students come in and say we've got an assignment on whatever and you find you haven't got enough in stock so I try and get the staff to tell me what they're planning for major assignments just so I know we have enough information for the students to access ... 



We've probably got about enough here for the HE students and the Business School have been very good in what they've given the library in terms of money, so it's adequate for the needs of the HND students and first year BA course.  But once you get to the needs of more advanced students, the MBA, the post-grad courses then we're struggling especially in terms of journals - we've been unable to order any more - in fact we're having to cut so provision is very basic.



I'm not conscious they're higher education students other than the fact that some of them are mature students and it's been some years since they were in a school or a college so the technology is probably a bit daunting.  Other than that they don't present any problems.  In fact they are probably a lot better than some of the others.  The BABS certainly are, in that they're a bit more patient and they're willing to accept your explanations of why things aren't available and they are willing to wait for things if you explain you're doing your best to get hold of something, whereas the younger students just walk out in a strop ... they just seem to be a lot more easier to get on with and they're a lot less trouble than the other students - they don't require spoon-feeding.



When you look at the reservations coming in for the inter-library loans from BABS, compared with the BACS they probably just put in a fraction of the requests.  I don't know if the BABS are accessing other libraries to get their information but we don't seem to get the level of interloans as we'd expect really given that they are on a higher level .... or they're finding what they need here but that surprises me because the journal subscriptions are not really adequate for those courses. 



They are very reading list oriented, especially the BACS.  If they can't get the book nothing else will do whereas the BABS are more amenable to other suggestions ... if it's information that might be usefully accessible from a journal I might say 'have you tried the journals?' and I'll sit down at the CD-ROM and show them how to locate journal articles that way, but I don't think they get much help from the tutors regarding how to locate information in the library because quite often they'll come in with a reading list and they don't realise it's a journal article ....



There are always comments about not enough books and having to wait for reservations but the students tend to be quite understanding of the position we're in regarding lack of resources and funds.  If there's book that's useful for other courses then I'll buy several copies because sometimes when they come on the books have been taken by the HND students or others who are doing that option ... but if it's only a small unit where there are only a handful of students it's difficult to justify buying more than one copy.  What I do now is, if I buy multiple copies, is to make one copy reference so in theory there is always one copy available for students to use in the library ... we have short loan too, for a week, so if something looks like it's in demand I'll buy three or four copies and put them in each category. 

�Business Studies Case Study

The Subject Librarian's View At The University



It was clear that the in-house students used more books and reference materials - it could be that they have better awareness of resources, though what they say about induction and their inability generally to use the library catalogue would seem to argue against that.  It could be that there's a much bigger collection relative to the college or that they have better access in that the college isn't computerised and we are.  We are also open seven days a week so it could be access related.  Also I think the first year undergraduate course here is very traditionally taught, very book oriented, which is also why I think there's virtually no use of journals ... we have made in the past a lot of use of course readers but that's now largely illegal or financially prohibitive.  Incidentally this thing about the split sites is rubbish - there's an inter-site bus that's free, that goes about once an hour.  The actual public transport can take longer.  But they're in a position where they can ask us to bring material down but they don't do that ... a lot of students do go up to the other site for the stock when they realise it's important - they fit it into their routine.



In terms of what we do as the host-institution for induction and information skills, we offered a library induction here, and we offer that to all of our franchised groups, but this college didn't take us up on that, for good reasons, as they're remote.  We gave them copies of our handouts for our databases and made it clear to them that they could draw on us for any advice or documentation that we might have.  



In terms of what the in-house group get, clearly it's a big group and there is a very real issue about inducting large groups of first year undergraduate students.  They are enrolled en masse and enrolment is divorced from the library so they get their library cards when they register for the course.  Three years ago I dealt with eight or nine BABS library inductions lasting for an hour each and they were getting told about everything .... and the students hated it as it wasn't tied into any projects and they themselves didn't know the context of what they were being told and also they tended to get a very traditional presentation.  So we decided to change it to a two-tiered induction information session for all students.  So they get a general introduction to the library that deals with the main queries that a group would have ... They get this in a lecture theatre - about three hundred of them - it's not perfect because you've got thirty minutes and they've got a low attention span - they've got other things to worry about ... 



And then they get a follow-up session that is information skills work and project specific.  That's where it's a bit hit or miss because some lecturers don't come back to us ...  for this group I noticed that the attendance was down considerably on the follow-up session, it's a lecture slot, and yet it was only a week or two into the course.  They get a handout and user guide and list of databases and specific sheets on the useful ones that they would use ... with the other courses it doesn't seem to have been a problem but for the BABS course it is quite an important one to get right because there are so many databases ... What else could we do?  We could split them up into smaller groups and do information skills training and have that integrated into the teaching programme but the problem is that the Business School has just rearranged its undergraduate programme ... so there'll be less class contact so the students will spend more time in the library.  But at the same time I've been trying to negotiate a regular slot with tutors to pick up project specific stuff and introduce them to databases that become more relevant and perhaps more difficult, but I'm getting nowhere ...



They complain about out of date books - well, that's the lecturers fault - there's also this dichotomy between what they actually ask the library to buy and what they set assignments on ... I agree there are not enough copies, yes, but as for books not being put back - well, that's the students themselves.  We employ 22 student shelvers to do it.  As for their comments on book availability - the in-house group didn't seem to realise that books are just resources and like anything else, say, a visit to the doctor, they just don't realise that they have to book it up or think ahead and plan.  Maybe it's partly the way libraries present themselves but quite a few of them say the library is promising things and not delivering and that's interesting because I think we've been very bad at promising things and quite good at providing services.  



My general impression is that there are a lot of incorrect perceptions by the in-house students.  There are comments here that identify real problems, most of which we are well aware of from our own surveys and from things like staff-student meetings and from what the lecturers say, and secondly comments where their perceptions differ from what my perception is of what they've had and what services there are out there and what level of service there is out there in the library.  What's interesting is that the difference between those perceptions seems greater in the in-house group than the franchised group and that worries me because there is something wrong there.  The off-campus students didn't seem to get a proper library induction - they got a library tour and they mention that they didn't get enough guidance but you've got that very high usage rate of CDs and clearly staff have helped them to use the CD-ROMs ... and yet you've got the in-house group who had a very general induction and then they had a subject specific information skills session ... and they've got a very low use of sources.  And yet you'd think for that type of group, they haven't got much time, they're not highly motivated, they want short-cuts to get the information, they've got all these problems with competing for books, and they're working on topics like GATT which is not well serviced by books, that they'd use the CD-ROM.  A lot of the in-house group used very traditional and very out of date material for the assignment and I would've thought your average undergraduate would think 'I'll just go onto the CD network for this' because it's up to date and it's a lot more accessible than the books.  



Even given the statistical differences I'm really surprised that the college students are using the CDs far more - especially as three years ago when this course was validated I went up to the college and they didn't have any CDs ... their staff came over here and I showed them the systems here ... and gave them details of suppliers and so on and I gave them our user guides to set them up and now we find their students are using CD-ROM much more than our students at that level!  It's interesting in that the final year our BABS are intensive users of electronic resources and the lecturers say that there's a problem in that they're not using the books so something must happen in the four year to change it.



I'm concerned about their dealings with staff.  They are easily put off ... I tell that to staff - I say you only have to do something averagely because it's the last query of the day and people will think the library is crap ... but I would've thought from my perception of what I see out there, and the feedback from the user survey and the informal comments from students, that helpfulness out there isn't a question so these comments worry me ... it seems that they haven't distinguished between staff being helpful and staff being available ... say, if you went to Tescos on a Friday afternoon you'd have to wait .. it's a different culture ... in our own survey they say that 'we can see the library staff are giving a good level of support to the person in front so that makes us wait' or 'we go somewhere else.'



I think there is a problem with unequal library support for franchised and in-house students but I'm not sure if this work has picked it up.  I think a lot of the issues are managerial, strategic, structural, resourcing issues that haven't really filtered through because, if you've got a keen group of students and a helpful librarian, then the perceptions are going to be that the library is good, but they might not realise that that is because of the nature of that set-up.  They might not realise that is so despite resourcing constraints.  The fact that the subject librarian hasn't had input at a planning level and that the lecturer hadn't sent the reading list in, those issues are glossed over. 
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Figure 6.7  English Literature�Use of library materials by off-campus and in-house students for two assignments.
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Regarding the use of library materials, as reported in the student diaries, we can see that:



�SYMBOL 183 \f "Symbol" \s 10 \h�	Generally, a greater proportion of off-campus students than in-house students made use of library materials.



�SYMBOL 183 \f "Symbol" \s 10 \h�	Use of own notes was very high by both groups.



�SYMBOL 183 \f "Symbol" \s 10 \h�	Both in-house and off-campus usage of books was remarkably similar.  Both groups made most use of their own recommended books, followed by wider reading library books, then recommended reading library books and then their own wider reading books.



�SYMBOL 183 \f "Symbol" \s 10 \h�	Recommended reading books belonging to a friend/tutor were not used by any student; however one or two students in each group made use of wider reading books which they had borrowed from a friend/tutor.



�SYMBOL 183 \f "Symbol" \s 10 \h�	Very few indeed, and only in-house, students made use of journals and newspapers.



�SYMBOL 183 \f "Symbol" \s 10 \h�	Much higher numbers of off-campus students made use of reference material than did in-house students.  In fact use for off-campus students was as high as that of wider reading library books, and was higher than that of recommended reading library books.



�SYMBOL 183 \f "Symbol" \s 10 \h�	Only in-house students, and only very few of them, made use of the CD-ROM and this facility was only available at the in-house site.



�SYMBOL 183 \f "Symbol" \s 10 \h�	Much higher numbers of off-campus students than in-house students also made more use of course-reader material, information files, audio-visual material and other materials including A level notes.  (Note: two students used this category of 'other' to record using a word-processor.)
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Figure 6.8  English Literature�Use of library services by off-campus and in-house students for two assignments.
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Regarding the use of library services, 



�SYMBOL 183 \f "Symbol" \s 10 \h�	Generally, a much greater proportion of in-house students than off-campus students made use of library services.



�SYMBOL 183 \f "Symbol" \s 10 \h�	Just over half of the in-house students, and just less than half of the off-campus students, made use of the borrowing service.



�SYMBOL 183 \f "Symbol" \s 10 \h�	Noticeably more in-house students than off-campus students used library study tables. 



�SYMBOL 183 \f "Symbol" \s 10 \h�	Similarly, four times as many in-house students than off-campus students made use of the library catalogue. 



�SYMBOL 183 \f "Symbol" \s 10 \h�	In-house students were also more likely to make reservations than off-campus students.



�SYMBOL 183 \f "Symbol" \s 10 \h�	Only in-house students made use of the inter-library loans service and the short loan collection.  Admittedly the use of the first service was very slight; however about 40% of the in-house group were using the short loan collection.



�SYMBOL 183 \f "Symbol" \s 10 \h�	Limited word-processing facilities were available in each library and library guides were available in each library, but neither were used by any student.







�English Literature Case Study

The College Librarian's View



The first thing that bothered me was the information skills training - I can't remember doing this for English Literature students ... I've seen one higher education group this year but it's not something I've been asked to do very much.  I'm perfectly prepared to do whatever the staff want me to do ... I sent a note round to all staff when I sent the library resources brochure out explaining what sort of user education I'm prepared to do - there are different levels at which we could work - we could just simply give them the library guide and leave it at that or we could have them into the library to show them physically what it looked like, or we could go further with a worksheet and gear that to whatever the specific need was, and that's been taken up but not specifically by the higher education students or their tutors.



It's true that these students will have to miss classes if they want to use the library because of our opening hours - in that respect there is a big difference between the in-house students and the off-campus students in that most of our students, especially if they are part-time have a lot of other commitments and because of the geographical nature of the area, say, someone coming from my village will take about forty minutes using various buses.  If you are coming in to a class that starts at six o' clock and if you just got home from work then it's going to be a race to get here to use the library ... and we close at half past seven most evenings - we have actually had another closing at nine o'clock trial this term but it looks as if that might fizzle out at Easter ... it's not being paid for by the library staffing budget.  It was a deal through the franchise co-ordinator who said she had some staffing hours to spare ... but it's difficult because we haven't been able to go out and employ somebody specifically - it's just someone in the library who's staying on till nine and she's no longer prepared to do that.



I don't know what it is with the higher education students but they don't seem to use the library as I would expect them to and they seem to rely very heavily in the notes they've made.  I feel use of the library has been very low key this year.  I've not been very aware of any higher education students and especially not been aware of the ones doing English Literature.  In the past I've noticed the English Literature group because they've tended to come up through Access courses and they're not natural academics and I think they show more than any other group the lack of training in library skills, in that they don't use contents lists and indexes.  They expect you to be able to produce a book on x and its really difficult to say 'we haven't got a book on x, why don't you have a look in this - it might be useful'.  The problem is compounded here because our English literature section has been very badly classified so it's not easy to follow through ... so the collection isn't easy to use in that respect ... but they seem to want somebody else to go find and bring it to them, which we're quite happy to do, but it would be so much nicer to actually see them taking books off the shelves and looking at indexes and contents pages and then working outwards from that with the bibliographies and other material for the essay question but again they don't seem to do that.  I'm sure that part of it is the fact that they have lots of other constraints in their lives ... plus some students are not good at actually finding their own way around and I think it's especially hard if you're mature and you haven't had the basic grounding in A level English literature and you've come up through Access ... which is why very often they'll go home with an armful of books which you know will not all be used.  It's almost never mind the quality feel the width ... They are very motivated in their studying but they are not very directed.  



I feel the teaching staff should really be coming to talk to me a lot more than they do - they should be telling me the sorts of subject areas we're looking at and asking what we have to resource that - instead of relying on me to remember because I can't.  I don't have that historical association with the course that the people who set it up do and it's one course among very many.  If people said 'we're doing such a thing next month what have you got?' ... at that point we could go to the shelves and ask ourselves why have we got three ref. copies of this - we'll have one ref. and put the others on a week loan and that would sort out the problems.  Also if the reading list for an area, for an essay, was actually thought about beforehand and we knew what journal articles were relevant we could sort them out too.  So often materials are not asked for at all, or they are asked for so late, that it's just difficult to get them in the time ... though I have to say that I don't have the time to go out to teaching staff and say 'what do you need to tell me about this term?' ... we have 3.6 staff to staff two site libraries including me and I'm also in charge of an AV department and an independent learning centre and to be honest we're at the point where all we do is serve on the counter so ... I do depend a lot on them coming to me and making sure that we know what's happening.



I think it could be easier to resource if we had a clear statement from staff about the authors and their works that they were going to cover in that year at the end of June so that we could start doing the research and the ordering through the holiday ... but it's also difficult because we're working in a general college where there are lots of other things to do.  There isn't anyone who takes special responsibility for this course or that course - there just isn't enough here ... we don't have that enormous background collection that the University has and we don't have the specialist staff - I think we have the  general expertise and we have some subject knowledge between us ... so we can cope ... but I don't think I'm yet being included sufficiently on programme teams - academic board, yes, and now group co-ordinators meetings but they are a level above where the programme planning is happening and I think we need to be involved at the point where courses are being planned, and it may well be that I can't input a great deal but I can absorb ... it would be nice to know what they thought they were doing and how they think they want the students to use materials - say, for business studies, to what extent are we supposed to provide the answers and to what extent are the students supposed to look for the answers ... Even if they would just bring their students into the library, that sort of meeting would probably sort out most of the problems because it could be an opportunity to remind me what's going on and a chance to get to know the students.  If you don't get to know the students then you don't respond always in the same way.  It's very difficult with mature students to decide whether they are part of one of our courses or if they've come in from outside and they're doing a bit of research for a child at school.  I'd need at least an hour for a decent user education session but I would've thought if that was done on one of their first visits it would make it more compact and would demonstrate to the students that the library and the staff work together.



I don't want to be negative about the impact of franchised courses on the library about it but it does divert funds.  I think it's quite expensive for the library.  When we first set up the franchised courses we had some extra funding from the county which was put into books and journals.  Now I've tried to get to know what proportion I should be spending on HE but the finance office didn't know, but looking at the proportion of students as a percentage then I ought to spend about £2000 a year.  It's all going on periodical subs. and I can vouch that they are not being used.  We could be using that money for set books or wider reading ... but because some of the lecturers at the University said you should have these very academic periodicals, because the students need to be aware that this sort of material exists, but they're not being used ... Our students are not users of periodicals and I think it's the type of student they are - I think it's because they've come from out there, a council estate, and have a couple of children - they've missed out on education ... they haven't got that build-up of academic know-how at all and the only way I can see to get them to use periodicals is to bring in something which is A level standard, and we have a number of those, and there may not be anything in there that's relevant to their essays, but if we could just get them looking so that they could then appreciate that they could move outwards from that sort of material.  Again I think to get them using bibliographies in the books that they read is probably even more valuable.  If we can get them to the point of saying 'in this bibliography there are these three items that I want to see, can you get them for me' and we could inter-library loan them then that would move things along as well. 



I think their lack of use of library services is explained by the lack of user education.  I think they don't use library study tables because of the time constraints.  I would strongly suspect that the problem with the catalogue is the fault of the subject index to the catalogue - if they are approaching English Literature through author then that's not too difficult but a standard subject index tends not to have entries for Shakespeare so they may not have found that to be helpful - but our stock is in a mess Dewey-wise.  That the off-campus students don't use reservations bothers me because it is there for them to use and again I think it's tied up with this lack of understanding of using the bibliographies within the books that they are using.  They don't appreciate how easy it would be to move from our books here to a wider range of materials ... They wouldn't use CD-ROM because till now there hasn't been a CD-ROM of any use and they'd have to use it on my machine behind the counter ... There isn't really a short loan service ... there are a few books marked short loan but anything less than a week isn't practical because they are only part-time students ... About the lack of journals - I wonder if we need to build up resource packs ...and issue them like books - we do information files that we don't let out of the building at all - I think that could be useful and that's something I'd be quite prepared to do but I'd need the staff to say which topics.



I think one of the other things that came out in the discussion was their use of reference materials.  When our collection was bought it was bought in single copies in many instances and because the teaching staff were very worried about them going missing they were literally kept locked in a cupboard in a reference room marked 'reference only' because it was perceived that that would be the way for them not to disappear and this has hung over and materials are still marked reference only.  They are not reference books, they are the reference copy of maybe three copies or the only reference copy. So a lot of reference use isn't really to what you or I would refer to as reference books.  



When the College started to get involved with the University they pretended the library was automated here by getting a link with the county library catalogue.  It was never a very useful link and it is no more.  It linked us purely with the catalogue and our part of the deal was that we had to put into the catalogue all of our accessions and we could look at their catalogue and request things.  They changed the software last year and the terminal packed up ... They'd also bought a private line down to the public library which was costing £500 a year - plus all of the staff time and the line was very poor ... so we cancelled it.  We have a modem now and a new computer so it will be possible to link with the county through dial-up access which is a lot cheaper.  What we do now is ring up one of the branch libraries and ask them to check their catalogue - it's just as quick ... We couldn't afford to let go of our card catalogue. 



�English Literature Case Study

The Subject Librarian’s View At The University



I suspect we are all a little puzzled as to what our role is because we were all led to believe we would have a role with the franchised colleges and we're sort of waiting for something to happen ... for example there’s this photocopying service that supposedly exists, and I think we've all found it really only exists possibly as a figment of the librarian's imagination.  No-one's using it at our end ... and this work exposed one or two cases where it would've been useful to have had some photocopies provided in the college and probably they could have been provided from the university's library stock.  So whether people don't know about it ... I suspect [the colleges]  are under too much pressure or have too little time to make use of some of the services we could offer from here.



Angela Carter was the example - there would be plenty of journal articles had we been asked and even if we did not have them we could've looked them up and pulled them in but I was unaware of this happening and there being problems.  If we are not asked for help we can't give it.  It may be the tutors as much as the college librarians who aren't anticipating students needs - they shouldn't be teaching Angela Carter if they haven't given some thought to access to material.  They must have some expectations of the students doing some reading of something somewhere! ...It really changes the nature of study if you're saying this is the photocopy for the essay title.



I was quite upset by some of the comments from our students about their experiences of using the library - they were quite hurtful and critical and I can see that those things do happen and they don't show us up in a good light.  But I don't think what they are saying is typical - it's really harsh about the service they get ... and that they have to be assertive ... these things can happen but it’s not the norm. Students don't always realise that they get the response they invite!  We do now have an appointments system as well which we didn't have at the time which should help on both sides ... one of the hardest things being a subject librarian is when you're working very hard and juggling three or four things and someone comes along and expects you to drop everything 



I was pleased to see the request for more help that you don't have to ask for as that confirms my wish for the concept of the self-explanatory library which we are trying to push and make progress on.  There shouldn't be any piece of equipment or service that doesn't have some written information beside it, which we've been very bad at in the past.  They shouldn't have to ask at any stage unless its an intellectual query - we should be teaching them, and transferring to them, skills so that they can be independent rather than dependant.  From time to time they'll need to ask but we should try and minimise their need to ask because the opposite is to cultivate their dependence and make them dependent on the quality of service that they get through people and to depend on people being in and all the rest of it, rather than being able to control the quality of their own searching.



We've been refining the induction the last few years because we couldn't keep doing what we were because of the time available ... So we abandoned the library tour in favour of a video-based drop-in session and workbook.  I'm quite pleased with it as it is though we haven't had a lot of feedback - it's there for students to use if they want it and if they use it properly then they'll get a lot out of it.  It’s going to be more of that in the future because of the numbers of students and our opportunities for dealing with them are going to be even more limited.  We still deal with a lot of basic enquiries like ‘where do I borrow these books from?’ all of the year.  But what do you do apart from making your library as self explanatory as possible? ...  One of the other good things, potentially, about a workbook, although there'll be a lot of students who will never use it, either because they don't know it’s there or they decline to use it., is that it’s there all the year round.  It doesn't have to be available just in the first week and in theory they can get the video too but I don't think we've promoted it enough. Subject-based work depends on the academic staff creating opportunities, which they didn't do enough of.  I've usually done something for the final year students prior to their dissertations.  A couple of staff have been good at bringing me into that but there's scope for more.



New second year students aren't slotted into an induction and that's something that somebody should do something about.  Though in so far as induction is either drop-in or self-help it’s as open to second years coming in from franchised colleges as it is to anybody else.  Indeed it’s open to internal second years who might want to give themselves a refresher, or to look at updated induction material.  So in that sense there are things available.  I doubt if we can reinvent library tours for them but I daresay we could do something.  But with everything else that is going on, the number of students on campus, the lack of an induction week, it’s all going to work against us doing anything very humanised and lots of initiative must remain with the academic staff.  



There may be another issue about visits to the university from the college while they're there ... we should be looking at that kind of visit before the summer term and that would get around the problem before people progress and we might have more time for them then when it is generally less busy ... Apart from anything else people will be fighting for computer terminals and you'll have second and third year students who know how to use them using them, whereas really you'd be wanting first year students to have time on them to familiarise themselves with them.  Once they get the hang of everything being networked then they can look in other rooms which are less busy but that assumes quite a bit of familiarity with the system and the environment - often they think they can only do it if they are in the library and a lot of students will only be familiar with one other building in the university so the actual choice available to them isn't so great.



Most tutors haven't a clue what's in the library!  Some are better at using the catalogue through the network than others and some will have better access to it.  But all of the time we get requests for things that are already in stock which shows that tutors aren't fully clued up.  As for reading lists ... are they ever up-to-date - no!  We have all the perennial problems you've heard about elsewhere here.  On the whole there's a reasonably good correlation between reading lists and courses and if anything it’s made closer by modularisation and course unit handbooks.  Often reading lists don't exist in isolation, so from that view, teaching and studying are well integrated.  The relationship between what's in the library and what’s on the list is our main worry.



�Figure 6.9  Electronic Engineering   Use of library materials by off-campus students 

�EMBED MSGraph.Chart.8  \* MERGEFORMAT \s���Regarding the use of library materials by off-campus students, 

�SYMBOL 183 \f "Symbol" \s 10 \h�	high proportion of students using own notes.

�SYMBOL 183 \f "Symbol" \s 10 \h�	wider reading books, journals and reference material were all used by about half of the sample.

�SYMBOL 183 \f "Symbol" \s 10 \h�	relatively low use of recommended books, particularly recommended library books.

�SYMBOL 183 \f "Symbol" \s 10 \h�	other materials used included data books, catalogues, RSPCA information, BTEC notes.





Figure 6.10  Electronic Engineering    Use of library services by off-campus students

�EMBED MSGraph.Chart.8  \* MERGEFORMAT \s���Regarding the use of library services by off-campus students, 

�SYMBOL 183 \f "Symbol" \s 10 \h�	almost 70% of the sample used the photocopier.

�SYMBOL 183 \f "Symbol" \s 10 \h�	almost 70% of the sample used the study tables.

�SYMBOL 183 \f "Symbol" \s 10 \h�	about half of the sample borrowed books or other materials during the survey period.

�SYMBOL 183 \f "Symbol" \s 10 \h�	relatively low level of use was made of the short loan collection, staff and the catalogue.

�SYMBOL 183 \f "Symbol" \s 10 \h�	very low level of use was made of the reservation and inter-library loan services.

�SYMBOL 183 \f "Symbol" \s 10 \h�	the 'other' category usually indicated use of a word-processor at home.

�Electronic Engineering Case Study

The College Librarian's View



I think the information skills work was not a high focus for the group partly because most of them had been in college in one way or another for a long time and I didn't make any particular effort to concentrate on this group ... I waited for them to come in and some of them did and they were reasonable happy about using the library, the ones I saw.  But what happens with a survey like this is that you find there are people who don't interact with the library staff and you get their perceptions too.  



I think it was true of the group that they'd tend to treat some things as flippant - not that they're giving false information - but their approach was not as serious as the report indicates it was, so it would be useful to make comment about that because their attitude was a bit more lackadaisical than this would indicate ... engineers are typically 'we don't read books' - there's a comment by a tutor that they wouldn't need to use the library in the first year and that's an attitude that engineers have and if it's coming from the tutor then that will percolate down.  I don't think it's true: they do need to use the library and I think it's interesting how many of them did - there were only a few that never used the library at all.



There were things that are inaccurate in the discussion like the reference to the card catalogue - it doesn't exist.  There's a subject index which is a printed list of topics, it's quite detailed, and if they ask for access to the catalogue there's a printout of the last eight years of stock or they can go to the main site and look at the computerised catalogue at the desk ... but the approach is through the subject index ... and they indicate that only the Guardian is on CD-ROM - there are other things they could've used ... what I've found is that once a group starts using those things the information spreads round the group and they all start using them until they've used that source and it's dried up.  My supposition was that anybody who needed to know would think 'he's getting inter-library loans, I'll go and try' but this might not be happening.  They might be more isolated at the College but reading through the comments they do work as a group here so I thought they didn't use interlibrary loans because they'd decided not to rather than that they didn't know about them.  And there is a gap between 'I won't bother' and 'there isn't actually anything there for me to find because I've been through it all'! 



There is a lack of texts, but that's changed this year because there's more money gone into that particular area but it's still not up to perfection.  Different students have different ideas about what they ought to be provided with.  There's always the case of student A who wants everything and student B who finds one thing and that's enough.  They don't want a choice in fact, as long as they've got something they're OK, and somewhere between those two extremes is where students ought to be ... some students will press you to get inter-library loans and others will come in and ask for them and forget all about them.  You can't tell when the question is made what the level of interest will be so you've got a balancing act there.  



I tried to buy as much as I could [for lasers] but they were either children's books or conference reports on laser technology - there was a huge gap in the middle and the fact that we haven't got anything on the shelves means that we bought what we could and I wasn't going to buy multiple copies of something that's not a focus for teaching so there is a problem with the actual literature at the level they want - some of the technology they're dealing with you won't find many textbooks that deal with it in great detail .... If you look in the periodicals there's quite a gap between the home market and the research end.  New Scientist articles tend to be the right sort of level as a start off for many projects and that's OK in science but in electronics there isn't a similar sort of publication ... 



I encourage them to use journals and to use Current Technology Index to find articles in journals but there are some students who'll look through twenty references and say 'that's the one' but another will say 'that's no good I want the answer to my question' ... that's an information skill exercise that they have to go through but its not something you can teach them in the sense that no matter how many times you tell them until it dawns on them that using that approach won't get them anywhere - sometimes it does but not very often.  Health students looking for things on euthanasia are not going to find, and don't look for, the definitive answer but a lot of technology students need a while before they find that it isn't all in the text books.





I think the HE students do tend to be more intensive users of the library and put it through its paces more.  For example, I spent an hour with some Social Work students looking at sources and they then looked for resources for their assignments, very intensively because they knew what they were looking for, and our own FE students don't have that focus.  It doesn't happen on the engineering side though and I think there are places where the engineering has fallen down because I'm not over here in the Department often enough.  I've made a decision to spend more time here and follow-up the information work that we ought to be doing more forcefully but ... if they've not been hammering on the door I've not been out hammering on their door and I think I ought to have been doing more of that ... I was aware that there wasn't enough journal usage for what I considered they ought to be using and I think that comes back to a lack of awareness.  Except when you go to the shelves some of the journals are missing because they've been stolen so there is some use going on but the breadth certainly isn't there.



What I try to do is to be across in the Department every day and see people at least once a month so I can say 'should we get that book' and be picked up by people who want to see me - you can miss people because you haven't made a formal appointment but it does tend to be informal.  There was a delay in getting money from the University even though books had been ordered so it looked as though I wasn't getting anything ... that's part of the financing of the franchised courses and it needs sorting out more ... I've started to get involved in the course review meetings too ... it's not so much raising the profile with staff as embedding it ... I know some staff would prefer to do their own information skills work and that's OK but there needs to be more co-operation between us ... The familiarisation at induction has been more widespread this year because of what the FEFC required but the follow up work has been more ad hoc ... what I try to do is get to a stage when they have a project and talk to a group about sources for 10 minutes and the availability of library staff.



A visit to the University might be a good thing to give them an introduction to it.  But we're still trying to get a modem connection to the University library catalogue ... I think once that link starts being used it will break down the barrier.  The History people take a van load down to the University but I don't think the engineers do.  It would be  a good thing to do because it's not just a question of knowledge - they might know that CTI exists but if it's at the University on CD-ROM accessing it is completely different.  If the University has got Engineering Index that's something they haven't seen here so they wouldn't know to go and look for it unless somebody mentioned it.  They've to be supported at the right time or they'll easily go away and not bother - like they'll flick through a journal and if it doesn't have any thing relevant in it they'll put it back and not consider using an index.  You can only get ideas like that over on an individual level because some of them will know and will think 'what's he going on about that for' and others won't understand at all.  You've got to talk to the individual who's found a particular problem at that time so you've got to be there, or set them up in such a fashion, so that you find out when they have got that problem.  The groups are small enough that that tends to happen anyway - they do tell each other and often they are taught in that group anyway.



I've tended to keep up to date with the University through the validations but there hasn't been as much contact as there might have been - we don't borrow much - in fact I haven't borrowed anything formally and the catalogue isn't here ... people have been helpful in suggesting journals and someone in the law section sends up a lawyer's brief every two weeks but in terms of photocopies of articles which people are recommending to read I haven't been given a set ... some of the material that we should've had we haven't got access to and it would've been nice if the course team had said you'll need this material ... so teaching staff have things which they give to the students which we don't have in the library - the handout approach means that the students start from there and they'll get that from the tutor - they don't start from square one in the library trying to do it themselves.  So that's the way they're taught.  Their learning pattern is that you use the library as a back up, not as your first source.  

�Electronic Engineering Case Study

The Subject Librarian’s View At The University



You always wonder how the students do the work and here you've got a practical account of it and I suppose it’s not surprising that given a handful of textbooks to go round a substantial group there's either got to be sharing or deprivation.  So here you've got a case where they share and pass round a book and photocopy chunks of it.  You can't help thinking ‘crickey what a way to run a business.’  You ought to hand out the material to them if you really want them to learn electronics, either insist they buy a textbook or give them the course material.  But the idea that you get a deliberately small number of text books for the group and have them share or fight over them seems silly.  Surely if you want them to learn electronics you have to give them the materials to study.  And so there's no social dynamic involved in it - like the Open University, you give them the materials and then you tell them to learn it.  If you want them to learn about life, the give and take bit, don't make it the electronics bit, make it some other aspect.  It's fine that they should see that they can't have everything, and in that context you could get them to search for information.  



I was struck by the fact they were using abstracts and I find it hard to believe that.  I wonder if they know what abstracts are.  I also wonder in what context they use journals and what they mean by journals.  There's one or two magazines they have there I know and I suspect they probably sort of thumbed through these things and found a bit of relevant stuff ... I would've thought that most of what they would've needed would have been in textbooks.  They used a lot of handouts, which is fine, maybe the whole course should have been based around handouts, the electronics part of it.



They obviously don't know what libraries are for at the college - five or six books for twenty students is a lot actually in our terms so it’s the old quandary: is the library a resource centre or is it a place where you come to refer to books to answer your questions?



If they weren't using CD-ROM up there they weren't developing their searching skills ... but very few people have that skill here at the University - the number of times you encounter it at enquiry desks, people who haven't a clue about Boolean searching ... and very few people actually know what you are doing when you are doing a search for them ... and it wouldn't surprise me if first year students were completely clueless about that, even if you put the facilities in front of them ... if those people need those skills they are going to have to be shown them when they come here.



The franchise people get nothing here when they arrive in their second yea.  Unless anybody thinks of it and observes some deficiency in the group nothing will be done about it ... they will remain ignorant unless they pick it up somewhere else which is most unlikely ... we don't have information skills access to all of the students ...  unless there are courses in which this sort of thing is built in ... but because of the Combined Honours set-up any one class of students can be doing a whole range of subjects and it’s impossible to administer information skills to them in any easy way because they are coming from so many different places ... but on the other hand some lecturers can engineer things for you and you can talk to them en masse about information skills but it’s a very mixed picture. ... In the College the difficulty is staffing - we have a sausage machine going here at the first few weeks of term when any librarian can be put in front of any group of students - there is only one librarian usually at the College and sometimes the library assistant will do it ... and you wonder what are the benefits of having a library assistant do it ... its probably not ideal.  I think they find it difficult to produce the sort of result that we have.



The Year 0 B.Eng. people have been talked to in their first term here.  We try to help them do a little start up activity just to get them using books and writing things down ... the lecturer sets them an exercise for them to do ... but I don't think I've ever talked to any other electronics groups.  They're not information oriented.  Many of the scientists and engineers in this place don’t have any confidence in their students usefully learning about things like information and so on and many of the lecturers would rather the students stuck to the straight and narrow of what they have to learn for the course.  Now that may be unjust, as for much of the work students do they are given a topic and told to find out about it, but I think some groups of lecturers have more confidence that their groups of students can benefit from this kind of enlarging of the picture approach.  But often it's a case of ‘we must have these students learn this stuff.’



So they're quite focused on doing the course, on learning electronics ... For instance, if somebody is designing a timing circuit and is weak on the fundamentals the lecturers would far rather the student learned about the fundamentals than went away and had put before them all the information services they could use to choose different ways of designing the circuit.  If the student doesn't understand the fundamentals they are going to be completely at sea and out of their depth when confronted with the world's electronic literature.  I think there's a lot of that in the way that lecturer's call upon librarians, or rather don’t for information skills tuition.  But I don't want to be unjust, there's a lot of work with other groups of students ... but you can't guarantee that you will have information skills opportunities with all students every year.



The lecturers don't issue lengthy lists.  Often I suspect they don't give the students any reading list at all.  What you can rely on is the list they send to the book shop ... often what happens is that they will give the student the assignment on a A4 sheet but they don't give them lengthy lists of books.  Sometimes they will liaise - it’s a sort of sporadic dialogue ... occasionally they'll ask for a list of books in the library ... the lecturers in science and engineering are not as organised as the arts and social sciences in sending books lists to the library ... because in many science and engineering subjects you don't need vast passages of prose.  One text book can form the basis of a whole course and you just have to master the content of that book ... but when you start thinking more widely ... and thinking ‘how is this subject now’, then you need to go into a CD-ROM and that produces a whole list of journal papers .  Then in the third year you have to get them out of the textbook into the enormous field of the live subject, as it’s pushing on and they have to start reading more widely.  A lot of the work that science and engineering people do is grappling with the development of ideas, just to understand the concepts of a subject.



So for these first year students it's going to be very much the textbook ... and yet they seem to have resisted buying the textbook.  It could be that the lecturers don't recommend them.  If what they teach and what they think the subject is doesn't match with any textbook then they are going to have a job to recommend any textbook.  It might be the first few chapters of this book and a few chapters in another book ...  so what the students learn is what goes on the blackboard or what a generous or spoon feeding lecturer will give out in handouts.  It's not very satisfactory really.  I think part of the enjoyment of a course is having something in front of you and the discipline of learning it ... and it's a pity if the student is never really shown what they have to learn as a whole... I would have thought that the ideal would have been for the lecturer to give the whole thing to a student either as an identified text book or as a set of course notes but that can only be part of the exercise of a degree course ... there must be a point at which the student realises that s/he's not studying some finite circumscribed bunch of information but that this is a living subject ... and that takes you into CD-ROM and journals.  But they must have the challenge of learning from a central core of material in order to empower them to get a benefit from a wider picture.



Chapter Seven��The off-campus experience of library and information services





Introduction



As well as considering each subject case-study it is also to pull out various themes and issues which may be observed, to a lesser or greater extent, in franchise arrangements in colleges.  Essentially these are determined by the interplay between type of experience that the student has in the college and the level of access to the library at the franchising university during the first year of the course.  Undoubtedly, experiences will vary from student to student, from course to course, and from college to college, and over time so the examples simply provide a snapshot of the student experience.  This chapter also draws from the group discussions and diaries to identify the main problems experienced by off-campus students on franchised courses and their coping strategies.  These are juxtaposed against the problems and strategies of the matching groups of in-house students.  The concluding section of this chapter reports the actual experiences of a group of Health Studies students as they made the transition form college to university. 



The analysis of the some of the data recorded in the diaries in Chapter Six allows comparisons to be made between groups of students tackling the same assignments but in different library environments.  The results are essentially quantitative, detailing what was used, when, where and for how long etc.  If anything, looking at this data gives rise to more questions than answers.  This work is complemented then by the commentary on the findings from the follow-up discussion groups which go some way to providing an explanatory context.  Here the concern is with looking at how the students went about their work, and why they did what they did.  Taken together these two elements highlight the differences and similarities in experience between off-campus students and in-house students.  Tables 7.1 and 7.2 overleaf summarise the problems and coping strategies of the off-campus and in-house students.





Main problems and coping strategies



The main problem at the off-campus sites centred on book stock, essentially that there were not enough copies of up-to-date books.  This was by far the most common complaint, mentioned by all of the off-campus groups at least once.  The next most pressing problem focused on the study environment - that there was no space and/or that it was too noisy to work in the library.  This was mentioned by three of the five groups.  Three groups found the loan periods problematic in that, for example, short loan was a too short a period or that too many books were available for reference only. 



The main problem at the in-house sites also centred on book stock - that books were out of date for the assignments and that there were not enough copies available for the number of students.  Such difficulties were mentioned by all of the in-house groups.  There were two other notable issues for in-house students.  Firstly that books did not appear to be shelved quickly or correctly in the University libraries and, secondly, that staff were difficult to contact and/or deal with.



The main coping strategy at the off-campus sites was, firstly, to share books.  Secondly students would also buy books, but this occurred to a much lesser degree.  A third strategy was to rely on lecture notes or borrowing from the tutors and photocopying.  Other strategies, mentioned each by only one group, included doing without, improvising, and using the university library or the public library.



The main coping strategies at the in-house sites were, firstly, but not as overwhelmingly as at the off-campus sites, to share materials.  The next options were to look for alternative titles or to buy books. Other strategies, each mentioned by only a single group, included networking with other students, using other sources such as A level notes, getting there first and making use of other libraries and information services.

�Table 7.1  Problems and coping strategies:  off-campus students



Course�Main Problems�Coping Strategies��Leisure Studies�not being treated as an adult



no study space/too noisy 



not enough copies of up-to-date books



library not computerised�do without



use lecture

notes/handouts



borrow from lecturer



share books



use university library��Business Studies�book stock out of date



not enough copies of new books



noise/comfort in the library



loan periods�find alternative titles



buy books



rely on course reader



share books��Health Studies�lack of books�photocopying



sharing books



borrow from tutors



buy books��English Lit.�not enough copies 



too many books reference only�buying



sharing



public library��Electronic Eng.�not enough selection



books out of date



not enough technical journals



not enough reference books



short loan too short and not enough books on short loan�change topic



improvise



share material



photocopying���

Table 7.2  Problems and coping strategies:  in-house students



Course�Main Problems�Coping Strategies��Leisure Studies�access to books



access to library staff



induction



not enough photocopiers�share materials



network with other students



use other sources such as A level notes



buy books��Business Studies�out of date books



not enough copies



unhelpful staff



books not shelved properly/quickly



too many books at different sites�short loan



share books



get there first��Health Studies�not enough copies of books



out of date books�use other libraries and information services��English Lit.�weekend opening hours



not enough copies of books



re-shelving



notification of reservations �look for alternative titles



share books��Electronic Eng.�getting hold of recommended books

�find alternative title



share 



buy���Working In The University Library



Physical access to the library was generally not a problem for the students although distance from the library and mode of transport varied fairly evenly throughout the sub-groups of the sample.  The exceptions were the whole group, except for one student who lived locally, of off-campus English Literature students.  Here access was restricted to the time immediately prior to classes.  This group noted that sometimes they would take the decision to miss part of a class in order to use the library because, taking into account work/family commitments and travelling time, there was simply no other time available.  Some students in this group felt they did not have the opportunity to work in the library because they did not fit it into their routine.



Although all students had access to the library it was the exception rather than the rule that any would work in the library.  On the whole students much preferred to work at home.  All three groups of in-house students complained about the library environment: it was either too hot, too cold, too stuffy, too noisy.  the noise problem was always the fault of other people, other students and library users and library staff, talking.  In contrast the off-campus groups complained specifically about noise , and again, this was invariably due to other people talking.  The only exception was the off-campus English Literature group where the students were rarely in the library long enough to hear anyone else talking!  Noise was invariably blamed on 'younger students'.  The off-campus Leisure Studies students also felt that the presence of younger students lowered the academic tone of the library at the College where, because of theft of stock, students were not allowed to take bags into the library.  The off-campus Health Studies group also found that younger students were disruptive.



In-house students at two of the universities, studying Health and Business Studies, complained that working in the library itself was a distracting experience, as did the Business Studies students at the college.  The focus groups illustrated that some students are more easily distracted than others and simply did not, as individuals, work well in a shared environment, and spent, for example, too much time watching other people.  In contrast some Health Studies students at the university liked working in the library precisely because they claimed there were no distractions and consequently found it a good place to work in for revision or 'when you needed to concentrate'.  Whatever the reasoning it is a question of relative quietness.  For example, the Business students at the university, although they felt the library was not quiet enough had found it quieter than the halls of residence.  One student noted with relief the pleasure of working without interruptions from the family.  Another university student who had previously studied at a local college felt that the university library provided a much better working environment than a college library.



On the off-campus sites there was generally a poorer choice of study space than at the in-house institutions.  Off-campus Leisure Studies students complained about the lack of places in which to work.  Even so, the large study areas at two of the universities and the open plan study area at the third university were not popular with students wanting to work quietly and comfortably on their own.  Health students felt that there were not enough individual carrels and Business students that the desks were too small.



Furthermore in-house Leisure Studies students complained that they could not leave books on tables etc. for fear of theft; Business Studies and Health Studies students complained that you had to come prepared to work in the library and had to carry around everything that you needed for a day's work and classes.



Some in-house students were working in the library by default.  For example, because the rooms in the halls of residences were too small; if they needed access to computers (off-campus Leisure Studies students); if using short loan books (in-house Business Studies students) or reference material (in-house Health Studies students), or if other areas of the college were too noisy (off-campus Engineering students).  The library was a useful place to go between lectures for in-house Business and Leisure Studies students and off-campus Business Studies students.  Off-campus Business Studies and Engineering students would also use the library for group work.  Presumably the corresponding in-house students were also set the same group tasks but they did not comment on using the library in this way.  Overall the tendency was for both types of students to use the library for the initial research period and to get hold of books before working at home and this was evident in both college and university discussion groups for English, Health Studies and Leisure Studies.. 



The good things about working in the library were few and far between.  In-house Health Studies and off-campus Engineering Students liked the idea that you had access to more books if you were working in the library.  Off-campus Engineering students also said that they could go and consult their lecturers if they had a query and were working in the library.  Off-campus Leisure studies students liked the shop in the library selling stationery.





Working At Home



The students said that it is often more convenient and makes best use of their time to work from home.  Students like working at home.  It is often easier to work at home.  They like working in their own relaxed, comfortable environment which usually means that they can work accompanied by music, television or peace and quiet, and that they can stop for a break, or make a drink or have something to eat whenever they want without having to clear a desk and pack books away.  There is usually plenty of space to spread out materials and leave them out.  Often students prefer to work at home because they can work directly onto a computer.  For students with family commitments working at home has obvious advantages and disadvantages.  The off-campus English Literature students worked at home because there was no time to work at the college.  Some students could not concentrate at home and recognised that they were too easily distracted by the television or found halls too noisy or too small to work in.  One in-house group and one off-campus group noted that it was difficult to use restricted loan books at home and that they were therefore limited to the materials they had at home.  





Books



The topics which caused the most animated discussion in all the groups were, without a doubt, those connected with books.  As a general statement, the off-campus students made a wider range of comments relating to the problems of getting hold of books for their coursework than did the in-house students.  What is immediately striking is that all of the problems experienced by the in-house students were experienced by the off-campus students.  However the off-campus students also talked about other problems not mentioned by the in-house students, and, interestingly, made more, and unprompted references during the discussions to what could be termed coping strategies for resolving these problems.  



Usually the discussions started in the same way with the researcher asking the groups to explain how they went about doing their essays.  One of the first significant points to arise was that academic work was shaped by library stock.  Students at four off-campus sites, but only one of the in-house sites, felt that the availability of books influenced their choice of topic, either initially, if they already had a fair idea of what was in stock in the library, or at a later stage in the research process.  The most alert students were looking at what was available before choosing their essay topic, and some students were even thinking ahead to the impact of this situation on their choice of subjects for the next academic year.



If a distinction could be made between the groups of students it would be that the off-campus students seemed more prepared, in that the problem and the strategy were interwoven during the discussion, to accept that it would not be possible to tackle some topics with the level of resources available in the college.  With one off-campus site in particular it seemed to be an accepted part of the assignment that there would need to be some check on what was feasible before work started in earnest.  In contrast some members of an in-house group seemed surprised, rightly or wrongly, that the main library could not provide sufficient appropriate resources for the set topics.



Another finding common to all groups was that for most students the usefulness of the library was directly related to the proportion of books it could supply from a recommended reading list.  Every group had experienced the problem of not being able to get hold of books.  For the off-campus Business and Health Studies students this was a particular problem that seemed to stem from the franchise arrangement because recommended books had not been bought and processed in time.  English Literature students at the university, and Business and Leisure Studies students at the colleges, made the assumption that specific books would not be available in the library.



Another problem common to all groups was that there were not enough copies of recommended and up-to-date books for the numbers of students.  For most students these were the key problems with library provision: out of date books and not enough copies.  The lack of copies caused noticeable problems when the whole group was doing the same assignment and was particularly noted by both groups of Business Studies students, and the English Literature, Health and Leisure Studies students at the colleges.  Indeed the most criticised assignments were those where it had been necessary to look at one particular text, as experienced by the Health and Leisure Studies students at the colleges.  Whilst this finding may not be surprising for the larger groups of university students, the problem was not reduced in scale at the colleges.  For example, although there were only sixteen students on the franchised Business Studies course at the college the group still felt that there were not enough copies of books to go around.  The reason for the university group of Business Studies students was that there were simply not enough books for the large number of students on the course.  In contrast, for the college students the problem stemmed from the small size of the group: the feeling being that the small number of students plus the expense of the Business Studies texts meant that provision would be inevitably limited.  Similarly Leisure Studies students at the college felt that although the college had a good stock for some topics, overall it was not sufficient for the number of students on the course.  



At two off-campus sites for Health and Leisure Studies, and one in-house site, for Leisure Studies, students complained that students from other courses also used their books.  For the English Literature students at the college the lack of books put the emphasis on using the reservations system which generated its own set of problems as noted later.  



Students also complained that the books in stock, or rather, those most likely to be found in the library, were too out of date for them to work from for their assignments.  This was mentioned by all groups except both groups of English Literature students.  In particular Health Studies students noted how their subject was one where the published material went out-of-date or was superseded very quickly and the groups generally appreciated that the library would find it hard to keep up-to-date with new developments.  However they also felt that stock should be regularly updated for some subjects, for example, AIDS.  Students in both the college and the university group went on to comment that historical topics in this subject field were easier to tackle for essays.  The Engineering students at the college also noted that their subject was changing and that books went out of date quickly.



Other groups had commented on the difficulty of obtaining material which would be relevant to the assignment.  All groups except the English Literature students at the college had found that some subjects were better provided for than others in the respective libraries.  There were problems in getting hold of books (both recommended and not) on the topics set for assignments and on specific topics the students wished to explore.  Consequently project work was popular amongst students as it widened the resource base.  In particular the Business Studies students at the university complained that some subjects were covered by stock available only at another site.  The cost and time of travelling was clearly a deterrent.  In contrast the matching college students relied on the set textbooks for basic notes and had the expectation that they would not be able to find more detailed material in stock at their site.  It appeared to be more acceptable that it may be necessary to travel to other college sites or to use alternative libraries for resources. 



Some groups, such as the in-house Health Studies and English Literature students, and the off-campus Leisure and Business Studies, found that it was time-consuming trying to get hold of the right information.  Some students perceived this as being an information-handling problem; others as a library problem.  The university students studying English Literature or Business Studies thought it was time-consuming to look through all of the old copies of books and they thought the library should get rid of such copies which were taking up space on the shelves and buy new books.  Leisure Studies students at the college felt that they had been more conscientious at the beginning of the year in looking for books but that bad experiences had modified their approach.



The most popular strategy with many students for dealing with these book-related problems was simply to make sure that they were first there.  Four of the in-house groups and two of the off-campus groups used the expression 'first come, first served'.  There were vivid descriptions of the race, literally, to get hold of books before other students.  Another tactic was to make use of other books similar to those which had been recommended (mentioned by both university and college Health, Business and Leisure Studies students).  In practice often these alternatives are found more by chance than by design.  Furthermore some students would borrow from other students on different courses, or revert to using their notes or old A level notes (in-house Leisure Studies and English Literature students.)  Students in both Business Studies groups suggested the strategy of doing work very early or late.



Whilst librarians try to resolve the ever-present problem of there not being enough copies of recommended books by offering services (such as reservations and inter-library loans, catalogues with features such as 'related works', and CD-ROMs) which enable their users to explore alternative sources of information, in practice the students in the sample took a much more pragmatic approach preferring to share and photocopy the recommended texts.





Sharing Resources



A common strategy to resolve the problem of there being not enough copies of recommended books was to share with other students.  All students except the in-house Health Studies students talked about sharing books that they had borrowed from the library and that they had bought.  The majority of students were happy to share books out on loan even if this was just overnight, or would say to their colleagues when they were taking books back to the library.  Obviously problems arise when everybody wants the same books at the same or with short loan books.  But generally if a student couldn't find a book in the library they would often borrow from another student.



The reasons for sharing varied.  If books were too expensive to buy then students would share a library copy, or if a book was not in stock then they would share a bought copy.  For two groups, Leisure Studies at the university and Engineering at the college, the students said that staff encouraged them to work together on assignments, which, by default, encouraged them to share materials.



Only one in-house student was openly reluctant to share material with other students.  For the majority of the students working together was a strategy to beat the system: in-house Leisure Studies students and off-campus Engineering students felt they had to share because the library was so bad; off-campus Business Studies students had library book sharing consortiums to keep books out longer and felt that it was just about adequate to share a book amongst a tutorial group; off-campus English Literature students would team-up and swap books and videos; in-house Business Studies students would photocopy sections out of each other's books; and at the college it was a regular occurrence that one Engineering student would borrow a book and the rest of the group would photocopy relevant parts.  Students at this college made the interesting point that they were happy to share resources because they knew each other but they thought they would be more mercenary in a larger group.  Peer pressure most noticeably came into play in this group because it was felt that the final grade received would reflect the resources used so that it was anti-social not to share books.  Similarly in another off-campus group, Business Studies, one student was teased about being over-conscientious and buying different editions of the same book.





Photocopying



Another popular strategy was to photocopy and each group of students made good use of the photocopying facilities in their respective libraries.  Students would most often photocopy short loan books (because the loan period was not long enough or to avoid taking the book home at all), or reference material or other information to take home.  Students would balance the cost of photocopying against the cost of buying the book, although both groups of Leisure Studies students felt that photocopying was expensive.  The Engineering students at the college talked most about photocopying and said that this was because they did a lot of photocopying to overcome the lack of books.  This group also thought that the library should keep a check on what is being photocopied as it might indicate what needed to be bought.  Lecturers at the college would also  photocopy items for students.  Off-campus Health Studies students pointed out that they were making less use of the college photocopiers because they were unreliable and a new cut-price photocopying facility was close to the college; also one student in this group had access to a private photocopier and would supply other students with copies.  The in-house Leisure Studies students complained that there were not enough photocopiers, that they broke down and that the library staff did not know how to fix them.





Buying Books



Buying books would seem to offer a solution to the problems in obtaining set texts but in practice the cost was often considered to be prohibitive, especially if the book would not be regularly used.  There seemed to be little pleasure obtained from buying books.  A number of individual students, both in-house and off-campus, felt that they were expected to buy books rather than use the library and that 'this was the way that education was going'.



Students were concerned about the cost of buying books, but most noticeably the Business studies students and the Leisure Studies students at both the colleges and the universities.  The chief problem for all of the groups, except the English students at the university who seemed to buy as few books as possible, was that they had bought books which were not helpful or were not used much.  Some students were adamant that they wouldn't buy a book to support only one assignment (in-house Business Studies); but only if it would be of use for the whole course (off-campus Engineering students).



It was implicit in most of the discussions that students were talking about buying recommended books.  Only one or two of the Health Studies students at the college talked about buying on a general basis for their subject and this tended to mean second-hand books.  Even the English students at the college, who were also heavy book buyers, tended to stick to the recommended reading.  Off-campus Business Studies students felt they had to buy books otherwise they would not be able to complete the course.  As group they had had some bad experiences in buying books and now felt that it was best to wait before deciding what to buy.  They also suggested that it would probably be best to buy from second year students who could recommend books or who had found alternative texts which were more accessible than the recommended texts.  Only a handful of students throughout all of the discussions talked about the pleasures of owning books.  



Subject differences were most apparent with the Health Studies students and, but for different reasons, English students.  Health Studies students complained that tutors did not give clear instructions about what to buy and that money had been wasted on buying the wrong edition of a recommended text.  Health Studies students also struggled because their subject was so broad and they could not buy one definitive course book.



For English students the approach at the university would seem to be that students were expected to buy set texts but not wider reading.  Indeed students perceived that tutors did not assume that they would be buying wider reading and critical works.  At the college the group bought a lot of books, both set texts and wider reading, because they could not physically get to the library to use the college books and the titles they wanted were not readily available in the public libraries.  Because these students were geographically isolated from public libraries as well as the college library, it was often a case of having to buy the books or do without.  The students reported that it was hard to obtain books in their geographical area anyway and that there was only one book shop in each of the two main towns where the college was based and books invariably had to be ordered.  Because this group of students were making a lot of purchases it was interesting to see that they found that some of the recommended books were out of print and hard to trace and purchase.  This problem did not arise with the in-house group because tutors were expecting the students to obtain these titles from the library.



Other groups of students also had problems in purchasing books.  In-house Health Studies students complained that books went out of stock quickly, or were not available at the university book shop and that there was a long waiting time if books were ordered.  Off-campus Business Studies students also found that the college book shop was slow to get books in stock.  For the off-campus Health Studies group there was no local academic book shop.  Engineering students at the college complained that the local book shops were very poor and that any course books had to be ordered.  Leisure Studies students at the university found that some books on reading lists were out of print and felt that they were expected to buy books before they arrived.  Second-hand books were only mentioned a few times.  Whilst they were useful because they were cheaper it seemed to be difficult to obtain the required titles.  Students on the whole did not seem to sell their books to incoming students and the absence of second- hand book shops was noted in three college towns and one university town.  The off-campus Engineering group in particular was keen for the college to buy books for them and to sell books on as a way to overcome the practicalities of obtaining the recommended books.  A couple of in-house Health Studies students told of how they would sit and read books in the book shop rather then buying.





Using Other Libraries



It is widely believed within the public library community that students make disproportionate use of certain major public libraries and that their needs impose demands on public libraries which should be met through higher education funding.  A study commissioned by the Library and information Co-operation Council� found that substantial use is being made of public library facilities by the students and staff of universities and colleges for purposes largely concerned with their formal studies.  Public library use may be particularly important for franchised students who are relying on small college libraries and are only infrequently, if at all, actually making use of the facilities of the university.  However in rural areas these services can be just as difficult to access as an academic library.  This project found mixed feelings as to whether the main institutional library should be able to provide everything to support a course.  Students found it necessary to use other libraries because the required resources were not immediately available at their main library because the nature of the course encouraged or required that students use resources other than those which the institution provides.  Additionally all of the off-campus students were aware that they were entitled to use the respective in-house library.



Access to other libraries was clearly limited by geography for the off-campus English Literature students but even where access was better, for example, for the Business Studies students at the university, students were not necessarily willing to travel relatively short distances to use other libraries.



On the whole off-campus students made more and wider use of libraries other than their immediate site library.  Two courses in particular, Health Studies and Leisure Studies, encouraged or required that students explored complementary sources of resources but in both cases the relevant off-campus students spoke more descriptively and expressively about their experiences.



Health Studies students, both in-house and off-campus, were probably the most frequent users of other libraries/information sources.  The students at the university talked about visiting the Health Promotion Unit and local hospital libraries, local public libraries and other university libraries.  This group of students also described writing away to charities, the Department of Health, and the Health Education Authority to obtain up-to-date information and for material which is not available in the university library, such as statistics.  The students thought that it was reflected in your grades if they used other sources and it was appreciated by tutors if they made the effort.



The group of off-campus Health Studies students talked about using the public library more than the in-house students.  However there were local problems in that the public library was being re-furbished and access to materials was limited.  Some of these students also used a local hospital library where they could have one-to-one CD-ROM tutorials from the hospital librarian.  Some of these students could also telephone organisations such as the Community Health Council and the Family Health Service for information.  As a group, these students would share videos of television programmes or write away for supporting booklets.  The students were all aware that they could use the university library but only one appeared to do so regularly.  The reason for this was that it was difficult and/or time-consuming to travel to the university, and the best books may have already been taken by the in-house students or were only available in the short loan collection.  Furthermore, those students who did use other libraries found that books were in different sections in different libraries and that this made visits time-consuming compared to using a local library with a familiar layout.



The off-campus Leisure Studies students were also active users of other resources.  They talked about using the Sports Council library - although it was reference only - and that of the National Coaching Foundation which was good for up-to-date information but time-consuming and expensive to visit because of the travelling involved.  The group also used local public libraries and public libraries at home out of term time.  The students commented that the stock in public libraries was too general but it was possible to renew books there for a longer period.  Compared to the off-campus Health Studies students this group made much more use of their university.  Distance was an important factor here.  Both the main university library in the centre of the city and out-of-town site library were bigger than the college library.  There were some problems with access in that some of the students were not clear exactly where the city site was - also it was time-consuming and expensive to visit both the city site and, depending on the student's home, the out-of-town site library.  The group used the university's libraries and sometimes would go to them first before trying the college library but they were conscious that they were competing with the university students for materials.  They also commented on not feeling welcome at the university libraries.  However the out-of-town university site library was an improvement on the college library in that the off-campus students felt that they were treated more like a student and there was more of a working atmosphere because there were more mature students working there.



The in-house Leisure Studies group borrowed from public libraries because the recommended books on the reading lists were at too high a level.  They also said they found staff in public libraries more helpful than the university staff.  Some students found the city site difficult to use because they had received no induction.  Those who had braved the city site had found that although it was a big building the staff had been helpful.



Among the Business Studies students, the off-campus students were the most active users of other libraries.  At the university the students complained that some material which was relevant to their course was stocked at a site library some seven miles away.  As it was time-consuming and expensive to travel to this site, use by these students was infrequent.  The central public reference library was thought to be good but less use was made of local public libraries because, although they could order books, they did not always arrive in time.



In contrast the off-campus students regularly made use of a library at another college site  and the central public library in a nearby town, about eight miles away from the college, although it was felt that book stock in public libraries was not in-depth enough for their needs.  One student made use of a local university library; another of the local comprehensive school.  Only one student made use of the franchising university's library because they lived nearby so, unlike the rest of the group, geographical access for this student was not a problem.  All of the group were aware that they were entitled to use the franchising university's library and despite hearing it praised highly by the student who did use it they still felt that they would not make use of the facilities because of the time and cost involved in travelling.  Additionally this group had written to and faxed companies for information for one assignment and another student had arranged for documents to be sent direct from Europe.



The English Literature students at the university and the college used public libraries for videos.  Some of the university students made use of the main public library in the town - the reference stock was seen to be good but it was not a good place to work in.  The advantage of using the public library was that the university subjects tend to be specialist subjects so if they were stocked by the public library there was little public demand for them and they could be renewed as required.  One student regularly used several public libraries to increase the chance of obtaining and holding onto relevant material.  At the college the English Literature students found that they often had to rely on the public library because of the opening hours of the college library.



The Engineering students at the college were probably the most self-contained.  They would use the public library at the weekend or to order books, but they complained that they had to pay and wait for them.  Generally books were found to be out of date at the local public library and there was no close alternative academic library to try.  It was seen as too expensive to travel to the franchising university to borrow books, let alone make the return journey to take them back.  For one assignment the students had used the RSPCA to obtain information that was not in stock at the college or the public library.





The Catalogue



None of the students at the college libraries had used computerised catalogues.  The English and Health students did not mention catalogue use although both colleges had card catalogues.  The Business and Leisure  students also had access to card catalogues and these were compared unfavourably to the computerised facilities available at the respective universities.  The Leisure Studies students at the college disliked the card catalogue because it was time-consuming to use and it was easier to browse along the shelf.  The off-campus Engineering students found the catalogue (it was in fact a subject index,) too general to satisfy their needs so they would browse the shelves.



The students at the universities with computerised catalogues all complained that they could not find books that were supposed to be in stock on the shelf and thus the catalogue was not a reliable indication that the book was actually in the library at the time of their visit.  In-house Health Studies students also made the point that it was better to look in the catalogue because then they could select from what was on loan as well as what was on the shelf.  The catalogue was described as 'easy to use' at two of the universities ("the best thing in the library" according to one student!); however at the third university some of the Business Studies students found it difficult to think of appropriate subject terms/search words.  Some in-house English students also described their confusion as to choosing author or subject and using the related works feature.



In-house Business students complained about having to wait to use the catalogue; off-campus Leisure students complained that the drawers were too high to look through the cards.

�Reservations



Health Studies students at the college and Business Studies students at the university did not talk about making reservations for books.



The theme common to all groups who discussed reservations was that the problem with the reservation system is the waiting and that the book may not arrive in time for the assignment.  The groups complained that other students don't always return books and indeed the success of the reservations system depends on the compliance of other borrowers.  Fines were not necessarily a deterrent to keeping books out, either when recalled or when overdue.  Computerised reservation systems were criticised by two of the university groups but the off-campus Leisure Studies students, who did not have a computerised system at the college, but used that of the franchising university library thought that it was much more efficient than the college's paper-based system.  The off-campus Business Studies students felt that they had to make requests in order to get hold of the books they needed but only a few students seemed to make use of the reservation system.  The system worked, and was visible, but seemed to take a long time.



The off-campus Engineering students said they found it difficult to reserve if they couldn't see the books and that it was also time-consuming (and expensive if they used the public library) for reserving material not in stock at the college .  



Students in the university English group seemed most familiar with exploiting the reservation system, noting that it was good to be able to reserve directly from what was in the catalogue; that you could see the number of people waiting; that, as the reservation was sent second class post, it was quicker to check their computer record to see if a book was waiting to be collected.  As with other aspects of library use the key to success was to make their reservations early.





Inter-Library Loans



Although students reserved books they rarely made inter-library loan requests.  Only the off-campus English Literature and Engineering students were conscious that public libraries often obtained books for them by inter-library loan from outside of the county.  One off-campus Business Studies student would use inter-library loan at the college to obtain articles found via CD-ROM.  One in-house Health Studies student also talked about using inter-library loans.





Short Loan



A short loan collection was a standard facility in the university libraries and had usually been introduced at the college libraries to cater for the higher education students.  Only the in-house Leisure Studies students did not mention using short loan facilities.  The in-house Health Studies and off-campus Business Studies students felt that the best books, and recommended books, were in short loan.  Off-campus Health students thought that short loan was the only way to provide enough books for degree level study and in-house Health students felt that it was essential to use short loan books for their courses.  In-house English students said that it was a good way to keep books turning over.



The problem with short loan was that it was too short, according to students at three colleges and two of the universities, if they were working at home so students had to work in the library or photocopy sections of books.  The short loan collection was seen to be too small at two of the universities and one of the colleges.  For example, the off-campus Engineering students claimed they were allowed only one short loan book although the group were adept at borrowing more.  The off-campus English students felt that short loan would be useful but only for those students who lived near enough to the college to use it.  Some in-house students who lived some way from the university were also wary of using short loan books because it was not always possible to extend the loan by telephone and this would necessitate making a special journey to renew or return the book.





Using Journals



Some students liked using the journals because they were good for up-to-date information and statistics (for example, in-house Health), useful for finding out about specific companies for case-studies (in-house and off-campus Business) and because newspaper and journals articles reflected the style/length of an essay (off-campus Health ) and were easier to understand than books (off-campus Business).  Others felt that they were obliged to use the journals because the books were so out of date (in-house Health.)



Students had problems using journals regardless of whether they were at college or university.  In-house Health students felt that journals were not immediately obvious or accessible to use; that there were no directions on what to do if a required journal was not in stock; and that they were generally more difficult to use than books because it was 'hard knowing how they are arranged and what's in them.'  In-house Business students also complained about not knowing what was available because some journals were stocked at a different site and that those in the main library were not reshelved quickly enough.  Students at two colleges, Leisure and Health, both felt that their respective college's stock of journals was good.  



At the colleges the main problem was the lack of a catalogue and/or an index system for journals.  This was true for the off-campus Health, Business and Engineering students.  One of the off-campus Business students described how the journals were much easier to use at the franchising university because of the computerised catalogue.  This problem was exacerbated at the Health Studies college where students commented that individual copies of unbound journals were not kept in order.  Other college-specific problems included the lack of technical journals (Engineering) and the narrow range (Leisure) and the fact that they were not for loan (Leisure).  The most severe problems were experienced by the off-campus English students who claimed that there were no journals available, nor were they mentioned on reading lists.  This group clearly felt they were disadvantaged because journals could have provided criticism for relatively new writers who may not be covered in books.  



The Health Studies students at the college and the university felt that they had not tended to use the journals, for one reason or another, until the end of the first year.





Induction



Induction procedures varied widely between institutions making direct comparisons is difficult.



At the college the English students seemed very satisfied with the library induction they received.  In contrast at the University some English students had missed the induction because there had been too much happening in the first week of term and others in the group were vague about what it had involved.



Induction experiences for the Engineering students at the college seem to have been mixed.  Some students had done a library-related assignment but the level of induction received depended on which route the students had taken onto the course.  Some of these students had been at the college for a number of years and were familiar with what went on whether or nor they had benefited from induction sessions in earlier years.



Some of the university Health Studies group were not aware that an induction had been organised for them and those who had attended commented that the timing, 5pm, was bad.  There was a general feeling that more time should be devoted to the initial induction to cover the relevant subject areas.  Students complained that they learned about things too late in the academic year, such as the journals and the CD-ROM.  At the college the main complaint was that induction was not geared to the needs of mature students.



All of the Business students felt that they had not received enough induction.  The university group complained that induction was unclear, had not proved very useful, and that the booklet they received listed facilities but not how to use them.  They felt that there was a need for more regular training sessions and said that there was a need to be taken and shown how to use things and, like the in-house Health students, they felt that it took about a year to find out about and learn how to use everything.  At the college the criticism was specifically linked to using the computers and the CD-ROM.  Like the off-campus Health students several in this group felt that the induction session was not geared to mature students and that they had to spend a lot of time experimenting by themselves.  They suggested that induction could be linked to an IT class, and that induction to the franchising university's library should be provided.



The off-campus Leisure students complained that their induction to the college library was very poor compared to what their colleagues at the university were offered and also that although they were registered at the university library they were not shown where it was.  The in-house Leisure students complained that induction was given at the wrong time, too early in the first week, that it needed to be a longer session and involve smaller groups.  As with the in-house Business students the chief complaint was that they were only shown where things were and not how to use them. 

�Progression from FE to HE



Some franchise arrangements, such as the delivery of HNC/Ds, enable students to complete the entire course within the local college, and this is clearly what many students, especially part-time mature students, want.  However most partnership arrangements involve the franchising of the first year of a degree course to a further education college and the take up of subsequent levels of study is dependent on the student joining the main cohort at the higher education institution.  Progression is normally guaranteed but in practice it can be undermined by geographical, personal and financial obstacles.  Even when students make the transition they are often traumatised by the scale of operation and the differing culture of the higher education institution, and by a feeling that they are outsiders. 



During the time scale of this project five Health Studies students who had participated in the diary study at the college progressed to the university and their experiences were recorded by a series of four focus group discussions at regular intervals during the academic year.  A brief synthesis of each meeting is given below, highlighting problems, strategies and suggestions for improvement.







November: First impressions    				"I think it's quite awesome,									 the library."





There had been a lot of apprehension and worry about starting at the university.  The students suggested that this could be reduced by:



	·	the students who progress returning to the college to describe their 	experiences to other franchise students.



	·	having more contact with the university during the year at the college, for 	example, contact with tutors at the university, organised library visits, getting 	to know other students.





However some of these fears had been realised: 



I felt like we were something that had landed on the doorstep at that enrolment, that there could have been some kind of package, or, there could have been something that said welcome on it - you are wanted - or ... I appreciate the logistics of the problem, the move and everything, I appreciate all that, but I just feel it was thrown together and thrown at us, and there was nothing to kind of, if you've got a piece of paper, you can go away and 'Well, yes, I didn't imagine that, I didn't miss hear it, it says it there'.  Some kind of guidelines.





The students suggested that situation on arrival could be improved by: 



	·	a comprehensive induction to the university



	�SYMBOL 183 \f "Symbol" \s 10 \h�	provision of written information.  The students were concerned about 	differences in rules for writing essays and referencing and had problems in 	trying to contact tutors and in finding their way around the campus.  They felt 	they had to "fight for information" and that the system was not geared up to 	receive them.  However "one thing about us, with being out on a limb. we’ve 	learnt to speak up for ourselves."



	·	mentoring by existing students, perhaps following on from closer contact with 	in-house students



Perhaps a mentor or mentors for groups of people, to take you round. It's not spoon-feeding, it's not nursery stuff, it's really important and it would bridge that gap.



We're labelled the 'College Group', we don't want to be the 'College Group', we want to be... [integrated whilst at the College].  You know, come over once or twice a week and get to know the other students.



And I think they automatically would then fall into a mentor role anyway, because they'd be more than happy to say ‘well, we'd go to such and such a place for a coffee, or 'oh, you want something in the library, I can show you that'.





First impressions of the university library were overwhelming: 



I think it's quite awesome, the library.  I mean, I love libraries and books and always have done, but to actually get in here on you own, I'm quite intimidated by it. There's so many little things I don’t know, like for photocopying ....  I'm not a shy person, but I do find it a bit awesome.



There is so much information here. I mean, the journals, we went in yesterday and looked ... and if you want to find a specific article we haven't a clue how to go about it.  I mean, we've looked at the bibliographies and we just, it's a case of going through and you just haven't the time to go through each one to look what you need ... In fact what I said was that we were going to go back and use the College Library, because I know my way round and I known who to go to and I know who'll help me.



And the students suggested that the situation could be improved by 



·	an updating session in the university library as this group received no 	organised induction at all: "We've just been finding our own way around, snatching 	spells here and there."



·	a different style of induction to take account of what was missing at the 	college: "...  we need to know hands on things like, the computers, mainly. If you can 	get the information on the computers, then you are halfway there, if you know what 	section you're going to, so I think that [we need help with] CD-ROM and Medline."











December:  Realising the differences  		"I think in a way we are realising

								 more our inadequacies..."





The group were able to make comparisons between college and university provision:



But for both the library and computer use at the College we were really cushioned.  I mean, the library staff couldn't have been more helpful, they were very good, supportive.  I mean, first names ...



It's very ad hoc here , isn't it? [The whole set up for computers].  It sort of encourages you to miss lectures, doesn't it? Because if you need a computer and the only chance of getting it, is getting in there first, and you've got a lecture, well, you know, your work comes, if your work's being marked, your lectures aren't being marked so you end up going in first.



It's been great having a bigger choice, it's just that you, especially with Sociology, it's such a wide subject, there's a bit here, a bit there, and you know, it's just finding all the areas.  



It's actually worse for me. There's so much choice.  Every day I'm going home with more books and more books, heaven help me when I have to bring them all back.





Problems later in the term in using the library included, firstly, difficulties in getting hold of books:



We went in the other day and there were no books at all we wanted some on community health which we thought there would be absolutely tons on.  They were all on hold or they were out and it would be too late for us, because our essay has to be handed in, so we haven't even bothered ordering them - you know - because if we order them they'll be too late.





Secondly, becoming familiar with using journals. The students found there was more emphasis on journals at the university than there had been in the college.  Using them was time-consuming because they were not familiar with the indexes, abstracts and CD-ROMs:



There's quite a different emphasis on journals this time.  Whereas before you know you're bibliography was pretty well books, well, not exclusively, but now they're very much pushing you to get into the journals and not just the nursing journals but the whole spectrum which I find time consuming.



That's what I was doing when you saw me - looking for journals - and I finally found them, well, I didn't really, I thought a journal was like a magazine type thing but it wasn't, it was in book form.  And I was going through them all and in fact I gave up in the end because I knew I didn't have the time.





And thirdly, managing their time as all of the group still lived off-campus:



I'm finding I have absolutely either very little or no time at all in the library - I'm either just bringing books back or just scrabbling around looking for a set of books.  I want to learn [to use the library], it's just that I don't like wasting time finding out if somebody could just sit down and do it for me, spend ten minutes with me.



I think in a way we are realising more our inadequacies ...  you've not got the time to spend studying the library and thinking how it might best suit your needs because you're just rushing in, finding the books that might be relevant, taking them away and that's it.  It's using the time for the essays rather than looking ... I mean reading for a degree is just a joke ... I'd love to be able to sit and read around a subject ... I'm just sort of dipping into books and thinking how interesting I'd like to read that ...



There are fifteen books on my table at home last week and my husband walked in and he said 'gosh! it looks like a scholar's room' and I thought it looks good doesn't it but there's no way I've read any of them.  It's just purely looking for a relevant bit, finding a line, writing it down but to actually sit and read the book which I thought would have been interesting - you just don't - it's a shame.



I was considering switching degrees to another university, because you can get there on the bus every quarter of an hour from the college for ninety-five pence return, and they've got a big library and two universities there, so I was even toying the idea of moving my degree somewhere, just for ease and access and cost-effectiveness.





The situation was made bearable by a variety of coping mechanisms including using the reference only facilities available in the college library, the Community Health Unit, the local book shop, both to buy books, new and second-hand, and to identify relevant books that could be ordered at the public library.  Photocopying was popular, even when students could get hold of books, and they would share the photocopies between themselves:



I'd rather pay and then I can go away and I'm not sitting writing because time is my biggest pressure as it is for everybody I suppose and I can highlight through the text and cut it up or whatever.



Well, it saves carrying them around and it just means that I've got it - while you've got it in your hand - if it's short loan I'd sooner photocopy it than take it away and try and find time to read it at home when you perhaps don't want the whole book anyway.  You don't read a whole book - you just try and pick what you want out of it.



And also I'm using photocopies now that I took  for last year's work, and it saves having to re-loan that book.  You can go then and find another book and maybe find a chapter in there that's of interest and find passages out of that so at least you, if you keep them all in some sort of order then you have got that already handy.











February:  One of a crowd				"I feel more of a customer here."





At the end of the first semester the group were beginning to realise that they were missing the personal contact and the spontaneity that they had in the college.  They saw little evidence of students at the university experiencing those sort of relationships:



I feel more of a customer here - it's like walking into a shop - you come to get what you get and then you go - they don't even seem to miss you if you don't turn up - it's a bit impersonal really.  



One student was still regularly making use of the College library:



I still go for most of my support to Burnley College - I am still getting immense support from them and it isn't the way it should be - I automatically turn to them because they just seem so much more willing ... It's much smaller they get to know you more personally



As support in the University was not forthcoming:



As for support we were told to hold hands and to be self-supporting and find your way around together.  Apart from that we don't know any of the university students and nobody said ‘how are you settling in’ - we were all allocated one person for our year tutor and he's been absent - there's just nobody to say are you doing all right, have you got any specific problems.  There's just no where to go.





By end of first semester problems experienced were beginning to resemble those reported by the in-house students in the focus group discussions:  



There's lots of books in here - you can always find something but the books that you really need are never there.  You get reading lists an you go and look and they're always out.  And the computer will say in stock but when you get to the shelves they aren't - another day I spent ages looking for one that was supposed to be in and it wasn't and then I checked back later and it was.  And there was one book on asylums that I checked on the catalogue and it was supposed to be out and she walked down the stairs with it in her hand!



It's all right holding hands and helping each other but if you've only got the use of a short loan book you need that time with the book unless you photocopy it.



It can be hard to get hold of the relevant books where there is only one copy and there are people wanting it before you - I'm waiting for one now and somebody has reserved it before me and I don't think I'll get it in time.   I think in general there is a problem in that we don't know well enough in advance what we'll want.  There should be more information given to us on not just books and journals but other things that you can use like the pamphlets in the oversize collection - I didn't know they were there until two weeks ago.



There certainly doesn't seem much point in producing reading lists for  us just two to three weeks in advance of us all having to bring the work in and all of us are going to have to try and get access to at least some of those books - so in the end you don't ... But even related books it's a case of who gets here first whereas if you could plan it over a longer term.





There we still problems in getting to grips with the procedures of university library:



... it 's so off-putting walking into this library and thinking where do you start - where do you go ... 



... I felt an idiot because I got my books from this level and I'm stood at the desk to book them out because I didn't know that everything came in and out at the counter down stairs !





Travelling was proving to be time-consuming for the group and they felt that their situation could be improved by maintaining links with the college library.  They had reference rights at the college but also wanted to:



�SYMBOL 183 \f "Symbol" \s 10 \h�	be allowed to borrow, even if only on short loan, at the college library



�SYMBOL 183 \f "Symbol" \s 10 \h�	be able to access the university library catalogue via the college library so that books could be reserved and sent to the college.











May:  A comparable experience?			"Knowing what I know now ... "





Reflections on making the transition from college to university:



Knowing what I know now at the end of my second year I feel that coming over here on a more regular basis during the first year would have been very beneficial but for me it's been a learning process - what I've really learned especially this last year is to read and read and read and find other books - sometimes you might not use them but its given me a wider view of a lot of other issues that I hadn't touched on in lectures - you get a knock on effect - you read one book and you think that sounds interesting so you go and find another one - just for your own personal pleasure of reading it.  And I didn't appreciate that in my first year as much.  But then again the fact that the College Library is so small anyway, although you had all the relevant books for your essays, coming here you don't realise at the time over there just what other books have been written.  



Something I've used for the first time in the last two months is Medline ... I'm hooked!  I look up anything and everything not just what I'm supposed to be researching and it’s so good - I've just really enjoyed it - sometimes it's very frustrating trying to find the right terminology for what you're looking for and I know the thesaurus is there for that and sometimes I press print and it prints everything ... but that's trail and error ... but I've really enjoyed it.  They did have it at the College but it was something you'd to book.  I never used it - I was never shown - I think I wasn't there the day that they did show us - but nobody showed me here either I just sort of said I'm going to go on Medline because I needed to choose a subject to do ... and then I was hooked and I used it nearly every day.  [I needed] to have recent, very current information and book are always old - no matter how new it is - for health policy - the new funding - it's so new you can't read about it in a book whereas if it's in a newspaper you can get it on the CD-ROM or in Medline so that's what I did.  I didn't realise what was in a lot of these papers because my husband gets the Times and the Independent but if there are no pictures in them I tend not to bother reading them!  But I am now and I'm starting to read the papers he brings home.





Despite the previous complaints the students could think of few problems that they had with the university library:



Just forgetting when short term loans are due back!  Getting three lots of books out and one of them is a short loan and remembering to take it back in time.



Its a long trip to get them back as well - it might not look far but it is when you're tied to a schedule.  And the lack of parking facilities just to drop your books in - its just access.





The problem was time:



... I never use [the library] socially if you know what I mean - just to read book.  That's my biggest upset about being a mature student with a family.  And knowing that you have to get the right books in the first place because it's OK to get the choice of twelve books but if those books are not relevant because you've just quickly browsed at them ... so to keep going backwards and forwards is hard.  You haven't got time to sit an make notes like you did in the College and sort of generally browse and quite enjoy the books and looking through and being quite selective.  We just haven't got the time.  In the college library we had time so we could pick four really relevant books because we had the time to look through them and then we could drop them back in the next day as it was just down the road and we could go in the evenings - it was convenient whereas here we don't have that option ... its another fifty miles to come back ...



I think we used journals quite a bit [at the college] and I remember them being quite easy to use though there wasn't perhaps the range of journals - they were very well organised at the college and there were catalogues for each year and there was plenty of room so you could spread out and they were quite easy to use - though the collection was small you could use it well and they had revolving files with the current issue and that was really good to be able to do that and they didn't seem to walk there as they do here.  So you could pick up Health Journal Weekly and you could do it every week.  Here it all boils down to accessing it  - it's there and we know it's there but it’s being able to use it - it’s the time factor again.   In the college we had the time, we weren't travelling an hour before we even got there, we weren't travelling an hour before we got home, we could go in in the evening and we just had more time but now ... it's not that we don't know it's there - we do - but we don't have the browsing time anymore.





The group identified some of the differences between college and university study:



I think they expect that more at this stage in the second year - the breadth and depth - you can't just go and pick up one book off the shelves and get away with it - you need extra ... This year I feel like I've matured in my knowledge in a way - I can look at things in a lot more in -depth - I know there are other issues and I can hold an argument whereas before I used to sit back and just nod and I think it’s with reading.



In our first year as well the pieces of work were generally shorter and the depth wasn't there but now we're doing different thing like philosophy and it's altogether a much bigger scope of books that we are needing. 



And you're aware of the issues now even if I don't understand them - I'm aware that we are expected to do that bit more about it so you have to have a wider range to get more opinions on it ... some tutors have hammered home the fact that they want journal articles and they do want that evidence of that breadth and depth ... You have to back everything up - everything you say you have to back it up, so if you have an opinion you need to back it up with evidence, so you've got to constantly go look for these.



It's good because it makes you look for more and be more lateral in thinking as well - you think well, where else could I go look for a book and I find books in places that I wouldn't have thought of originally looking for - you're not just going straight to one shelf and saying all the books are there. 





The students identified two issues for other franchised students regarding library use, that college students must familiarise themselves with the university library and with using the CD-ROM:



They must come over here- use it - regularly - don't be afraid of it - I was frightened to come over because we weren't brought over ... we could've used Medline there and inter-library loans [in the college] but you've got to be able to use [the university] before you come, not when you come and not struggle through like we did.  The college library is great and they were very helpful and it got you the basic titles, but to come here and have that wider scope, I feel that's where I would've benefited rather than waiting till the second year.



We should have been using Medline more at the College - here you just sit down and use it -at the college it was a special thing but here it's stacked out with CD-ROMs.  That's the only thing I could pull the college library down on - it wasn't user friendly for the CDs.  If we'd realised how important they were going to be here it might have encouraged us to use it more.





The students suggested that the transition process could be eased by:



�SYMBOL 183 \f "Symbol" \s 10 \h�	a visit to the university library at the end of the first year in the college



�SYMBOL 183 \f "Symbol" \s 10 \h�	recognition that they are new to the university



I feel we'd harp on about coming from the College but it's not that we want spoon feeding but we just want people to be aware that we haven't had our first year here and we haven't had the advantages of getting to know the place ...and the tutors ... everything was completely new to us - even working out how to come to this site ... people don't appreciate all of those extraneous circumstances ...



Chapter Eight��Recommendations





Introduction



Despite the continued and growing presence of franchised courses in the education system the approach has been to, as far as possible, make them fit in or run alongside the traditional higher and further education courses.  Not surprisingly it can be a problem to assimilate such students fully into the academic life of either or both further and higher education institutions.  Franchised higher education students in colleges often despair of being surrounded by younger, noisier students with different priorities.  And yet when they progress to the university they may initially feel isolated and unsupported.  When students are accepted by colleges onto franchised higher education courses, both institutions have a responsibility to deliver appropriate services and experiences.  For college management, this suggests some attempts to provide an atmosphere which is conducive to higher education study such as appropriate study facilities, clear guidance on the academic levels to be attained, and a relevant collection of learning materials and/or attainable access to them.  For university management, responsibility implies more effort to make students feel a part of a higher education course environment such as some integration with in-house students, contact with in-house tutors, and support from the learning resources service where course assignments require access to a wider range of sources and expertise than can be provided at a local college.  Library and information services are a key element in higher education courses, encouraging the development of independent study and information handling skills, and as such they are an efficient method of delivering part of the higher education experience.





Gaps and weaknesses in provision of library support for franchised courses



From the point of view of the college librarian

The main practical problems in extending the college library service to cater for higher education students stemmed from difficulties with funding allocations.  Typically funds were available for start-up costs but not for recurrent expenditure.  Funding had an impact on stock as librarians found that higher education texts were expensive compared to further education texts and consequently it was difficult to provide enough multiple copies.  Journals were also expensive to provide and were not always well used because of a lack of interest in their selection by teaching staff and a shortage of indexing and abstracting services.  The case studies identified wider issues of concern such as the study environment in the library, the difficulties of catering for the differing demands of franchised students in a college context and of preparing them to move on to a larger and more complex university library, and the struggle to procure professional staff and time to develop information skills training.  



A recurring issue was the extent to which the library was involved in the franchising process by college management.  Librarians claimed to be eager to contribute their professional expertise but were often being bypassed by mistake or by design.  The problems cited by the librarians in response to the survey tended to be practical issues whilst the benefits were perceived to be more of a managerial or professional nature.  This experience was also evident in the case studies.  Whilst the practicalities of funding and acquiring reading lists were mentioned the more pressing issues were to do with improving relationships and communications structures with teaching staff and management within the college.  This is indicative of the differences in culture between further and higher education.





From the point of view of the students

As far as the franchised students were concerned the actual weaknesses in college library provision were to do with stock, essentially that there were not enough copies of up-to-date books.  The next problem for franchised students centred on the study environment, or the lack of suitable, peaceful space.  The students also had difficulties with loan periods for library materials.  For example, short loan was a too short a period, or too many books were available for reference only.  The main coping strategy at the off-campus sites was, firstly, to share books, and this was generally facilitated by the smaller course groups.  Secondly students would also buy books, but this occurred to a much lesser degree.  A third strategy was to rely on lecture notes, or borrowing from tutors, and photocopying.  Other strategies included doing without, improvising, and using the university or public library.  



Their main problem at the in-house sites also centred on stock, that books were out of date for the assignments and that there were not enough copies for the number of students.  Two other issues for in-house students were that books did not appear to be shelved quickly or correctly in the university libraries and that staff were difficult to deal with.  The main coping strategies at the in-house sites were, firstly, but not as overwhelmingly as at the off-campus sites, to share material.  The next options were to look for alternative titles or to buy books.



It is interesting that both groups, on the whole, experienced the same types of problems with library and information provision.  There are difficulties in assessing what the views of students mean.  It is debatable how much of the ‘not enough books’ problem is an actual one, rather than a perceived one.  It could stem from the actions, or rather the inaction, of the student.  For example, in using inadequate search strategies, or in not using the catalogue or exploring alternative terms, or in not finding things because of where they were shelved, or in not using the journals provided, or because they did not ask for assistance.  Students find it hard doing research for assignments, they are looking for whole chapters of information, not just snippets, and their approaches to books and their expectations about reading are often very different to those of their tutors. These issues are common to all students and are not necessarily franchise issues.  The students’ problems with the range of stock then could be due to problems with assignment setting by tutors.  Whether this is true or not it is clear that students’ use of libraries is very, if not wholly, assignment driven, in their first year.



Equally important are the broader issues which impinge on the library experience of off-campus students.  For example, some of the topics identified reflect the student’s lifestyle such as geographical isolation, the degree of ability to gain physical access to the college library and to deal with time constraints.  Other points are more generally applicable to franchised students such as the awareness of studying with limited facilities and of missing out on the somewhat elusive feel of higher education.  Both of which are exacerbated by the day-to-day experience of studying in a further education environment and/or studying on a course which may also be new to the tutors and library staff.  There are also issues stemming from having access, or not, to the university library which is important both for the practical advantages it brings as well as the psychological benefits of feeling part of the university and enabling ease of progression.



Thus as far as franchised students are concerned there are two key points to remember.  Although their generic problems with library and information services may be much the same as those experienced by in-house students, the students themselves are different and the environment in which they are studying is different.  What attracts students to such courses is that a higher education programme is delivered locally in a geographically convenient location and in an often already familiar environment.  When they hear about the overcrowding and anonymity in universities some franchised students are more than willing to trade, say, poor library facilities and the absence of a Student Union in exchange for the advantages of close contact with tutors and the smallness of student groups in colleges.  There are in fact strengths and weaknesses on both sides and hence it is dangerous to assume that what franchised students need in the college is a reproduction of the higher education experience.



Franchised students can be genuinely short of time when they use library and information services.  For example, the time-table for a part-time evening course is invariably fully-occupied with classes and there will be little time to discuss topics with other students and staff other than in class, so there may be a greater need than usual to use the library.  However such students, particularly if they are working or have other commitments, will be under a lot of pressure simply getting to and from the classes.  Because of these time constraints franchised students may have difficulties in finding out about things but they may in fact have a greater need for information and may be more interested in what is going on.  Consider too for a moment the strategy of sharing books which both in-house and off-campus students relied upon.  There is a very big difference between swapping a selection of books with a colleague who lives in the next room in the Hall of Residence to sharing a single copy of a recommended book between a seminar group or arranging to exchange a title at the weekly meeting of the class.  As another example, some groups of off-campus students were working primarily from home.  In some cases this was, as found with in-house students, due to personal preference.  But many off-campus students had little choice in choosing where to work because of the incompatibility of their lifestyle and library opening hours or because of the lack of facilities in the college for extended study.  This can have an impact not only on how these students use the library at the college but also on how they go on to use the library at the university.





From the point of view of the university librarian

As far as university librarians are concerned issues deriving from problems with library provision in franchised colleges are not particularly notable, other than local difficulties with borrowing rights.  A striking finding in the survey of higher education librarians was that provision for franchised courses had not significantly changed the way in which the university library is organised, nor the range and style of services.









Examples of good practice, novel approaches and planned developments



In further education college libraries

In the further education sector, four college librarians who responded to the survey reported good practice with induction and information skills work, for example, by working more closely with the course team to ensure that such work is incorporated in the course and that students took it seriously.  Approaches that were technology related included the provision of CD-ROM training and the extension of IT facilities, mentioned by two college librarians.  One librarian offered the loan of lap-top computers to students.  Another described how the library had been the first to develop an initiative to network, using CD-ROM and satellite links, with the university.  Yet another described the development of a full-text abstract database, available and searchable on the OPAC, which was compiled by scanning journals received. 



There were examples of co-operative work with the franchising institution including partnership meetings and joint training courses.  In one college there had been a study, funded by the Director of Curriculum, into the impact of higher education on the college library.  In another, special posts called ‘Resource-based Learning Co-ordinators’ had been developed. These were rooted in each curriculum area and dealt with the whole range of students, not just higher education students, in a way similar, though not identical to, subject librarians at a university.  Two colleges mentioned co-operative work with other institutions, for example, where the librarian had contacted specialist agencies on behalf of students and staff, or had built up links with research institutions to support certain subject areas.



As for planned developments, in some colleges the future development of higher education was very uncertain because of possible changes in Government policy and funding.  Even so plenty of librarians were making plans for the future.  What is striking is the range of development hoped for.  Some colleges are busy establishing the basics whilst others have reached a stage where they can be more innovative.  The most popular areas for development were improving and expanding stock and this was mentioned by fifteen college librarians.  This ranged from achieving consistent funding to developing subject division of stock and allocating subject responsibilities to staff, as well as initiatives to improve access to stock by providing more abstracting and indexing services and by introducing short loan.   A wide range of technical developments was also mentioned by a further fifteen college librarians including the provision of more CD-ROM databases, videos, on-line services, the automation of library catalogues and issue systems and the installation of an electronic link to the university.



Further co-operative work was mentioned by four college librarians and essentially this was to do with increasing liaison between the university and other franchised colleges and setting up more joint staff development activities.  Five were aiming to improve study skills and user education including, for example, producing subject guides and giving staff some subject specialism.  Three colleges were looking to build new, or extend old, library accommodation.  Another was preparing for a rationalisation of resource provision which would bring together computing and library facilities.  In total five college librarians were hoping to increase opening hours and in one case this would include Saturday mornings.





In higher education libraries

	In the university sector only a few examples of good practice or unusual initiatives regarding provision to support franchised courses were noted.  In one university there had been a skills audit of professional staff; in another there had been training sessions, for example, on making effective use of scarce resources.  Four universities felt that the validation procedures that they had developed could be regarded as good practice.



As for plans for future development some institutions were still at a developmental stage themselves, others were more cautious or were beginning to review the whole process.  For those that had clear plans these included:



	producing a CD-ROM catalogue of the university library, 



	offering a complete consultancy package,



	building a new learning centre which will be used to build closer links with local 	colleges,



	franchised library circles to facilitate communication between the university and 	franchised colleges



	more co-operation between faculties and the library in validation/review and between 	the library and the franchised college libraries,



	provision of a networked catalogue,



	review of access rights,



	provision of a university partnership card giving access to all faculties,



	provision of reference copies of course texts,



	registration day for all franchise students to include library registration and induction

�DEVELOPING BETTER PRACTICE FROM THE POINT OF VIEW OF THE STUDENT



There is a need for closer links between the college and the university



Q.  What can the college library provide that a university library can’t?  

A.  A smiling face!



The advantages that students have within the franchised situation, such as the closeness to tutors and the benefits of studying within a small organisation need to be recognised. One-to-one contact is valued.  Even if the resources are not adequate in the college library the students do get help in exploiting what is available.  When they arrive at the university they may find that the resources are still not adequate but there is even less personal support.  



Within the college the higher education students can be regarded as an elite as the college is keen to have higher education work and such students are representative of the achievement of this ambition.  When the students move to the university they simply become part of a crowd.  The cultural differences are recognised but little is done in practice to conquer these negative feelings.  There is a need for colleges to tell students that it will be different at the university.  There is a need for universities to recognise that franchise students are coming into the second year where the main group has already managed to map out and come to terms with the culture of the institution.  There is a need for closer links between the college and the university to encourage the students, whilst they’re still at the college, to use the university library, and to pave the way for ease of progression.  



·	This can be achieved by mentoring schemes where students who have moved onto the university go back to the college to share experiences.  Some are already in place.  This often happens by default because these students frequently maintain their roots with the college, but it could also be planned to take place in library terms.  

	

·	Students readily turn to other students for information and advice so the university library can take steps to strengthen this informal network, (by briefing second year students to act as student supporters, by arranging CD-ROM workstations, OPACs etc. so that two or three students can work together at one machine), and to ensure that the correct information is being shared, rather than developing a separate support system.  This approach of using peer support is already used with overseas students.



·	Students are afraid of the unknown.  Off-campus students need written information about opening hours, who to contact, maps and guides, parking information and so on so that it is as easy a possible to find and make use of the university library.  This information is usually available on-site but it needs to be sent out to the off-campus students.





There is a need to recognise that franchised students see themselves as being a different type of student, both in the college and when they arrive at the university



For some franchised students ignorance is bliss.  They manage with what they have in the college because they don’t know what they’re missing out on, or because they develop elaborate coping strategies.  Franchised students see themselves as being a different type of student both in the college and when they arrive at the university.  Neither the tutors nor the librarians at the college and university have a very good feel for the overall learning experience for franchised students so there is a need to build up closer links between these four groups.



·	There is a need for college and university librarians, tutors and management to talk to students to understand their experience.  For example, a focus group is a simple way to gain insights and explore issues.  





There is a need to know what students use in the university and how this compares with what tutors are recommending students to read by way of reading lists



Franchised provision is varied and variable, practice varies within institutions as well as between them.  Developments need to be realistic and innovative.  The acceptance of the assumption that higher education is more library oriented has many implications.  There are difficulties in both sectors in defining what constitutes ‘basic’ provision for the first year of a higher education course.  What is the minimum requirement?  How many books and journals per student?  Which books?  Which journals?  What does a first year student actually use?  There is a need to know what students use in the university and how this compares with what tutors are recommending students to read by way of reading lists.  This could offer a guide to provision. For example, do first year university students actually use journals?  Is there a need for colleges to physically stock the journals or would they make better use of funds by subscribing to indexes and abstracting services and using inter library loans?  Tutors want students to absorb the information contained within a journal article; librarians want students to be able to retrieve the journal article.  Both activities can be time-consuming.  To what extent does the emphasis placed on the latter detract from the achievement of the former?.





Franchised students need practical help to make best use of available academic libraries



Sometimes students fall into a gap regarding what they are entitled to use and what is convenient for them to use.  For example, until they actually come into the university they often do not get full rights at the university library.  However, students may still find it convenient to use the college library even when they have progressed to the university, because of their geographical location.  Some students enrol on, say, additional, non-academic courses to ensure college library access.  Furthermore, many colleges do not just abandon students when they move into the higher education sector because the students are still based in their local community and thus the college often picks up these students again once they have returned from the university.  The students may not perceive the gap between the college and the university in the same way that the two institutions do.  If off-campus students are to be able to use the university library whilst still at the college or after they have moved on to the university, they need practical help from the college library, such as,



·	being able to return library books belonging to the university via the college

	

·	telephone enquiry services





It must be recognised that transition involves both the practicalities of coping with geographical distance and the cultural differences between the college and the university



Advantages and disadvantages are evident where the off-campus students can compare themselves with the in-house students.  Students tend to identify with the institution at which they are based on a day-to-day basis.  Therefore there is a need for the university to actively market itself with the college.  It should not be assumed that the large scale, en masse ‘academic’ provision of higher education at the university is necessarily attractive to the college based higher education student.  Transition involves both the practicalities of coping with geographical distance and the cultural differences between the college and the university.

�DEVELOPING BETTER PRACTICE FROM THE POINT OF VIEW OF THE TUTOR



Librarians need to develop an understanding of the lecturers, their attitudes, their learning methods and how they view the importance of library skills.



Other than basic orientation to the library, lecturers and students might not perceive that further skills are involved in locating and utilising the information available in the library.  Students soon plug into the minimum expectations and requirements of an institution and adopt their own strategies regardless of what tutors might say.  Some find that they can succeed as a student without using the library efficiently or effectively or even at all.  However there is a difference in study style between further and higher education and college librarians need to prepare students for this difference, not least in equipping them with the confidence and skills to function in a much larger library with a much lower level of individual support.  



Since it is lecturing staff who decide on subject content, if college librarians wish to strengthen the role of the library they need to be more assertive by forming a partnership between themselves and the lecturers.  In order to do this they need to have an understanding of the lecturers, their attitudes, their learning methods and how they view the importance of library skills, and to be able to answer questions like: 



·	How much is information skills work combined with the subject element of the course?  



·	How much is it simply a response to the need to complete an assignment?  



·	How much is it to do with developing transferable skills that can be utilised in any in library?





There is a need for college librarians and tutors to work collaboratively 



There are tensions for many tutors that aren’t understood by librarians.  The impact of counselling and administrative responsibilities need to be explored because they detract from the amount of time tutors have for finding out about new things, and particularly for re-skilling themselves as far as library and information services are concerned.  There is a need to encourage tutors to come into the library to examine and weed stock, to find out what’s new, to discuss what will be taught, and to explore collaboratively the student experience.  The likelihood of achieving these can be increased by: 



·	becoming a member of course review team.  This provides a way to find out what’s going on in the college and to determine what needs to be done in the library to support changes in the curriculum,



·	spending time in departments with academic staff and being seen as an academic colleague as well as a librarian,



·	finding one or two enthusiasts and working with them rather trying to get the whole of the staff on board at the same time,



·	recognising that tutors might feel threatened by the massive rise of technology in many libraries and that to expect them to come in and sit down and familiarise themselves with new services, such as CD-ROM, is a bit unsympathetic.  There may be a need to offer training sessions or to demonstrate the library’s approachability and relevance to their subject area with current awareness activities.



�Universities can take steps to expose FE tutors to the HE experience



·	Some universities offer a one day training session for all the franchised subject leaders in the colleges.  The aim is to bring them together to provide opportunities to exchange experiences, find out what is going to be taught, what the problems are, what needs to be provided and so on.



·	The university may also have a franchise librarian, that is, a member of staff who has responsibility for co-ordinating activities so gaps are minimised.  This ensures that liaison takes place at least between university library staff and college and university tutors.









DEVELOPING BETTER PRACTICE FROM THE POINT OF VIEW OF THE COLLEGE LIBRARIAN



Gaining adequate funds for resourcing is essential



Gaining adequate funds for resourcing is essential.  The main value of the college library lies in the services which it can supply immediately, rather than in back-up service to which it can give access.  It is not acceptable for students to rely on public libraries or a local university: provision must be adequate where they are studying.





College library staff have to be proactive within their college



College library staff have to be much more proactive within the college.  It is important for the college librarian to know how courses are delivered and for teaching staff to know how the library can contribute.  The influence that teaching staff can have on library use is tremendous and library staff must make efforts to developing relationships with teaching staff



·	informally, by, say, sitting in the staff room, 



·	proactively, by, say, going out to speak to higher education students in classes when assignments are set, 



·	and formally, by, say, becoming involved in committees and course teams.





There is a need for library training and awareness sessions for all college staff



Hence there is a need for training and awareness sessions for college teaching staff, who may themselves be relatively new to the style of higher education teaching, about higher level provision available in the college, including, for example, CD-ROM, journals, and access to services at the university.  As the tutors themselves don’t do research so why would they naturally expect students to?  The use of journals by first year students often stems from a tutor’s recommendation so selective dissemination of journal articles to teaching staff will demonstrate how that stock can be useful to students.  Information services can be targeted at senior management to raise the profile of the library so that services are perceived as personally relevant, not simply as a resource for students.  Other devices include good, annual reports on progress and achievements, widely distributed to academic and management staff.



�Librarians need to inform themselves about franchising developments



Librarians need to make efforts to inform themselves about franchising activities in the college, by collecting college strategy documents, minutes of courses committee meetings etc.  And to become more politically astute.  This is not easy so it may be necessary to draw support from colleagues via professional groups and memberships.  For example, in university library management SCONUL provides benchmarks and 'clout' at a national level, and provides a very effective lobby on decision-makers.  . 



The franchise situation is a competitive one but college librarians need to be aware of practices in other colleges so they can place themselves in the best possible position when it comes to negotiating with college management and the university for funding, services and so on.



A menu of information skills work needs to be developed



Assessing the information skills needs of higher education students in the colleges, particularly those who are ‘home-grown’, is important.  



·	There is a difference in how further and higher education students need to use library and information services so there is a need to organise a range of activities ranging from introductory sessions that cater for students who may have been out of education for some time to advanced information skills sessions which prepare the students to go on to a university library. 



·	There are many opportunities for staff development, for example, in providing advanced information skills work and reference services, when dealing with higher education students in the further education college..



College librarians need to make their views known



There is a lack of input to validation panels by college librarians and yet they can often speak more knowledgeably and authoritatively about the needs and experiences of their students than university librarians.  



·	If a college franchises from several universities then the college librarian will have valuable experience of what is provided by different institutions and this can be a useful bargaining point in gaining resources and access to services at validation.  



·	College librarians often complain about being isolated in the college setting in which case it is essential that they draw support from their professional associations and other franchise partners.



·	Principles of good practice and guidelines do exist but they are not always implemented.  They need to be taken up and owned by the groups involved, for example, through professional groups such as CoFHE.  



·	It is advantageous to the university librarian during validation visits to ensure that they speak to the college librarian and not, for example, only to the Director of Learning Resources.  There is a need for staff to meet together who can speak the same language and who can discuss what ought to be provided to support a course, and what is expected to be provided.   This is infinitely preferable to acting through the conduit of a tutor or senior management.  It is the responsibility of both college and university librarians to ensure that this happens.



·	Franchising has brought about increases in funding, staffing and status.  College Librarians must take responsibility for using status.  It is one thing to be appointed to the Board of Studies but it is another to actually use it to make a case for resources.  Librarians need to be able to assess the demands of higher education students on the college library.



DEVELOPING BETTER PRACTICE FROM THE POINT OF VIEW OF THE UNIVERSITY LIBRARIAN



Recognition of franchised students’ needs 



There is a need to recognise that franchised students are a different type of student when they arrive at the university and that the level and type of support provided in the college library are very different in nature to what is provided in the university library. There has to be an attempt to understand the needs of such students when they arrive on-campus, either as a college or a university student.  They will have general needs like any other student, but also specific needs, perhaps familiarisation with CD-ROM which was not available off-campus.



·	University librarians need to be familiar with provision in college libraries.  They need to visit college libraries because it is much harder, if not impossible sometimes, for the college librarian to spend time away from the college library.





Planned and co-ordinated collaborative information skills work 



There is a need for a planned and co-ordinated information skills programme that works right the way through from college to university.  This could to some extent prepare students in the college for the situation that they will find in the university where they will be expected to be more independent.



·	New approaches with information skills work which involve working collaboratively with college and university librarians could be achieved by jointly supported bridging or open days where both college and university library staff could be involved with information skills activities at the university that would at least give some continuity of contact for the students.



·	Failing this there need to be provision for realignment at the start of the second year, as opposed to simple induction, for new second year students.  This is in fact something that could be usefully provided in the university for in-house students.





There needs to be a clear statement on the library support available to off-campus students



One of the problems identified was the difficulty in determining which students are using a given library, to what extent they are using the library, and why they are using library resources from institutions other than those in which they are based.  Is it because the college is not providing adequate resources, or convenience of location?  If the university is to wholeheartedly encourage library use by off-campus students then there needs to be: 



·	Publicity materials and/or an information pack for off-campus students stating the services available, opening hours, location etc. 



·	The facility to book appointments with subject librarians and equipment for students who are making a special journey to use the library.



·	Other low cost services including good signing and guides so that it is easy for irregular users to find their way around the library.



·	Training for all staff about the level of provision available to off-campus students supported by clear documentation and guidelines. 



·	Meetings with the students and library staff in the colleges.  It is not enough to send out publicity material.  The university needs to take the initiative and explain what the library will do and what it can’t do and to give the students and the college librarian the opportunity to ask and negotiate for what they require.



·	Consideration of high tech. services such as telephone, postal and electronic links between the university and its off-campus sites to enable communication, access to on-line search services, the electronic delivery of documents.  The high profile nature of such services also demonstrates the university’s commitment to such students.





The University Library must take an active role in validation and review



Regarding the franchising process at the university there needs to be:



·	A recognition that at pre-validation both the college librarian and the university librarian may feel apprehensive about the process of making a judgement about the adequacy of resources and the need to be realistic about extra money that college can make available.



·	A recognition that, in some situations, the politics of validation are crucial.  Comments that might or might not be made about library provision can be overlooked by the real politics of whether or not the university wants to franchise to the college and so on.  There is a need for librarians to be honest about library provision and to make an honest appraisal, and leave university and college academic staff to make the final decision in the light of that advice.



·	A recognition that following validation there is a need for on-going monitoring, perhaps an annual review to ensure that standards are being maintained on both sides.





The Library must take an active role in the University



·	As in the colleges it is highly unlikely that academic staff will come and tell the library that they have a new intake of students from a franchise college.  There is a need to work with academic departments and the administration within the university.  Outside of the university links could be developed to allow students to use other libraries.



·	There may be a need to examine the staff structure.  It can be difficult to offer new services through an old structure.  It may be necessary for university library staff to spend time out in the colleges working with college librarians and college students and it can be politically useful to have a designated off-campus librarian so that off-campus library work, which may be very time-consuming with no visible return for on-campus students, is not lost in the general work of the university library.  On-campus this member of staff will be able to establish services and raise awareness, for example, in ensuring that staff development programmes pick up off-campus.



·	There is a need for both groups of staff, academic and library, to accept mutual responsibility for franchised students



·	There is a general need, outside of whatever formal mechanisms are set up, to improve communication between college and university libraries.  This could include shadowing and staff exchanges as well as annual meetings.  Ideally the relationship is not between a college and a university but between a network of institutions working together to develop best practice.  
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